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      Abstract  

Families foster individuals psychologically, culturally, morally and provide an avenue to social 

acceptance. Strong relationships are central for advancing wellbeing. When individuals feel 

connected to their Pacific identity and cultural identity, they experience lower levels of depressive 

symptoms; that is, the more strongly a person perceives their cultural identity, the better their 

wellbeing.   

Mental disorders occur at greater frequency (25%) in New Zealand (NZ) born Pacific individuals 

versus the overall NZ population (20.7%). Ultimately, the wellbeing of adolescents growing up in 

New Zealand reflects how well the environment in which they live provides opportunities for them 

to grow and flourish. However, there has been little to no research focusing on migrant Pacific 

peoples and their children’s wellbeing. Consequently, to better identify the reasons for these 

troubling statistics, pertinent research is needed. 

The aim of this study was to address this research gap by investigating perceptions of migrant 

Pacific people’s wellbeing living in New Zealand and to find ways to apply these identified 

concepts, enablers and barriers of wellbeing. Eight Pacific Island parents from different ethnicities 

were recruited by their availability, spirit to contribute openly and related experiences. Out of the 

eight participants recruited (including two grandparents), four were male and four were female 

ranging from age 30-60 years old. 

The study adopted a qualitative methodology, employing in-depth face to face interviews and used 

the Fonofale and Kakala frameworks. Qualitative analysis was used to gain an understanding of 

the responses given in the interview. Participants sat in during a one on one interview format 

focusing on open ended questions whereby their opinions, beliefs or attitudes were on the role of 

wellbeing in their family’s life were talked about. From their thoughts, themes were drawn and 

linked to the interview research and current discussions. 

There were several themes which suggested that wellbeing is multidimensional, containing a 

sundry of varying influences that encompass positive effects, negative outcomes, quality of life 

and overall mental health along with the recognition that Pacific families, Pacific culture and 

Pacific identity help nurture wellbeing. This area of research contributes to the existing global 

theoretical body of knowledge and addresses the knowledge gap relating to wellbeing. This in turn 
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has important implications and for the development of future strategies and considerations for the 

wellbeing of Pacific peoples. 
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     Chapter One: Introduction and Overview of Study 

Introduction  

My curiosity for the topic of wellbeing was piqued through my involvement in the Dunedin Pacific 

Teenagers study (Tuitoga, 2014). While the results of the study remain unpublished, the findings 

indicated better mental health in Pacific teenagers was associated with higher identification and 

connectedness with Pacific culture as measured on the Pacific Identity and Wellbeing Scale 

(PIWBS).  

Wellness is happiness. Simple enough (or so I thought). When I began this research looking at the 

determining factors of Pacific people’s wellbeing, my understanding of wellbeing was limited. I 

have come to understand that wellbeing is multifaceted and layered. Tov and Diener (2017), 

identify reoccurring positivity, occasional negativity, and rational assessments as factors of 

subjective wellbeing. Further aspects include, self-acceptance, personal growth, purpose in life, 

environmental mastery, autonomy and positive relations (Ryff & Singer, 2008). Central to the 

definition of wellbeing is perspective, emotions and experiences of oneself. 

It has often been said that we only really learn about ourselves when we dig deep in the face of 

life’s challenges. I was born in Fiji and raised in New Zealand. Surrounded by Pacific cultures, I 

recognize that my worldview is heavily tinted by my cultural reality, however, I believe that 

accurately reflecting elements of cultural knowledge and comprehension of the Pacific worldview 

is essential to an understanding of Pacific people’s wellbeing. I have witnessed the poor health 

conditions and associated financial, physical and psychological burden on all those involved. 

These experiences serve to strengthen and deepen my desire to find out how family, teenagers and 

wellbeing are connected to each other.  

Research Motivation 

Compounding my inquisitiveness, was the opportunity to orientate my research with that of the 

Youth’12 Overview: The Health and Wellbeing of New Zealand Secondary School Students in 

2012 (Clark, Fleming, Bullen, Denny, Crengle, Dyson, Fortune, Lucassen, Peiris-John, Robinson, 

Rossen, Sheridan, Teevale & Utter, 2013) which surveyed 9,699 young New Zealanders. The 

findings from this study helped me formulate the questions posed to the participants in this study 

and led me to incorporate mental health as an important aspect of wellness. I was further motivated 
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by my research summer studentship in which I investigated the relationship between positive and 

negative aspects of Pacific teenagers’ family relationships and their wellbeing (Tuitoga, 2014).  

Together, these studies not only inspired my research but revealed the importance of factors that 

influenced Pacific teenagers’ wellbeing including family interactions, cultural identity (values, 

language and belonging to a community), peer and school support. Particularly, there were 

associations between wellbeing and mental health; and family and social environment.  

Purpose of Research 

There has been little to no research focused on migrant’s wellbeing and of that of their children’s 

(Island born versus New Zealand born) wellbeing. Thus, the aim of this study was to fill that gap 

in the literature by investigating perceptions of migrant Pacific peoples living in New Zealand of 

factors that impact on their teenagers’ wellbeing; be it physical, mental, spiritual, and/or emotional. 

To advance our knowledge, my research goals were to: 

1. Define wellbeing from a Pacific parent’s point of view.   

2. Identify wellbeing as it relates to their teenagers. 

In addressing the aims, I hoped to gain an understanding of the cultural factors that contribute to 

wellbeing in Pacific people and their children. As more knowledge is gained, we can implement 

strategies and policies that have beneficial impact on wellbeing. The “Ala Mou’i, Pathways to 

Pacific Health and Wellbeing 2010-2014 (Minister of Health and Minister of Pacific Island 

Affairs, 2010) stresses the need to understand Pacific cultures to advance wellbeing in Pacific 

peoples.  

Bibby (2016) states that a lack of infrastructure has a negative impact on wellbeing and effect’s 

the ability of inhabitants to improve their education. These factors influence the ability of young 

people to transition well into employment, further their training and education, and start families. 

Ultimately, the health and wellbeing of adolescents growing up in New Zealand reflects how well 

the environment in which they live will provide opportunities for them to grow and flourish. 

Children’s wellbeing is closely bound up with the wellbeing of the family or whānau, therefore, 

by improving the social support between family relationships and understanding of cultures for 

Pacific young people can improve overall wellbeing for the Pacific population.   
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Services delivered in health, education and social services react to the needs and demands of 

individuals first, while the family unit is a secondary consideration (Families and Whānau Status 

Report, 2015). Because Pacific peoples are collectivistic (i.e. the emphasis on the importance and 

priority of the group over the wants and desires of the individual) this is likely to be problematic 

when trying to improve their health and wellbeing because wellbeing is focused on the welfare of 

the individual. Additionally, most models of family and wellbeing in the literature are most 

compatible with Western standard views (Fa’alau, 2011). Although there has been an increase in 

scientific studies related to various aspects of Pacific people’s families and family relationships, 

the evidence is currently partial and inconsistent (Tautolo, Schluter & Sundborn, 2009; Lusitini, 

Gao, Sundborn & Paterson, 2010).  

Pacific peoples in New Zealand 

The Pacific population in New Zealand is heterogenous and is made up of different ethnic groups 

from the Pacific region. The main Pacific ethnic groups represented in New Zealand are Cook 

Island, Tonga, Fijian, Niuean, Samoan, Tokelauan peoples (Statistics New Zealand, 2013).  Other 

smaller Pacific migrant groups include Kiribati, Tuvalu, Papua New Guinea, Nauru and Solomon 

Island. In the 2013 New Zealand census, 73.2 percent of Pacific people lived as members of a 

family. Of those living in a family situation, most lived in a couple with children family (56 

percent). It was found however, that there were higher numbers of Pacific people living in families 

and extended family (14.9 percent) than for the total New Zealand population (11.7 percent). The 

share of Pacific peoples living with family was 35.8 percent (Statistics New Zealand, 2013). 

Pacific peoples who live in New Zealand have their unique culture and language (Pulotu-

Endemann, Annandale & Instone, 2004) and are often distinct from each other (Talemaitoga, 

2011). The use of the term “Pacific” implies an all-inclusive group and “Pacific community” (also 

“Pacific peoples” and “Pacific islanders” which are all used interchangeably in this research) refers 

to a group who align to various ethnic, geographic, church, family, school, age, gender, island 

born/NZ occupational lines or a mix of these (Anae, 2001: p 7). “There is no such thing as a 

“Pacific person” outside of New Zealand, however, when people arrive in New Zealand these 

“Tongans, Samoans and Niuean’s become known as “Pacific peoples,” and that the identity label 

“Pacific” has meaning” (Ministry of Pacific Island Affairs, 2001: p.3). Throughout this thesis, the 
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term “Pacific peoples” will refer to the heterogeneous group that make up all the Pacific population 

living in New Zealand.  

Pacific Peoples’ Health and Wellbeing in New Zealand 

The New Zealand government has acknowledged mental illness as a major public health issue 

(Murray & Lopez, 1997). The evidence clearly demonstrates that New Zealand-born Pacific 

people experience higher rates of mental disorder (25%) compared with the general NZ population 

(20.7%) (Browne, Wells, & Scotts, McGee, Baxter & Kokaua, 2006; Le Va, 2011). Anxiety 

disorders (16.2%), mood disorders (8.6%) and substance use disorders (5.3%) are the most 

commonly reported lifetime disorders on the Ministry of Health (2008) surveys.  Moreover, Pacific 

peoples have a higher 12-month prevalence of suicidal ideation (4.5%) and suicide attempts (1.2%) 

than the general population. But it is the teenagers who are more at risk than their older cohort. In 

New Zealand, suicide rates between 2004-2013 range from 10.9 to 12.2 per 100,000 people 

(Ministry of Health, 2013). Sixteen percent of adults in New Zealand have been diagnosed with 

anxiety or depressive disorders (Ministry of Health, 2013). 

The young Pacific population needs to be considered as they are not only an important group for 

their own ethnic communities but for all communities in New Zealand (Dale, O’Brien & St John, 

2011). Almost half the population under the age of 20 years are of New Zealand Pacific ethnicity 

and it is this younger population that suffers from illness and are under-represented as users of 

mental health services compared with the older generations (Ministry of Health, 2008). They face 

similar issues to other young New Zealanders but appear to face more challenges in maintaining 

good health and wellbeing (Ministry of Health, 2008).  

Poor health outcomes amongst young people not only effect their wellbeing but have wider and 

economic implications as they hamper young people’s potential development which results in 

increased numbers of marginalised youth and increasing rates of mental disorder and suicide 

attempts among young people. When teenagers experience conflicting peer and parental advice, 

they find it hard to manage emotional anxiety and are more prone to suicide (UNICEF, 2008). This 

is associated with receiving little to no emotional help and support from family and the community 

since often the family and community connections have collapsed.  
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Pacific teenagers find it difficult to uncover who they are and how they fit in to New Zealand, a 

place exceedingly different ethnically, culturally and linguistically from their cultural heritage. 

This research endeavours to discover what impacts the teenagers’ wellbeing from the parents’ 

perspective as they strive to raise their children in New Zealand. 

 Foundations of Wellbeing in Children 

There are several foundational factors that need to be in place for wellbeing to flourish in children. 

Constructive rapport with family and friends, choice and autonomy, a safe environment that allows 

for learning, sufficient possessions, optimistic notion of oneself, an identity that is valued and the 

ability to participate in activities are priorities for wellbeing in children (Pople, 2011). Fostering 

these foundational factors should be parents’, families’ and schools’ primary focus as children 

grow and become young adults.   

Role and Importance of Family    

Constructive and good-quality influences are crucial for nurturing wellbeing (Ryff & Singer, 

1998). Pacific (Fa’alau, 2011) and Western (Tinsley, 2003) cultures both benefit from strong 

family support. Families foster individuals psychologically, culturally, morally and provide an 

avenue to social acceptance. Ackard, Neumark-Sztainer, Story and Perry (2006) found that a 

protective factor during stressful events in terms of social and emotional support was perceived 

social support from family. In any healing process family is important (Mental Health 

Commission, 2005); and for Pacific peoples and their families, wellbeing is interwoven in the links 

between personal and collective relationships. 

When individuals feel connected to their Pacific identity (Bush, Chapman, Drummond & Fagaloa, 

2009) and cultural identity (Manuela & Sibley, 2012) they experienced lower levels of depressive 

symptoms; that is, the more strongly a person perceives their cultural identity, the better their 

wellbeing. For example, if a family member is violated, this is viewed as a significant breach of 

these vital relationships and thus of wellbeing. When relationships are broken because of violence, 

most Pacific communities will try to rebuild the upset relationships and re-establish balance within 

the context of the holistic healing of the network of relationships affected by the breaches (Law 

Commission, 2006). The way in which Pacific peoples think and do things are influenced by what 

is perceived to be acceptable to the community. In addition, cultural and religious factors 
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(spirituality) influence behaviour and attitudes towards wellbeing (Agnew, Pulotu-Endemann, 

Robinson, Sualii-Sauni, Warren, Wheeler, Erick, Hingano & Schdmit-Sopoaga, 2004; Bathgate, 

1994; Taufe’ulugaki, 2004). Spirituality involves both Christian and ancient cosmological senses 

and co-exists each in its own sphere as part of the treatment process for mental health (Suaalii-

Sauni & Samu, 2005). Ultimately, Pacific people’s health and wellbeing is broadly defined as 

including family and community first alongside physical, mental, emotional, cultural, and spiritual 

wellbeing.  

It is generally agreed that the family is key in ensuring children have a good childhood (Children’s 

Commissioner’s Expert Advisory Group on Solutions to Child Poverty, 2012). For any parent the 

aim is to give their children the best opportunities for a happy, safe, healthy and prosperous life 

within and outside family life. Fostering social and emotional wellbeing are important for adults 

who are empathetic and socially competent and can regulate their own emotions (Shonkoff & 

Phillips, 2000). Emotional pressures are a fact of life and it is important for children to learn how 

to cope with them (UNICEF, 2008). Fa’alau’s (2011) study of the relationships between Samoan 

families and wellbeing indicated that there are positive and protective elements of family 

relationships that contributed to high levels of wellbeing for the forty-five Samoan adolescents 

living in New Zealand she interviewed (Fa’alau, 2011). These positive and protective elements of 

family relationships consisted of mutual understanding, mutual respect, mutual trust and mutual 

support. 

Furthermore, Blum, Boyle and Offord (1988) and Resnick, Harris and Blum (1993) found that 

family relationships are fundamental for the health and wellbeing of children and young people. It 

is family relationships that act as a protective factor and are highly associated with a high level of 

positive wellbeing. Silva and Stanton (1996) argues that family relationships play an essential role 

in constructively shaping the overall life choices of young people. For example, it has been shown 

that a strong sense of connectedness to family and environment increases with high levels of 

wellbeing (Resnick, 2000; Witten, Penney, Fa’alau & Jensen, 2006) and positive and healthy 

relationships between parents and adolescents (Buist, Dekovic, Meeus & Van  Aken, 2004; 

Adolescent Health Research Group, 2003) as well as ongoing involvement of both parents in the 

lives of adolescents (Bornstein, Davidson, Keyes & Moore, 2003; Silva & Stanton, 1996). Families 

are also needed in times of resilience and adversity during a child’s life. The Ministry of Social 
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Development in New Zealand reviewed data from the Adolescent Health Research Group survey 

(2003) and concluded that children and young people with strong and positive relationships with 

their parents are better able to cope with life challenges they face particularly in making decisions 

for themselves. Therefore, how a child views life and achievement is shaped and determined by 

family (McGraw, 2013). In addition, a positive relationship exists between racial ethnic identity 

and self-esteem which is associated among adolescent youth with positive psychological 

characteristics such as self-esteem, resilience, hope, self-reliance, academic self-efficacy and 

prosocial behaviour (Chavira & Phineey, 1991; Umana-Taylor, Diversi & Fine, 2002) and the 

absence of negative characteristics such as anxiety, loneliness, depression, school problems and 

violence (Chavira & Phinney, 1991; Verkuyten, 2008).  Thus, it has been shown that when an 

individual has a strong identity this helps to shield them from the effects of negative stereotypes, 

unfair treatment and racism (Crocker, Luhtanen, Blaine & Broadnx, 1994).  

Negative Influences on Teenagers 

Contrariwise negative family environments can cause distress and depression in young people 

(Pryor & Woodward, 1996; McCreanor, Watson & Denny, 2006; Fergusson & Horwood, 2001). 

Lack of parental support and supervision can have negative effects on wellbeing in young people 

(Astone & McLanahan, 1991; Patten, Giltin, Farkas, Gilpin, Berry & Pierce, 1997). Also noted in 

the literature, absence of fathers and lack of parenting skills can have a detrimental effect on young 

people (Amato, 2005). When a teenager experiences a volatile home life it is reflected in their 

behaviour, their school work, their relationships and their general state of mind (Bennett, 2017). 

They become fearful, anxious, and withdrawn, have stress-related symptoms or become aggressive 

to others (Bennett, 2017).  

Despite the importance of family however, often relationships outside the family become more 

important than relationships within the family. This is because peers become increasingly more 

important for teenagers (Clark, 2002); which comes with the unavoidable changes of adolescence. 

Eating poorly (Larson, Neumark-Sztainer, Hannan, & Story, 2007), substance use (Kobus, 2003), 

sexual intercourse (Henry, Schoeny, Deptula & Slavick, 2007) and other behaviours can be 

influenced through social interactions (Steinberg & Monahan, 2007). The ramifications of social 

influence can be negative or positive depending on the teen’s choice of friends (Ronsley, Lee, 

Kuzeljevic Panagiotopoilos, 2012).  
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Furthermore, neglect, and trauma associated with angry or volatile parental responses or physical 

abuse, are strongly connected with low levels of adolescent wellbeing (i.e., poor later mental 

health, with increased depression, anxiety, substance abuse, suicide ideation and poor physical 

health) (Dube, Felitti, Giles, & Anda, 2003; Poulton, Caspi, Milne, Thomson, Taylor & Sears, 

2002). Vulnerable and negative family environments such as lack of parental support and 

supervision can cause behavioural problems such as distress, depression, disorder and 

disadvantage for young people (Pryor & Woodward, 1996; McCreanor, Watson & Denny, 2006; 

Fergusson & Horwood, 2001).  

The wellbeing of adults is also influenced, both positively and negatively, by the wellbeing of their 

children. To create a meaningful relationship, it must be built, and this requires time and shared 

experiences. Therefore, family wellbeing is important not only to individuals but to society. By 

creating a positive and nurturing environment this can destabilize and hinder their chances of being 

the best person they can be.  

Summary 

This chapter addresses the many factors that make up and influence wellbeing.  Obtaining these 

components during interview questions and viewing the responses via well-known foundational 

standards make up most of the research and highlights the differences between individualism in 

Western societies as they relate to wellbeing. 

The second chapter theorizes, defines and measures wellbeing by relating the Fonofale Model and 

addressing Te Whare Tapa Whā Māori model while exploring wellbeing in Pacific families. 

The third chapter defines the method procedure and design. A qualitative approach is utilized and 

combined with thematic analysis by examining ethically and culturally specific interview 

questions that are designed to reflect and capitalize on the diversity of the Pacific peoples living 

in New Zealand. Talanoa and Kakala methods are addressed as they are often capable of 

discovering Pacific cultural reactions and references. 

The fourth, fifth and sixth chapters presents the results and findings from the data analysis. The 

results are divided into three parts with the first section looking at wellbeing as a concept; second 
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section looking at enablers of wellbeing; and the final section looking at barriers to wellbeing. 

These are visible in the seventh chapter which discusses the main findings and relevant literature.  

The final chapter discussion focusses on the implications of the findings of this research by 

defining its cultural application to Pacific families and their teenagers. In addition, this section 

offers recommendations and suggests directions of the applicability of Pacific peoples navigating 

a diverse world and relevance of the Fonofale model in the current context. 
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        Chapter Two: Theories of Wellbeing 

Introduction 

Concepts of wellbeing vary between Pacific and Western cultures. Examining how Pacific peoples 

conceptualise wellbeing alongside Western views gives insights into defining and measuring 

wellbeing. 

Concepts of Wellbeing 

Wellbeing is a complex and difficult concept to define and measure. Some definitions of 

“wellbeing” combine aspects of subjective and objective wellbeing. Subjective wellbeing (SWB) 

is defined as ‘a person’s cognitive and affective evaluations of his or her quality of life’ (Diener, 

Lucas, & Oshi, 2002: p.63) compared to objective wellbeing that is seen as a human, spiritual 

wellbeing associated with one's personal characteristics and features (i.e. living conditions).  

Psychology often expresses wellbeing based on an individual’s subjective valuation of their life 

while sociology often outlines the concept of wellbeing in terms of social integration and cohesion 

and focuses on individual’s relationships with their families and communities. 

Western notions of wellbeing run the gambit from subjective and objective measurements that 

attempt to evaluate quality of life (Diener, 2006) to income inequality measurement (Wilkinson & 

Pickett, 2010). Māori concepts of wellbeing are oftentimes symbolistic and metaphorical in nature 

(Durie, 1994) and encompass a broader societal inclusion. Pacific ideas of wellbeing are 

comparable to Māori concepts of wellbeing in the use of metaphorical content and societal 

inclusion. In addition, Pacific interpretations include holistic worldviews that encompasses 

individual emotions, spiritual associations, physical health and interactions of individuals in 

relationship to overall cultural and societal connections (Tamasese, Parsons, Sullivan & 

Waldegrave, 2010; Laing & Miatera, 1994; Tukuitonga, 1990).  

While wellbeing is being addressed somewhat different in Pacific views versus Western views and 

there are noted disparities and contrasts, it is implicit that common ground can be found, if not in 

the technique, in that perspicacity that all viewpoints can play an important role in building 

knowledge and understanding in the field of wellbeing. 



20 
 

Defining Wellbeing 

Wellbeing as a concept is often used interchangeably with health and can mean mental health and 

feeling good (Pollard & Lee, 2003). As defined in Webster’s dictionary, wellbeing is “the state of 

being healthy and free from want” (Zimmerman, 2013). The World Health Organization (WHO) 

defines wellbeing as not just the absence of disease but as a “state of complete physical, mental 

and social wellbeing” (Larson, 1996: p.181). This definition incorporates aspects of physical, 

social and mental health which demonstrates the connection between these elements in a state of 

wellness. However, important elements missing from these definitions are the aspects of culture, 

psychosocial and economic forces that are considered crucial in determining the wellbeing of 

individuals and societies (Rogers, Stenner & Gleeson, 1995). The WHO’s definition of wellbeing 

has been extended to include these missing elements ‘health is a state of being with physical, 

cultural, psychosocial, economic and spiritual attributes not simply the absence of illness’ (Rogers 

et al, 1995, p.4). A strategy formulated by the government of the United Kingdom, called, “Every 

Child Matters: Change for Children’ (2003), adopted the word wellbeing as one key concept and 

outline five main indices of wellbeing for children and young people. These items included 

recognising and achieving full potential without any disadvantages, being healthy and staying safe, 

enjoying life and making a positive contribution to the community. Similarly, in New Zealand, the 

Ministry of Social Development developed a framework of 41 indicators of social wellbeing for 

children and young people (The Social Report, 2008). In the Social Report (2008) by the Ministry 

of Social Development wellbeing is defined, “those aspects of life that society collectively agrees 

are important for a person’s happiness, quality of life and welfare” (2008, p.4). This definition 

strongly stresses the individual’s wellbeing and welfare. Thus, it is more and more common for 

individuals to now rank “happiness” as their most important life goal and because subjective 

wellbeing is a key component of health and longevity (Diener & Chan, 2011). 

Measuring Wellbeing  

Measuring wellbeing is crucial in understanding how to improve people’s lives. Quality of life can 

be measured using subjective or objective measures but is usually measured by life satisfaction 

(Diener & Suh, 1997). Measures of life satisfaction focus on what it means to flourish, such as 

having a sense of purpose and direction in life, good-quality relationships with others, and 

opportunities to realize one’s potential (Ryff & Singer, 1998).  
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The Organisation for Economic Co-operation and Development (OECD) has endeavoured to 

develop guidelines that can be used to measure wellbeing (OECD, 2013).  Notwithstanding the 

efforts made by OECD, varying methods and a lack of established conventions occur throughout 

the existing research (Gasper 2010). Learning how and what to measure has become a priority in 

determining policy for several governments (Stewart, Skinner, Weiss & Middleton, 2015). 

As our efforts to measure wellbeing continue, perhaps we can reach across research disciplines 

and adopt the assertion that (and measuring techniques) “Anything can be measured” (Hubbard, 

2014).  

Pacific Peoples and Wellbeing  

Pacific people have a meaningful connection to their environment and a deep respect and honour 

for their ancestors (Tamasese, Parsons, Sullivan & Waldegrave, 2010). Spirituality is attained 

through a mental, physical, psychological, and emotional relationship to their God (Capstick, 

Norris, Sopoaga, Tobata, 2009). Wellbeing revolves around family and community, with each 

person having a place and being valued (Tamasese, Parsons, Sullivan & Waldegrave, 2010; Laing 

& Miatera, 1994; Tukuitonga, 1990). For example, Samoan theories of wellbeing are embedded 

in their ongoing collective interactions and obligations towards their families, village and cultural 

groups (Taule’ale’ausumai, 1997; Anae, Moewaka-Barnes, McCreanor & Watson, 2002; 

Tamasese, Peteru & Waldegrave, 2005). The importance of collectively in Samoan life and culture 

has been the subject of several studies. An article by Macpherson and Macpherson (2005) entitled 

(in Samoan): “I commit the crime: the family does the time” is an example of Samoan collectively 

taking responsibility for the welfare of each other (Macpherson & Macpherson, 2005, p.12). The 

article describes how the entire family of the person being accused seeks forgiveness from the 

victim’s family through the practice of “ifoga” (Macpherson & Macpherson, 2005). Forgiveness 

between both families allows harmony to be restored (Tamasese, 2008). Macpherson and 

Macpherson (1987) examined the idea of collective responsibility and suicide in Samoa. 

Macpherson and Macpherson (1987) built on Durheim’s ideas of altruistic suicide and its 

connection with “shame”. Durkheim (cited in Jones, 2003) surmised that altruistic suicide is 

committed by those persons who violated norms of a group. One such factor is building a sense of 

identity which comes from the social support of families. (Novak, 2007; Pulotu-Endemann, 
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Suaali’i-Sauni, Lui, McNicholas, Milne & Gibbs, 2007; Robinson et al, 2006; Suaalii-Sauni & 

Samu, 2005; Tiatia & Foliaki, 2005; Agnew et al, 2004).   

Pacific World Views of Wellbeing and Families  

Importance of Family 

A Pacific world view and identity is based on a collectivist approach, which is governed by a 

complex set of inter-relationships between individuals, their families and their communities 

(Foliaki, 2012). A person brought up within a Western context has values and lived realities that 

are entirely different to that of a person brought up in the Pacific, and so understanding issues 

relating to knowledge and ways of being are dissimilar (Vaioleti, 2006). Parents from Western 

countries tend to promote individuality while collectivistic cultures encourage children to be 

interdependent (Greenfield & Suzuki, 2000). 

Tiatia (2003) puts forth the view that family plays a central role in the overall health and wellbeing 

of Samoan young people. Participants in the study acknowledge that family is essential, but with 

the significance of family comes expectations and responsibilities. When a person is 

collectivistically oriented, their self-concept is bound up with other people, and when that 

individual is in some way rejected, it may be more painful for them to experience (Smith & Bond, 

1993). 

Sense of Identity  

Another key indicator for mental health and wellbeing among Pacific islanders is their sense of 

cultural identity which is related to how well they belong to society (Manuela & Sibley, 2012). 

Identity in individuals is traditionally reliant on a family’s legacy, associations, roles and 

obligations (Beautrais, Collings, Ehrhardt & Henare, 2005). Table 1 presents the 2013 New 

Zealand Census count of people who self-categorized their Pacific island heritage as one of the six 

more well-known Pacific island nations.  
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Table 1: Components of Pacific Island population in 2013 (New Zealand Census)  

LOCATION Samoa Cook Island Tonga Niue Fiji Tokelau TOTAL 

COUNT 144,138 61,839 60,336 23,883 14,445 7,176 297,372 

(Source: Statistics New Zealand, 2015) 

Evidence shows that various components of collective identity are related to wellbeing (Luhtanen 

& Crocker, 1992). That is, if a person is rejected from their group then wellbeing would be quite 

low; but if a person was to feel accepted (i.e. belong), wellbeing would be quite high. Studies have 

looked at self-esteem, anxiety and people’s feeling of control. What was found was that when 

participants were rejected, their self-esteem decreased, whereas for participants who were accepted 

in the experiment group their self-esteem shot all the way up and they felt more of a sense of 

control and more meaning in their lives (Williams, 2009).  

Pacific wellbeing intertwines emotional, spiritual, physical, mental and cultural components as 

one, as a collective. For example, when something occurs to a family member say it be cancer, 

substance abuse addiction or losing a job it is a family’s problem because no family member can 

escape being affected. In a Pacific family no part works in isolation. In Bush, Chapman, 

Drummond and Fagaloa (2009) study with Samoan leaders in reference to psychological health 

service providers, explained the Samoan self as being “only in relationship to others”. 

The Pacific interpretation of mental illness does not align to that of New Zealand’ mental health 

system.  From a Pacific perspective, mental wellness is holistic and thus there is a need for health 

care to adopt a holistic approach to helping Pacific people who are suffering from mental illness 

(Northern DHB Support Agency Ltd, 2010). Ministry of Health (2008, p.2) states, “Pacific peoples 

view mental health as an intrinsic component of overall health. Pacific cultures do not have words 

that translate easily into “mental illness”, and mental health is considered to be inseparable from 

the overall wellbeing of the body, soul and spirit”. Bathgate and Pulotu-Endemnn (1997, p.106) 

mention that Western understandings of mental disorders are different to Pacific people’s views in 

which ‘mental illness’ is not considered to be a disorder that essentially emanates from within a 

person. Rather, as numerous Pacific health practitioners and researchers (Ma’ia’i, 1997; Tamasese, 
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Peteru & Waldegrave, 1997; Crawley, Pulotu-Endeman & Stanley-Findlay, 1995) have proposed, 

Pacific peoples often view mental disorder as ‘spiritual possession’ that is typically produced 

through the breach of a sacred agreement between peoples or between peoples and their gods. For 

example, Tautolo, Schluter and Sundborn (2009) study found that in Samoan culture when a 

person breaks a rule or tradition it is believed that mental illness will befall them. Furthermore, in 

the Tongan culture, Tonga healers believe that people get sick because of a “Tongan” spiritual 

imbalance (Vaka, Stewart, Foliaki & Tu’itahi, 2009). When individuals experience mental illness, 

oftentimes traditional healers and Christian pastors are called in to re-establish spiritual balance or 

expulse a problem spirit. (Suaalii-Sauni & Samu, 2005). Thus, Pacific peoples often view 

psychological disorder as “spiritual possession” that result when revered conventions and 

traditions are ignored (Ma’ia’i, 1997; Tamasese, Peteru & Waldegrave, 2005; Crawley et al, 1995). 

Such beliefs about mental health and traditional healing are shared with Native Americans and 

Hawaiians (Bird, Bowekaty, Burhansstipanov, Cochran, Everingham & Suina, 2002). These 

beliefs and practices continue to be held and exercised by many Pacific peoples living in New 

Zealand today. 

Pacific and Māori Models of Wellbeing 

Pacific models are metaphorical, and inspiration is driven from their natural surroundings. They 

are adaptable to address person, family and community and serve various uses such as 

conceptualisation, building frameworks and methodology. Measuring wellbeing often requires 

subjective abstract evaluations versus more easily defined objective measurements. Worldviews, 

imagery and symbolism that resonates with Pacific communities needs to be taken into 

consideration. Models need to be holistic, and interdependent.  

By examining the Fonafale wellness model and addressing the Te Whare Tapa Whā, the Māori 

model (below), I was able to find common patterns and contributions corresponding to wellbeing 

that was applicable to my research. 
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Figure 1: Fonofale Model 

 (Source: Pulotu-Endeman, Crawley & Stanley-Findlay, 1995) 

A Pacific Health model called the Fonofale model, originally created by Fuimaono Karl Pulotu-

Endemann in 1984 and published in 1995, conceptualises what is important for many of Pacific 

peoples’ health and wellbeing (Pulotu-Endemann, Crawley & Stanley-Findlay, 1995). The 

Fonofale Model has ethnic-specific considerations which contribute to wellbeing (Pulotu-

Endemann et al, 1995). The model identifies 4 different types of wellbeing: spiritual, physical, 

mental and social which are of equal importance. These aspects of wellbeing all need to be working 

together in balance to obtain good wellbeing. This model points to the importance of understanding 

Pacific concepts that will aid health intervention programmes (Suaalii-Sauni, Wheeler, Saafi, 

Robinson, Agnew, Warren, Erik & Hingano, 2009).  The Fonofale model is one of the best-known 

Pacific health model among Pacific mental health providers as the model helps support Pacific 

peoples in the context of being Pacific, even in times of distress and confusion as when mental 

health problems arise (Agnew et al, 2004). 

The Fonofale model is symbolically presented through a fale (house) with each piece representing 

a crucial dimension of Pacific health. The foundation or the floor of the fale represents family; the 

roof represents culture; the four posts which keep the fale upstanding represent different aspects 

such as physical, spiritual, mental and ‘other’ (which includes sexuality, gender, age and socio-

economic station). These collaborating dimensions are captured within a circle to imply continuity 

and holism. 
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The roof is a representation of cultural values and beliefs. Values and beliefs strengthen resolve 

and provide a haven from times of turmoil. The metaphorical roof is applicable for situations in 

life that sometimes become too much to handle and one needs to get out of the “sun or rain”.  

Culture is dynamic and constantly evolving. For some Pacific groups culture comprises a focus on 

traditional Pacific values while for Pacific peoples in New Zealand it also comprises New Zealand 

(Palagi values) cultural values. Other families strive for an amalgamation of the two. 

The pou (pillars) refer to the wellbeing dimensions of spirituality, physical, mental health and other 

factors (Pulotu-Endemann et al, 1995). The spirituality pou can relate to a traditional nature-

oriented belief system combined with devotion to history and their ancestors or other major beliefs 

system like Christianity. The physical pou is about the functioning of the biological body and any 

factors that influence physical health. The mental health pou comprises things that impact the 

mind, emotions and any related expression of the mind. The other pou factors related to sex, gender 

associations, socio-economic and various factors (Pulotu-Endemann et al, 1995).  

The floor of the fale expresses primary and ancillary guidance for each other which represents 

family as the base unit for many Pacific culture’s social institutions. Aspects include: Environment 

- which speaks to the unique relationship Pacific people have to their physical environment (to the 

Earth, geological events or celestial events that effect Pacific life); Time - which is now or a point 

in the past in which an event had an impact on Pacific people; Context – which is the interrupted 

meaning of an event. When dealing with context location is irrelevant. Other contexts comprise 

legislation and socioeconomics (Mental Health Commission, 2001: p. 6-7). 

Thus, families hold a very significant position in Pacific individuals’ sense of wellbeing. (Niumata-

Faleafa, & Mr David Lui, 2005), states that when these interwoven and interdependent dimensions 

are out of balance, then wellness can be misshapen.  Therefore, if their relations with their families 

are not secure then many (if not all) of the other health aspects (e.g., mental health) will also be 

unstable. It is important, therefore, that young Pacific peoples have caring and supportive family 

relationships as this affects their happiness and wellbeing (McLaren, 2002; Resnick, Harris, & 

Blum,1993). This support has a significant impact on the overall health and wellbeing of an 

individual across a range of cultures.  
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Figure 2: Te Whare Tapa Whā Model  

 (Source: Mason Durie cited in Ministry of Health, 2017)  

While the Te Whare Tapa Whā, Māori model, is not directly relevant, the similarities and 

differences shed light on the related concepts of wellbeing as it is applied in Pacific cultures. In 

addition, participants living in New Zealand experience a cross blending of Western and Pacific 

cultures creating a multiculturalism which in turn makes Te Whare Tapa Whā (Durie, 1994) 

relevant through Pacific ideologies of wellbeing being consistent with this holistic approach.  

(Durie, 2006) argued that the wellbeing of Māori people is embedded in the way a family member 

controls his/her destiny as an individual and as a member of a collective group such as ‘iwi” and 

‘hapu’. Within Māori culture, health is based on a holistic model in which the relationships we 

have with our close kin, friends and with our larger community have a large impact on our health. 

It conceptualises Māori health, which consists of four cornerstones – each symbolising the four 

major walls of a whare (house). If one wall is missing or broken, the whare will understandably 

fail to function properly. This is how Māori health is viewed whereby with each wall there is a 

representation of the following dimensions; taha hinengaro (mental and emotional wellbeing), taha 

tinana (physical wellbeing), taha wairua (spiritual wellbeing) and taha whānau (social wellbeing). 

The whānau relates to extended families rather than the western nuclear concept whereby is it is 

because of family that contributes to a person’s wellbeing. If one of these four dimensions in an 
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individual is damaged, then that individual would be identified as being unbalanced and thus 

unwell. 

Taha whānau is also known as the ‘family health’ aspect of wellbeing. Whānau (family) can 

include the wider social communities and are thought to be essential for Māori culture. They 

provide a sense of belonging for Māori individuals and they help in maintaining their identities. 

Whānau also facilitates the link between Māori people and their ancestors – a link which is vital 

for upholding traditions and values. In a Māori context, the idea of being a healthy “social 

wellbeing” is to belong, to share and to care whereby individuals are part of a wider social system. 

To assist in curing the sick it is important to understand the role of whānau is regarding Māori 

health issues. These levels of wellbeing consist of individual wellbeing, whānau wellbeing and 

wellbeing of the Māori general population like that of Pacific peoples view on health and 

wellbeing. 

Summary 

There is diversity in the ways that Pacific psychologies are approached and understood. There is a 

prominence and centrality of Pacific cultural values. Models of health and wellbeing reflect 

diversity but there are some limitations. By applying existing models and looking for insights that 

might lead in different directions we can start to understand wellbeing and its many facets.  I was 

able to scrutinize similarities and differences between models to enable the optimization and 

implementation of my research goals and results. The hope is that this will lead us to develop 

solutions to enhance Pacific people’s wellbeing. Part of this approach is listening to the voices of 

Pacific peoples to better understand what wellbeing means to them and the enablers and barriers 

they face to achieve this. This is discussed in the next chapter. 
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Chapter Three: Methodology 

Introduction 

This chapter introduces the research design and methods used in the study. The goal is to define 

wellbeing from a Pacific parent’s point of view and identify wellbeing as it relates to their 

teenagers. It begins by discussing the rationale for, the strengths and weaknesses of qualitative 

research; a description of the methods used; and a discussion of ethical and research issues. In 

addition, an outline of the employed data collection and analysis methods used in conducting this 

research is presented.  

Qualitative Methods Research Methodology  

Qualitative research involves finding meaning from lived realities (Daher, Carre᷇, Jaramillo, 

Olivares & Tomicic, 2017). It can include the telling of people’s life stories. These stories provide 

a view into specific happenings versus a simple checkbox questionnaire that can only find one 

majority selected answer. Stories effectively connect relational interpersonal learnings which is 

entrenched in Pacific forms of interaction and communication. Examples of these include Talanoa 

and Kakala models.  

Social constructivism is embraced in this research. The reasoning for using a constructivist 

position is that wellbeing as considered in the previous chapter, is largely significant in the 

framework of its existence. Knowledge of wellbeing from a constructivist stance is relative and 

comprehension of the term is reached after the process of collaboration (Crotty, 1998). Obtaining 

information that denotes the viewpoints of parents and grandparents as it relates to the wellbeing 

of their teenagers, is best served by using qualitative research methods including in-depth 

interviews or Talanoa inspired by Pacific research models. 

Although qualitative in-depth interviews may not necessarily be generalizable to a wider group as 

it does not generally provide an adequate scope it provides in-depth information on a person’s 

outlook on a subject to understand why, what and how behaviors exist (Fa’alau, 2011); and how 

they concern social, economic, political or organizational processes in society (Tolich & Davidson, 

1999). Using calculations to define empirical quantities is impracticable due to the nature of the 

social non-numerical and non-quantitative qualities of participant responses (Cohn, 1980). This 
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research is more suited to combining talanoa and kakala methods as it relates to Pacific cultural 

reactions and references which tend to be unquantifiable and unsuited for statistical research 

(Sukamolson, 2010). 

Talanoa Research Methodology 

This study acknowledges the value of using a range of culturally appropriate protocols, methods 

and various processes. It draws upon Vaioleti’s (2003) model of Talanoa because of its use of 

functional participation and fit within a qualitative framework. Devoid of a set structure, Talanoa 

research methodology obtains insights by integrating personal narratives viewpoints and 

understandings into Pacific research approaches (Vaioleti & Vaioleti, 2003). This methodology is 

implemented by allowing Pacific people to relate their knowledge through stories told directly to 

researchers as, "a personal encounter where people story their issues, their realities and aspirations" 

(Vaioleti, 1999-2002). Telling one’s story, passing on values and conveying insights is rooted in 

tradition in Pacific cultures (Ministry of Education, 2001). 

Tala involves relating one’s feelings and experiential knowledge through the art of telling, asking, 

answering and directing responses. Noa denotes nothing, regular, fantasy, lacking something solid 

but containing circumstances. The combination thereof brightens spirits towards a nirvana like 

state and provides participants with a sense of connectivity. Most often this perception is 

overlooked by Western research models (Manu’atu, 2002). Pacific peoples have a long history of 

oral storytelling. A rich cultural experience can be shared through story. Encouraging the process 

by asking open ended questions while other research methods rely on checking off boxes, the 

Talanoa method allows for more flexibility, interpretation and adaptability (Vaioleti, 2003). 

Samoan “faafaletui” employed by researchers translate as “critical process of weaving together all 

the different levels of knowledge frames” (Anae, Moewaka-Barnes, McCreanor & Watson, 2002, 

p. 11) referencing a formal dialogue surrounding important ideas discussed between two or more 

people. This technique has been proven effective for gleaning insights during interviews and group 

dialogues (Tamasese, Peteru & Waldegrave, 2005). By the retelling researchers and participants 

alike to actively take part in the process thus allowing researchers engage the Talanoa methodology 

(Vaioleti, 2006). By engaging in Talanoa, Pacific cultures can impart beliefs, values, hopes, 

ambitions, dreams, etc. thereby gaining a recognition of their viewpoints (Vaioleti 2003, 2006). 
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Insubstantial and dismal research has been withstood by Pacific people for numerous years 

(Vaioleti, 2003). The reasoning behind such an assessment is that evaluations can flop when 

Pacific relevant issues are omitted from research. Thus, it is vital to evaluate the appropriate 

qualities of wellbeing as they relate to significant concerns of Pacific people and New Zealand. 

Kakala Model 

The Kakala framework (representation of fashioning a circlet of flowers) (Thaman, 2002) makes 

use of Tongan viewpoints that include a traditionally encompassing way of educating, studying 

and thinking designed Pacific class rooms in mind. It broaches an option to “the totalizing 

framework of western scientific and reductionist thinking that continues to dominate work in 

higher education institutions” (Thaman, 2003, p.10).  

To make a circlet you need three central activities, toli (amassing flowers), tui (rounding the actual 

circlet) and luva (the way in which you show the outcome, Kakala) (Kalavite, 2010). The first 

stage necessitates (Tongan) woman to skillfully select the most eye-catching flowers. Following, 

they tui the flowers into a stunning display ready for showing. The last step is luva, offering the 

display to guests. 

The Kakala metaphor is a useful tool for an explanatory depiction when used for research studies 

Thaman’s (2002). Toli is a representation of accumulating research information. This was done by 

analyzing the participants in terms of gender, age, how much they know and what I have in 

common with them in terms of experiences and ideas. Tui is the investigation and analysis of the 

interview responses tied in with the results. This was achieved by making sure that I knew what 

the purpose of the interview with the participant was, how long the interviews were going to be 

and the scope of how much information I was going to give the participant.  Lastly, luva is turning 

in the paper for review and evaluation. This was achieved by following cultural protocols, 

language use and focusing on participants. The kakala is delivered with ofa (love and kindness), 

faka’apa’apa (reverence) and fetokkoni’ aki (shared value and responsibility for others) (Vaioleti, 

2006). ‘Ofa, faka’apa’apa and fetokoniaki are when the research results are made known to the 

public and it provides value to the community. Thematic analysis can be employed to extrapolate 

and capture Pacific island life experiential viewpoints by using an amalgamation of the Kakala 

and Talanoa approaches. 
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Recruiting Participants 

A Pacific community organisation based in Dunedin that is committed to working primarily with 

and for Pacific people to increase participation, responsibility and an advanced sense of belonging 

to the community recruited research participants for this study. Prior to the study commencing, the 

staff at the Pacific community organization were introduced to the study and discussion was based 

on how the research would be beneficial to Pacific parents, their children and the community. 

Firstly, the meetings with the Pacific community organization were helpful as it explored issues 

that emerged from literature reviews and community feedback for identifying broader issues and 

ideas concerning Pacific families and their wellbeing. Secondly, the meetings provided a 

meaningful place to share and reflect on cultural issues pertinent to the study and discussed issues 

that were culturally relevant in framing research questions and research methods. The sampling 

and selection process of participants from Dunedin were also clarified with the staff as well as the 

set of questions that were included in the Talanoa session. These meetings were the beginning of 

an on-going dialogue during this research which helped with the knowledge and understanding of 

the importance of developing and maintaining respectful relationships with participants and the 

community. It was important to communicate face to face with key informants from the Pacific 

community organization to find participants who fit the criteria for the study.  

Rather than being informed on paper, the selected participants for the study were contacted via 

email asking for permission to meet and discuss their participation face to face as it was an 

acceptable and culturally important approach of informing the Pacific parents. This included a 

reciprocal arrangement with Pacific communities in terms of feedback at the end of the study. 

Doing these allowed for building an effective relationship with participants and established an on-

going open communication. The interviews were conducted in various settings which included 

university rooms and the Otago Trust conference room.   

Participants 

Eight Pacific Island parents (including two grandparents as immediate parents were not available 

to participate) from different ethnicities and were recruited by their availability, spirit to contribute 

openly and related experiences. Information about the individual participants is consciously 

withheld to protect confidentiality. Instead, pseudonyms are used. Dunedin is a small community 
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and these participants are potentially identifiable.  Five females ranging in age from 47 to 80 years 

old along with three males ranging in age from 53 to 61 years old participated in this study. 

Occupations ranged from student to community worker through nurse and minister to retirees. 

Participants sat in during a one on one interview format focusing on open ended questions whereby 

their opinions, beliefs or attitudes were on the role of wellbeing in their family’s life were talked 

about. From their thoughts, themes were drawn and linked to the interview research and current 

discussions. The participants who volunteered to talk about how they achieved wellbeing were 

eight Pacific born participants, four were female and four were male. The eight participants were 

of Kiribati, Samoan, Niuean, Cook Island, Tongan, Tuvaluan, Tokelauan, Rotuman and Fijian 

descent. All were in the workforce except for two participants, one of whom was a Polytechnic 

student while the other was a retired worker that lived on superannuation. Participants worked in 

the public sector and the sample included three social workers, an accountant and a nurse. Most of 

the participants were university educated. Participant’s eligibility of inclusion was based on the 

following criterion: 

1) Parents and grandparents self-identified as Pacific.  

2) Have or have had teenagers in their household that they looked after. 

Procedure 

All interviews were conducted by me. The interview schedule was devised and piloted with several 

Pacific parents to ascertain whether the semi structured interviews were appropriate and allowed 

the participant to identify and describe concerns or concepts that may not have been anticipated or 

considered. Minor amendments were made to the schedule such as reducing the number of 

questions. Participants were made aware that their participation was voluntary and were welcome 

to decline and/or withdraw from the study at any stage.  

Prior to the start of each session, the participants were asked if they had any questions or concerns 

about their participation or anything that they felt uncomfortable with. Oral Consent (See 

Appendix B) to using a recording device was sought. A tape-recording equipment was tested and 

placed on the table. Participants were assured that all recording would be in complete 

confidentiality in which no one would be able to link participants name back to what they 
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mentioned. The benefits of using a recording device are that it: Created a relaxed environment to 

develop with minimal distractions created by writing between the interviewer and the participant. 

Furthermore, it alerted the interviewer to other signals such as body language that indicated a 

change of mood during the interview. Participants were reminded to turn off their cell phones and 

to use the toilet before the study commenced to avoid any disruptions. 

This study is centered on Pacific parent’s experiences with their teenagers who live in Dunedin, 

New Zealand. To assume Western, Eastern and Pacific knowledge share the same foundation and 

that the same methods can be used for research is disingenuous (Maykut & Morehouse, 1994). 

Over the last ten years, a few individual researchers have presented their views on applicable 

research methods for studying the Pacific community (Tupuola, 1993; Finau, 1995). As an 

example, Tupuola (1993) suggested that Samoan research should be undertaken in a culturally 

sensitive framework. Finau (1995, p. 24) contributes by arguing that Pacific people should be the 

“custodians of knowledge” and information about themselves is they are to be self-determining. 

Therefore, in search of solutions for Pacific people, it would be inappropriate to use that of a 

dominant cultures’ methodologies (Vaioleti, 2006). Konai Thaman’s poem “Our Way” describes 

the need for culturally appropriate and suitable methodology emphasising that there is a contrast 

between Pacific and Western worldviews.  

OUR WAY 

your way 

analytic 

always doubting 

the truth 

until proof comes 

slowly 

quietly 

and it hurts 

 

my way 

subjective 

gut feeling like 
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always sure 

of the truth 

the proof 

is there waiting 

and it hurts 

The interview was structured as open-ended questions (with prompts) which lasted sixty to ninety 

minutes. The questions were constructed by blending themes from existing parent-adolescent 

relationships questionnaires, using existing understanding of Pacific model of parenting and 

incorporating contrasting authoritarian versus authoritative parenting style questions. Interviews 

allowed for the exploration of individual experiences and perceptions in detail (Patton, 2002; 

Britten, 1995; Dicicco-Bloom, Crabtree, 2006), ensuring that the interview focus was maintained 

and to enable participants to take the story in the direction that they felt was important. It allowed 

an educational aspect where participants are thinking and reflecting on things, they would not have 

thought of. Considering the sensitive nature of the area researched, it was important to develop 

and include questions that are ethically and culturally specific to reflect the diversity of the New 

Zealand population (Adolescent Health Research Group, 2003). These individual interviews were 

conducted in a manner consistent with the Talanoa approach.   

After each interview, brief notes on common themes that emerged from the interviews and the 

main issues discussed by the participants were noted. The transcripts were then given back to the 

participants via email as an opportunity to clarify and revise what they had said to make sure that 

nothing was misinterpreted and whether they chose to approve or disapprove of their individual 

transcripts to be used in this research. The interview notes and tapes were stored in a locked filing 

cabinet and password-protected computer. To protect the real identity of participants participated 

in the study each participant was given a pseudonym name and well as other precautions were 

taken to preserve anonymity such as pseudonym names of their children and removal of certain 

locations that were mentioned. Email and contact details were given out to participants to make 

contact if they wished to discuss the progress of the study and ongoing dialogue and email 

correspondence with the Pacific community organization was maintained throughout the study. 

To show my appreciation for the time given by participants to participant in the study, a $20 gift 

voucher was presented upon completion to cover their expenses.  
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Interviews, Initial Contacts and Protocols 

Following cultural principles, it is of high offence to enter the space of a person without 

acknowledging them. Because of this, before starting every session, a few minutes were spent 

catching up with participants about their weekend, how their day was going and how their family 

was. This was done to build a relationship, acknowledge participants status and thank them for 

giving up their time to talk about their thoughts on wellbeing. Participants were encouraged to ask 

questions if they had any concerns about the study, their participation, as well as informing them 

that there were no “wrong” or “right” answers as all opinions from them were valued. 

Data Analysis 

Assessing responses and applying suppositions provided the methodology categorization for data 

analysis. The results of which will be used to gain an understanding of concerns facing Pacific 

families and their children along with providing possible approaches to improve wellness.  

Thematic Analysis Framework 

Thematic analysis is customarily used in interview constructed research to discover topical 

relationships that occur in participant’s responses. Questions are customized to uncover precedents 

and patterns that occur throughout interview sessions (Braun & Clarke, 2006). 

The six-phase analysis (Braun & Clarke, 2006) was implemented as an analysis framework.  1: 

Become familiar with the data, 2: Generate initial codes, 3: Search for themes, 4: Review themes, 

5. Define themes, 6: Write-up, where applied to the research.  

Step 1: Become familiar with the data 

While each answer was different in several aspects, factor analysis of the responses identified 

patterns were used to establish clear conceptual categories as they relate to the wellness model. 

Each interview session was recorded using an audiotape recorder. Each audio tape was transcribed, 

and transcripts were reviewed. 
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Step 2:  Generate initial codes  

Transcripts were hand coded to organize concepts into a central bank of related responses and 

categories.  I chose to address specific research questions as I analysed the data. This approach is 

typical of thematic analysis, however, I also realized that a partial inductive approach would shine 

the light on insights not typically uncovered or included when addressing only specific questions. 

By adding a more comprehensive results section I was able to not only increase the available 

research material that is oftentimes limited in Pacific research and also gain insights into my 

thematic analysis.  

Step 3: Search for themes 

The data obtained was analysed through the interpretation of responses for the purpose of 

uncovering relationships and precedents. 

Step 4: Review themes  

The findings were summarized and guided by questions and ideas listed below: 

1. Does the data support, oppose or augment literature review findings? 

2. Does the data point to something unique about Pacific families or does it point to aspects 

of parenting and connectedness that are universal? 

3. Preconceived notions need to be discounted. 

4. Study processes lead to conceptual categories. 

5. Uncover ideas by decoding social interactions. 

Step 5: Define themes 

Awareness, fine-tuning and through examination of uncovered relational themes led to the 

development of primary themes. Primary themes are utilized throughout the research and results. 

Step 6: Information Dissemination 

This study chooses to use appropriate forms of dissemination that are accessible to Pacific parents, 

young Pacific youth and the community. Referring to the principle of reciprocity, the HRC 

guidelines on Pacific Research reciprocity propose informing the participants and communities 
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about the progress of the research by reporting back the research results in a way that is applicable 

and accessible. According to these standards, the distribution stage of the research is a substantial 

share of the continuing relationship of appreciation and reciprocation between me, the participants, 

and the Pacific communities. 

The final draft will be presented to Otago University of Psychology Department and the findings 

will be presented to the Pacific community organisation. Summaries of the findings will also be 

made available to those participants and key informants who wish to have one. 

Ethical Considerations 

The Health Research Council (HRC) guidelines for Pacific Health Research recognizes the 

diversity of Pacific peoples and deduced that it “is vital that the differences amongst Pacific Island 

groups are acknowledged and honoured” (2003, p.4). It emphasised the significance of being 

thoughtfully aware of problems and the emerging characteristics of Pacific society. It outlined the 

primary principle and foundation for all ethical research conducted for Pacific peoples as building 

and upholding relationships (Health Research Council, 2003) followed by research principles such 

as respect, cultural competence, meaningful experience, reciprocity, utility, rights, balance and 

protection for conducting and maintaining these ethical relationships in research for Pacific 

communities in New Zealand (Health Research Council, 2003). 

The procedural etiquette exercised in this study is supported by the University of Otago Ethics 

Committee. The Information Sheet (see Appendix B) for the study was given to participants prior 

to their individual interviews and throughout the recruitment process, participants were 

encouraged to ask questions if they had concerns about the study or their participation. Processes 

were drawn upon HRC guidelines to reassure that this research not only contributed positively to 

Pacific families, their children and the community but also ensure their safety when participating 

in the study.  

Summary 

By using thematic analysis approaches and following research guidelines we are striving to 

understand wellbeing from Pacific parent’s point of view as it relates to their children. With the 

help from the Pacific community organisation, friends and word of mouth, participants for the 

study were selected.  
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There are notable correlations between Talanoa and Kakala models that unify this research 

methodology into components that incorporate Pacific people’s world perspective through the use 

of the question and answer interview process (Vaioleti, 2006). Talanoa was used as non- 

confrontational methodology to ease Pacific islanders into a familiar style of research (Halapua, 

2003). Furthermore, employing Kakala methodology not only provided a cushion against Western 

model ideologies, it allowed for valuable interpretation of participants responses.   
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Chapter Four: Results 

Introduction 

Analysis of interview responses identified three major themes: concepts, enablers and barriers of 

wellbeing. Concepts of wellbeing can be found throughout the interviewee responses. Enablers of 

wellbeing includes two subthemes. Barriers to wellbeing contains five subthemes.  The Fonofale 

model is employed to provide a lens through which to observe, categorize and examine these 

influences (Pulotu-Endemann et al, 1995). The overall aspiration of this study was to elicit 

responses from participants concerning the importance of wellbeing in their lives and lives of their 

children. Interviewees had a lifetime of experiences to share. In each case interviewees not only 

conveyed a clear idea of what wellbeing meant to them and their families but did so in a manner 

that showed the significant understanding of the value of wellbeing. All interviewees 

confidentiality is respected throughout this report.  

Concept of Wellbeing 

Participants described several facets of wellbeing that were central to their lives and that of their 

children: being able to provide more opportunities for their children then they had, having their 

children achieve success in their personal and professional lives; help their children grow to 

become contributing members of the community; teaching their children right from wrong and 

helping them through troubles and difficulties.  

“And I think for cultural expectations, that started my life was big time because 

first I was raised in that stuff, that I came to New Zealand, but it was also my family 

that was on the line. Because I wasn’t from a family that was quite well off. So, I 

still feel like I needed to do something for my family” (Alexis). 

“I also learnt more of the culture that I really valued and at the same time to get to 

see the differences between your culture and actually didn’t want to come back to 

New Zealand, but my husband couldn’t go back to Tonga because of the corruption 

there but we had that better idea of giving our kids a better life here in New 

Zealand” (Alexis). 
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“Yes, like when they are happy because as parents you kinda have an intuitive 

feeling so when they are on a good space you feel like it makes you also feel happy 

that you know that they are alright, and they are doing alright. There are times 

when you know when they are down, when you can sense something is wrong in 

them that’s when it’s really heartbreaking. “What can I do?” (Zahara). 

“Because I looked at it if I start down that tract then the two boys wouldn’t be able 

to settle because they would be missing all their friends and all that stuff. This is 

here where your future is, not in Fiji. Talked to them about the education system 

and that they will be better off here and I used to tell them eventually whatever 

happens they had to get a good education to be able to stand on their own two feet 

because I’m not going to be around forever” (Ken). 

“But there are challenges in our family, like any other family but we are trying to 

address those issues in our family. Such as when something happens in church, if 

there is a bad report from school we try to look into and look at it in a positive way 

and try to encourage them to do well next time” (Steven). 

Wellness for their teenagers is related to how they cope with the world. Are they liked? How do 

others view them? Do they fit in?  What have they succeeded in?  Do they have freedom to be who 

they want to be? Does the future look bright?  Are they happy? Shown below are the response 

associated with wellbeing as it relates to their teenagers. 

“For them to be strong, they need to strongly identify with good values. That is very 

important” (Alexis). 

“So, I’m learning that with my son and everyone is saying your 15-year-old is so 

responsible” (Alexis). 

“One of the things for parenting is that you need to have time for each child and 

that contributed to my family’s happiness” (Alexis). 

“I think that you are not alone that you got family to care for you. It’s that loving 

and caring feeling for each other that is very important like feeling like home is a 

place that we can be ourselves and a place that we can go back to because now 
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they are all scattered but they still come, and they feel like it’s just a nice feeling to 

be back home” (Zahara). 

“I encourage them to bring them home because it makes me feel better that I get to 

know them as well then when they go somewhere else then I don’t know who they 

are and who their families are, so I think it’s a good thing too that they know that 

when they bring their friends over they are welcome. Makes them happy, that they 

are not pressured to do anything like that they can choice a pathway that they want. 

It doesn’t matter if they chop and change, it’s their choice” (Zahara). 

“Just to encourage him what to do it doesn’t matter just as long as he is feeling 

happy about it. Not have expectations of them but let them explore what they want 

to do with their life and I’m actually really happy because the thing that I see in 

them is that they are they know about people, they respect people, they know about 

caring for people and being kind. They got all those skills which are really to me 

fundamental” (Zahara). 

“I would like to think that I have been able to make them understand that they can 

the choices they make can have long term effects on their whole life” (Ken). 

“How they progress and how they are moving if their some issues that they are 

going through” (Steven). 

Spirituality was a significant facet of wellbeing, and there were several common chords running 

though their lives. Commonalities included the importance of spirituality, habitually attending 

church in most cases, in other cases the same religious ideals of good and bad but without the need 

for attending church.  

 “For church, for me I was brought up a Catholic and then I came to New Zealand 

and went through formal education when I went to university I started critiquing 

the church myself and found out that there was something good about it but then 

there was Catholic things making you feel guilty a lot of the time because they really 

emphasizing sins. A sin is categorized by what is really big and my children’s dad 

was exploring his own religious philosophy and he was really into more about like 
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the karma stuff. All the animals are part of the environment. So, we were kinda 

different and then Sarah was the first one that got baptized as a Catholic and as 

she was growing up, I was thinking more about it I wanted to encourage a different 

type of spirituality for my kids which is knowing the right and wrong. The existence 

of something or some force higher than us but not to be tied down by an institution” 

(Zahara). 

versus   

“Now that my husband has left me and our young children, this people live nearby 

not very far away this Palagi came to visit me and she start talking about Christian 

things about how much God loves me personal things and also invited to come to 

her church which is just around the corner from where I live. This woman spoke 

about the love of God and Jesus and I like that, and I want to hear about Gods love 

because this time I needed to know about God that really loves me back, even 

though we been learning about God back home in Niue it’s nothing personal to 

trust the Lords. So, I started going along to church and take my children to Sunday 

school and things like that” (Violet). 

Even though they approach spirituality differently there are chords of commonality running 

through all the Pacific peoples I interviewed.  Some deeply believe in the power of the church and 

let that guide their morals while others explored spirituality on a more personal level to determine 

their morals.  

As an example of the commonality,  

“We have always done things together as a family even though being in New 

Zealand like in Fiji going to church every Sunday my mum was very particular 

about that. You never did anything on a Sunday. You as a kid you get showered 

early and you are off to church that was very important for the family but I sorta 

grew out of that as a I grew older. By the time I was 21 I was very irregular, and I 

never attended church regularly and rarely now. The only church service I would 

attend would be community gatherings and I still say I’m a Methodist and you still 
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have those Christian principles, but I guess the attendance wasn’t important to me, 

but the Christian principles are” (Phillip). 

In terms of physical wellbeing: 

“The sea is food and that’s how our people survived back in the islands. So many 

seafood that we can get instead of going and buying and it’s all fresh. Fresh from 

the sea so it’s a good healthy lifestyle and also if this is about health. Because back 

home we only have the breakfast there is no lunch in between and there is dinner 

because we live on fruits, paw paws, mangoes, bananas, coconut, they’re all 

around. Kids go and pick them and bring it, so we can have. You know kai. There 

is no such thing as brunch because we are eating all the time, munching all the time 

and then our food is always been cooked for dinner right in the evening so more or 

less there is two meals. It’s just a morning part of it, lunch time don’t have anything. 

Whatever is there you go and find. Pawpaw, pineapple and all those fruits and then 

in the evening main kinda dinner food” (Sonya). 

“To encourage them to exercise. We are trying everything, so we can have a healthy 

family because that’s why we left the Ministry. No smoking and no drinking. They 

don’t go out, no clubbing” (Steven). 

“I mean the wellbeing is there I mean we eat to be healthy and we have to go walk 

but it wasn't as strong. But I think in the 1990s coming to the 2000 when wellbeing 

is now an issue being spoken. But for us a family when we were in our homes well, 

we eat because I didn't even know that all this food that we are eating like 

takeaways and things like that I didn't know that are bad for us I mean it is a food 

that is available to us. But now we mindful since I work here, mindful about that it 

is important for us you know with our wellbeing of our children. To start from home 

but during the time when I was bringing up my children for us, we don't take take 

way all the time. I always cook for my family because reason being, I’m always at 

home.  I got time to cook good meal for my family” (Samantha). 

“They are happy and have fun living. That they are making healthy choices and 

contribute to family and society” (Alexis). 
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Dealing with alcohol, sex and drugs and their negative impact is a challenge.  Statements like these 

give us an understanding of the struggles they face in physical wellness.  This is illustrated in the 

comments below: 

 “Exposure to things like alcohol, drugs, promiscuous behavior is more acceptable 

in this culture whereas for me we are very protective of my daughters about it” 

(Zahara).  

 “I just want them to have a good education, to be good children. To be independent 

and to look after themselves and have a good life. Health is very important to eat 

healthy and exercise. None of my kids don’t smoke and no alcohol” (Sonya).  

 “One of the arguments that we used to have was if they wanted to go out drinking, 

I used to tell them, “Look I know you used to see dad drunk when we were in Fiji, 

but you hardly ever see me do it because the rules are different”. Especially when 

Tom could get into pubs and he was underage but when I found I used to pull him 

up and say, “Hey come on son you know you’re not supposed to do that”. He would 

say I’m just following, and I would say you know what I used to say about following 

other people. But he would say everyone else is doing it. I would talk to him and 

tell him that two things will happen if anything goes down, they are not going to 

put bread and butter on your table, but you will put bread and butter for not only 

you but for your wife and kids. Unless you married a millionaire walking around 

then you’re lucky” (Ken).  

“My son met this beautiful Māori girl who she is a Mormon girl. First up I pray 

than complaining and felt that she not the right girl for my son and he has never 

brought a girl home” (Violet). 

Zahara mentions that it is impossible to shield her children completely from all the negativity and 

temptations in today’s world. What she does is create deep, meaningful and consistently positive 

and well-grounded experiences, values and beliefs such as placing trust on their kids that they will 

make right choices to eliminate these bad influences.  
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Mental wellness is a complex subject.  Cultural sensitives need to be taken in to consideration 

when talking about mental wellness.  Just talking about depression or other mental illness can be 

taboo. Oftentimes because of that mental illness can go undiagnosed.  Take in to consideration the 

following. 

Alexis talks about dealing with depression. 

“When I first moved here to New Zealand, I was 18 and I was diagnosed with 

depression. This was my first time to hear that word depression. But the symptoms, 

I used to be sick and when I would go to school I would cry for no reason. It got to 

the stage where I would look outside from my room and thought is this the road to 

my house? In Tonga. I started to be a bit mental. But that was the word described 

by the matron. They took me to the doctor and that was the word they used. She had 

some degree of depression and I had no idea what it was. So, I didn’t really 

understand what it was. But now that I’m working in this organization, that was the 

first time it was starting to become clear to me” (Alexis). 

While Samantha says, 

“To be honest with you I didn’t even know what stress is. You know in the island 

we have been brought up with no such thing as stress. For me I never experience 

the stress unless I heard the word stress and asked, “What is this word stress?”. I 

never experience at the time I was stressed. I was thinking with my own upbringing 

you got to help your family, you got to look after baby and my husband was working. 

I didn’t experience that, maybe I was. Never crossed my mind that I was stressed” 

(Samantha). 

The final pillar, Other, that relates to issues like gender, sexuality, sexual orientation, age, socio-

economic status is also taboo subjects.  In my interview’s sexuality, sexual orientation was not 

discussed but economic status was, or rather economic difficulties were among the reoccurring 

themes throughout the interviews. 

When I asked, “What are some compromises/sacrifices you have had to make for your family?”  
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“Gosh I can’t even begin to. I think the foremost is the financial one. If you compare 

a Palagi parent, we don’t do that time out for our kids. Education for the kids come 

first the financial one. Paying fees are private schools. All my kids went through 

private catholic schools. Some schools are more expensive than others. One child 

is not too bad but when you add all the kids at a school. Like for example, for my 

son I had to pay $1800 a year but one time there was 3 of them but that’s separate. 

On top of that you have to pay uniform and they also have other fees such as 

photocopy levy and so when you add that all up it can be quite burden for family. 

So, I think for me that was more of a sacrifice. Other stuff that you had to sacrifice 

really is for the obligations for family. Like sending money home and helping out 

siblings. Funerals, those kinds stuff. I think that’s huge sacrifices” (Alexis). 

 “But you know back home in the island it’s very hard, my generation and in my 

time. I saw that my parents were struggling at the time because my parents we don’t 

have money but my family always grow our own veges and gardens to feed us 

children and not only us but our extended family as well and the community as well 

because used to work very hard to support his family and mum is more less to look 

after children and also being at home to make sure our house is you know all in 

place and if I reflected my dad is more providing in food and things like that or 

going fish as an island” (Samantha). 

Some of the other factors in wellness, a sense of purpose, a reason for living, wanting the best for 

their children, a sense of belonging combined with a sense of individual identity also contribute to 

their overall sense of wellbeing. Wanting to have a better future for their children. There are so 

few opportunities in the Islands. When their children are happy so are they.  

You can see the other factors in Steven’s statement when I asked, “What are some issues/barriers 

you face as a Pacific parent living here in New Zealand? (Compared to if you were to live in the 

Islands)?” 

“No issue it’s a privilege to live here. All the parents are wanting to raise their kids 

here comparing when they are back home. The only thing that is advantage to me 

is that when my kids come here, they are grown up kids. So, they know the Samoan 
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language very well so in our home no one is allowed to speak English. Because I 

can see, now people are losing how to speak the language. It is a privilege to live 

here in New Zealand because there are a lot of things, in the island its different 

whereas over here you are exposed to a lot of thing” (Steven). 

Summary 

The importance of education, being respectful and responsible, developing good values, keeping 

family ties, fostering new friendships, avoiding drugs, eating healthy all leading to the wellbeing, 

happiness and a chance to be better off; shows the perception of wellbeing to pacific parents. 
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Chapter Five: Enablers of Wellbeing 

Introduction 

In this chapter, enablers of wellbeing are organised with two main subthemes: Family and Cultural 

Identity. Participants often referred to family as being the central element in their culture and 

viewed wellbeing as being represented in collective and community behaviour, with each person 

having a place and being valued.  

Family  

The study showed that each person’s position and responsibilities are specified by the family and 

the participants role in the family defines who they are. Several participants spoke of the significant 

benefits of building and continuing good relationships inside the family and extending those 

relationships to friends and community. This is illustrated in the comments below:  

“It is important to know our role and responsibility in our home. Looking after 

each other is a good thing. Like if people needed help, we would help and when we 

needed help we could ask. So, we were used to it” (Zahara). 

“Making sure you know your place within the family as a young child you were 

told what your behaviours were in the family and where to sit, what to do and the 

requirements within in a family like if you were sitting on the floor and people are 

eating those are the cultural things where you don't stand when they are eating, 

and you don't stand over people.” (Phillip).  

“Well I’ve been brought up in a way with a loved environment by my parents which 

in a sense that there are expectations and obligations that as we grow up as 

children you learn from and respecting our parents as well” (Samantha). 

Expectations and Support 

Despite the diversity of the families interviewed in the study, there was a great deal of commonality 

in the expectations, hopes and dreams parents have for their children. Participants have high hopes 

for their children to achieve success in education, so they can grow into adults with ‘good careers’. 
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Some participant’s preferences for their teenager’s career pathway included attending university 

or gaining new skills to get a good job. This is illustrated in the comments below: 

“They limit themselves if they are not learning about what’s happening in the world, 

so I expected them to take school seriously” (Zahara). 

“My expectations are basically to for them when they were at school for them to 

work hard and study hard. To then gain a skill that will doesn't matter what it is 

but just to get a skill they can use and be a positive contributor to society in general 

really” (Phillip). 

“Having good education and convincing themselves. They need to feel like they 

belong….Habit instilled. Be committed. For example, if their part of the community 

they have to commit to it and make sure that it is finished well and be responsible” 

(Alexis). 

“Good education good job” (Violet).  

“Get a degree, job and become citizen of this country and contribute” (Steven). 

“I support them by advising them and encourage them to please, please study really 

hard which I think is very important (Sonya)”.  

Many participants expressed the hope that their children might engage in a range of activities with 

the church and the community. Occasionally they were more explicit, hoping that their child would 

take part in specific sports, or that they might enjoy New Zealand’s outdoor activities. They also 

showed strong support for their children endeavors.  

“When I used to play sports when I was younger, I would take them to it and 

encouraged them to play” (Phillip).  

“We always support with their study whatever they want to do at school or in our 

community because we go to church things like that we like to support and anything 

and explain them to that sometimes if we can’t afford to pay but we have to explain 

to them why they can’t go” (Samantha).  
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Most parents expressed a desire for their children to learn to speak the languages that their parents 

spoke when they were growing up and to know about their family backgrounds (especially for 

those families from outside of New Zealand). They hoped their children would understand more 

than one culture, and value cultural diversity. Parents also explicitly hoped that their children 

would know about their own culture, in addition to knowing about being a New Zealander 

(Morton, Atatoa Carr, Bandara, Grant, Ivory, Kingi, Liang, Perese, Peterson, Pryor, Reese, 

Robinson, Schmidt & Waldie, 2010).  

“So, they know the Samoan language very well so in our home no one is allowed 

to speak English. Because I can see now people are losing how to speak the 

language” (Steven). 

“When they were kids I tried to teach them the language when they were all young, 

I spoke to them in Fijian or tried to speak as much Fijian but as they grow older 

after kindy (kindergarten) trying to explain answers to questions in Fijian got 

difficult and it was easier just to explain things in English and to talk to English 

and we sorta lost that practice of trying to teach them Fijian. But through the 

community one year we started language classes and we carried on with that” 

(Phillip). 

Many participants expressed the hope that their children would contribute to their local community 

and to New Zealand more generally, so that the world would be a better place for their being in it. 

These aspirations were frequently accompanied by a parallel hope that the society and world their 

children would grow up in would allow this. This view is echoed in findings from the Growing up 

in New Zealand, longitudinal study, where “parents aspired to raise children who would be able to 

realise their own dreams, and who would make New Zealand a better place to live in for themselves 

and for others” (Morton et al, 2010, p.89).  Specifically, participants comments ranged from the 

hope that their children would grow up in good neighborhoods and communities, to the hope that 

their children be given freedom to make their own choices. Often parents hoped that New Zealand 

would be a place that could support their children in their own aspirations.  

Alongside these expectations, there were wishes for their children to be healthy, fit and happy  
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“To encourage them to exercise. We are trying everything, so we can have a healthy 

family because that's why we left the Ministry” (Steven). 

“But for us a family when we were in our homes well, we eat because I didn't even 

know that all this food that we are eating like takeaways and things like that I didn't 

know that are bad for us I mean it is a food that is available to us. But now we 

mindful since I work here, mindful about that it is important for us you know with 

our wellbeing of our children” (Samantha). 

Spending Quality Time  

Parents mentioned finding ways of being together with their children that worked for their family. 

These activities ranged from doing small, simple things such as taking interest in their hobbies and 

school, watching movies together, having family dinner, going shopping together, everyone 

sleeping in the living room on mattresses, going on holidays, having family reunions and playing 

games that brought the family together. This is illustrated in the comment below:  

 

“We just have fun things to do together like even simple things like at home every 

weekend we will all sleep out in the lounge and watch movies. We used to go to 

movies together, we go to gatherings like island gatherings. I took them 

everywhere. Things like outings like the school picnics. A lot of things it was their 

idea. They book a restaurant and we will go and eat together. And they are happy 

because it is their idea. Time together, doing things, making jokes those are things 

I think are really valuable. All the activities because boys don't like talking much 

like my son is not talkative, but he will do these other activities and then there is no 

need to talk, like we just don't but not sit down and talk.  We just having fun” 

(Zahara).  

Also doing volunteer projects such as fruit picking to bond and teach their kids to know the value 

of hard work and to learn more about life. Teaching their teenagers more about life responsibilities 

and reaching set goals. This is illustrated in the comment below: 
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“All teenagers want your time. We are always home every day and done things 

together……We would go on holidays and now that they are older, we have always 

got together to do fruit picking working. During the fruit picking season which is 

after Christmas till mid Jan its good fun and good weather, you get paid and, in a 

way, teaching them to work and to do an honest day’s work and to teach them the 

thing about money not growing on trees and you have to work and see the fruit of 

your labour and trying to teach them those things. We have always done things 

together as a family” (Phillip). 

Specifically, one participant found other ways to communicate with her son by creating activities 

which helps break down walls than trying to force communication would. Parents keeping their 

children within boundaries, plus work to make everything seem as if it were their child’s idea to 

give a lot of ownership. This is illustrated in the comment below: 

 

 “Respect and play and time with my son. For example, boxing with my son. I go 

walking with them and they want that time. My husband on the other hand, one time 

I went for a walk with my kids and they said dad is there but no there.  And my 15-

year-old son is really jealous that dad is spending more time with my 11-year-old. 

So, my husband is trying now” (Alexis). 

 

Other participants mentioned the importance of quality time with their extended family too. The 

intention of this for their teenagers to connect with other family members and to get to know each 

other while enjoying their school holiday break are catching up with loved ones and reconnecting 

with their cousins. There is this great sense of collectiveness amongst their teenagers and other 

family members. It also provides their teenagers as a sense of belonging.  Participants commented 

on the importance of having school holiday breaks with other family members every year. It was 

something that they looked forward to and they tried to do these activities for their children. A 

great example of a reciprocal relationship between parents and their teenagers where the family 

members all benefit at the end of the year for school breaks. 

 

 “We go camping during the Christmas holiday and that's the time we can catch up 

with our kids, go the beach and have fun and they love that. They love when all our 
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families are having BBQ out at the beach. We often do that often during the summer 

because to me that's a quality time with us spending that quality time with our 

family and letting them have other cousins coming together having laugh and 

enjoyment. And we always invite our siblings and their children to come and join 

us for a BBQ at the beach. My children love that especially my son always say, 

“How about we go and do this mum. He loves to be creative” (Samantha).   

Most participants spoke of the positive effect of doing chores and family activities on their 

wellbeing as it improved communication and the quality of their relationships with their teenager. 

“One of the things for parenting is that you need to have time for each child and 

that contributed to my family’s happiness and I’m enjoying my relationship with 

my youngest boy we have respect and play” (Alexis). 

By getting involved in their teenager’s life they created a happy environment for their children and 

it was something to look forward to creating opportunities for connection and communication. 

Popenoe (1998) argues that the fundamental thing for a good family is time spent with children 

and this is what all these participants were doing with their teenagers to improve wellbeing. 

Participants mentioned the impact quality time on their children seeing them happy and creating 

new memories and positive experiences.  

 

Trust 

It is difficult for parents to “let go” and allow their children to make their own way in the world. 

For teenagers, gaining trust from their parents so they can become responsible for themselves is 

important. Participants mentioned trusting their children was hard, but it became a gradual 

relinquishing of control over time. This was illustrated in the comments below:  

“It’s not easy, we just do our best to give advice what safety from my perspective, 

the danger you know the risk that those things can put on them. But at the end of 

the day they still make a choice. I think that's where the trust comes in. Sometimes 

you need to make mistakes you just hope and pray those mistakes they will correct 

and come back on track. That's kind of our hope” (Zahara).  
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“I was trying to protect my son not to be involved with children on his age in case 

he is in trouble and then my son said to me, “Mum I’m not a kid anymore” and I 

always think his still my little baby. “Mum you have to let me go. You have to let 

me grow. I’m okay I can handle it you know”. Sometimes I was a little over 

protected of my children because they want to explore and grow and experience 

what it’s like to be a teenager.  I sometimes wanted to protect them or wanted the 

way I want that I was raised.  For me I’m scared for them to go out of their own 

and do things. You know they make mistakes and they get into trouble. I think the 

word for it was that I was overprotective of my children” (Samantha).   

Listening and Communication 

Participants mentioned being supportive by listening to their children and that allowing them to 

express their own voice can be a powerful thing in a child’s life. Participants identified the ways 

they actively supported their teenagers was by giving them their time, encouraging them to speak 

and opening the door to different experiences such as engaging them in sports events, cultural 

events, leadership and giving them the freedom to choose what they wanted to pursue as their 

career path. Also learning about their heritage and initiating their acquisition of cultural 

knowledge. Allowing their kids to make their own choices in which pathway to choose when in 

university. 

Trust, respect and open communication were established when parents allowed teenagers to 

discuss their feelings and voice their opinions about issues they faced. These examples of parents 

being involved in their children’s lives are illustrated in the comments below: 

“Listening to them more and I’m learning. I hold my tongue, so they can pour out 

their day. So, you sit there and give them that space. But when they go overboard 

talking way too much, I tell them. But it’s so good to give them my ears and listen 

to them.  Encourage them to talk which is not a normal thing to do but I find out 

things from my son like my son getting jealous of my younger son because he gets 

more attention. They share deeper things with us and I find my 15-year-old coming 

around and wanting to come boxing with his mum” (Alexis). 
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This participant also talked about how they try to provide their children with affection even though 

their own parents hadn’t shown them affection. This is illustrated in the comment below:  

 “The only thing apart from telling them all these other things is listening to them. 

There is always a request for something but the girls that don't really come to you 

to talk about all these other things, but I’ve always listened and tried to talk to them 

about anything that they would come and ask for me for” (Phillip).  

Issues from their teenager were described as personal feelings and challenges which emerged 

because of good or bad things that happened in their teenager’s lives. Good things that were 

mentioned were their teenagers being able to share with their dreams and achievements and 

schools. Bad things referred to were problems with friends and being stereotyped. This is 

illustrated in the comments below: 

“When I was a minister this was part of my objectives as a Minister I need to get 

down onto the level of my youth and my kids, so I can know them very well and 

listen to what they are saying and not discriminating what they are saying whether 

it is right or wrong and trying to help them. I struggle, and I try really hard to 

understand them well in terms of where they are coming from rather than just shut 

them down and say, “No, no, no” because this is what happens in our culture, the 

kids don't have a say in the family” (Steven). 

For these participants, wellbeing and health was improved when their children were given the 

opportunity to share with their parents anything that was going in their life. This is illustrated in 

the comments below: 

“To understand them and listen to them to understand their wellbeing” (Sonya). 

“Makes them happy, that they are not pressured to do anything like that they can 

choice a pathway that they want. It doesn't matter if they chop and change, it’s their 

choice. Both me and their dad we never had anything like, “You have to be like this 

or this. Not have expectations of them but let them explore what they want to do 

with their life and I’m actually really happy because the thing that I see in them is 
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that they are they know about people, they respect people, they know about caring 

for people and being kind” (Zahara). 

Decision Making  

Participants talked about how decisions were made in their homes and the importance of making 

these decisions as a family, for their children to be a part of this family decision making process 

as this was considered important process for their children. Participants talked about taking into 

consideration everyone’s opinions allowing their teenagers to have a say in things as to what they 

wanted about school, sports, hobbies and outdoor activities. 

By doing this they created an opportunity for their teenagers to feel included and happy to be able 

to share their feelings and issues they were facing in the household. Other decisions were made by 

the family as a way of teaching their children to know their roles when it came to extended 

families’ decisions and taking part in cultural activities or decisions at household level such as 

doing their chores. This is illustrated in the comments below:  

“We talk a lot about things as a family so like small things like what’s for dinner, 

what shall we eat, who shall cook, who shall do the dishes from doing things like 

that to going Christchurch or somewhere for the Kiribati community. We need to 

this and that what do you think. Our entertainments we talk about those together 

like what shall we do together as a family. In terms of boyfriend and relationship 

that they want to go and so we talk about as long as you come back at a certain 

time” (Zahara). 

For some participants it was a must for their children to go to church and cultural activities, but 

the remaining participants gave the teenagers an opportunity to decide whether to attend these. 

There was a clear distinction between decision making at a household unit and extended family 

unit. This was illustrated in the following comments:  

“We have family prayers and a family day where we hang out and talk about issues. 

Teenagers are given opportunity here to share their honest feelings. Sometimes I 

hear from one daughter what the other daughter or son is wanting” (Alexis). 
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“After their mother left, our discussions were based on the family if I wanted to 

bring something up and if they were happy with it. Then we went along with it but 

if they said no then that's fine” (Ken). 

However, there were times where participants made decisions for their children. Especially when 

it came to extended family decisions in terms of financial, cultural, church and decisions at 

household levels. 

Rules and Discipline 

For these participants strong family links are reinforced by cultural norms. Participants talked about 

acceptable ways on how they should behave. They discuss a sense of self, identity and 

responsibilities to church, community and family. For example, the desirability of close 

relationships between parents and children in which parents and caregivers demonstrate their love 

by providing and caring for their needs and in return children pay respect and obedience by 

behaving accordingly and appropriately.  

“When they were younger that time, we weren’t really educated about smacking it 

was kinda acceptable in New Zealand in those times. I remember smacking them 

now and as they grow older it was more like talking like giving advice like saying 

when they can’t do things like I said before sometimes they will listen and 

sometimes, they won’t. They will make mistakes and they come back, and they say, 

“Aw you were right mum. We shouldn’t have done this” (Zahara). 

“Because my son is second year in uni and he used to get the belt because he was 

a naughty boy in church. After church, I would take off my belt and give him a big 

yack. I know his crying. His a naughty boy and I feel sorry for the poor kid now. 

His 20 years old now and now he will get the chance to raise his kids and teach 

them. However, now days I seems to be cutting especially the young one with 

discipline you are not going to the Polyfest if you are naughty. Cut out her 

privileges. I talk to them now” (Steven). 

Participants viewed discipline as an expression of love, a way to uphold family order, a way of 

teaching by showing the right direction to take so that their children may know what was best for 
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them in the future. For other participants, discipline traced back to a young age as to how they 

were disciplined, and they used similar disciplinary methods with their own children. The majority 

of participants physically disciplined their children for not listening to them or their disrespectful 

behaviour. Physical discipline was seen as a way to help them change and was views as a corrective 

act by these participants. However, participants’ childhood experiences were often described as 

confrontational experiences, but they resolved to do better with their children when it came to 

discipline now. This is illustrated in the comments below: 

 “It’s just that I don't it’s not as extreme as I would see it back home. It goes to that 

extreme once not only because it’s done for the sake of doing it or to disciplining 

someone but there is always a reason and there is always steps that has to be passed 

before you get to that stage. You know when someone doesn't listen back home, and 

they get disciplined it’s not the first line of action really. I sort of still discipline my 

kids through that message where because they are not listening to what has been 

told to them and they have warned, and it gets to the stage where this will work so 

my views on disciplining my kids is that it is me teaching them and it is necessary” 

(Phillip).  

 “Well when I first came here, the discipline for my family based on when I am 

bringing up my children if they are naughty, I smack. I’m not at the moment, since 

this smacking thing law came in more of that and also other courses taught me a 

lot. The children’s course like since I have been educated and going to University 

to learn and start learning that this is not the way for my children but you know like 

I said when we first came here the only discipline that we know is that we have to 

smack our children not to do things naught but I never smacked my little boy 

because his always a very behaved boy and I think because of their bonding with 

my baby his always listening to mum. But since then this new law came the 

disciplining of our child we need to sit down and talk and explain. Explain to our 

children or sometimes I walk away, that's one solution for me when things don’t go 

my way. I just have to turn around and walk away” (Samantha). 

Rules were in place for their children’s safety. Some participants compared their children’s safety 

to their safety back in the islands where they felt safe. This is because the living arrangements in 



60 
 

the islands was smaller and everyone knew everyone in the sense that the participants knew where 

their children were and who they were with compared to the living arrangements here in New 

Zealand. Some participants’ children felt that they were treating boys differently by not being as 

strict as they were with girls. Female teenagers felt they had more chores and they didn't have as 

much freedom. 

One of the findings revealed in the study was that of adaptability. Pacific peoples show their ability 

to adapt to new circumstances in several ways. One of the clearest examples is seen in child 

rearing. For instance, participants reported that girls are all but restricted from going out and for 

the most part even talking to boys. In New Zealand, trust and ample leeway has been granted to 

girls relating to going out and dating. Another observation is in the realm of discipline. Prior to 

moving to New Zealand, participants noted physical discipline was used by the majority of 

participants as a corrective action for their children. As they became aware and acclimated to the 

New Zealand culture, they stopped using physical punishment.  

Cultural Identity – Feeling Accepted and Belonging  

One of the questions asked during the one-on-one interview session was: “How does your identity 

as a Pacific Islander play an important part in your life?”. They answered this question with so 

much confidence and enthusiasm as if it was already a given answer.   The following quotes from 

an interviewee shows the importance of identity found throughout the interviews. 

“It is very important because that is my starting point. I’m first and foremost a 

Kiribati’s person and with all those values that I bring. I try not to compromise 

myself when I first came. I used to think I had to do conform to the majority culture 

to fit in. I have risen above that now. I am the opposite. I try to tell myself, “Why 

should I? This is me”. They must accept me the way I am. It’s important to me. It 

doesn't mean I’m disrespectful of Pakeha it just means who I am and that's a good 

space to be in. Because when you try to be like a Pakeha it wastes a lot of your 

energy because it’s not really you. I am comfortable with who I am, and some 

people don't understand so I just explain it so it’s very important. My children it’s 

important for them to know that they are that they are Kiribati’s and that they also 

part of their dad’s culture Dutch and then they are part of New Zealand, so they 
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are multicultural. I want them to fill like those cultures are equally important to 

them” (Zahara). 

“Makes you proud that you are a Pacific Islander. For me I am privileged. I enjoy 

it, I think my kids, and my teenagers they enjoyed it themselves. That they are proud 

of who they are. Because before like my daughter was problematic at one stage, 

she would rather be someone else and of course now she wants to come back home 

so hopefully this will change that” (Alexis). 

Alexis adds how it is well established that when young people develop a strong sense of who they 

are and where they are headed, they are more likely to engage in successful adult roles and mature 

interpersonal relationships by leading mentoring groups or when she had to leave her children with 

extended family.  Consequently, when they are unclear about who they are, they are highly likely 

to engage in destructive behaviour, experience distress, and have difficulties maintaining healthy 

relationships with others. 

“I think it plays a big part in my life, it makes me stronger. From my experience, 

I’m always saying to people where I come from, I’m very proud to be a Mangaian 

woman because that's who I am which Island I came and that's what make me 

strong as a person to uphold my identity. I think we need to be encouraged as people 

of the Pacific. We are doing great things in this society, in this country such as we 

are working, we are providing. We are tax payers of this country and we are 

supporting other families. We are advocating and that the work that we are 

providing is helping others to achieve their goals and my participation in the 

community is very important too as well. If I participate by attending to other 

occasions or functions, meetings but maybe need more voice to the decision 

advocate for our community. Our people need to be strong because they have every 

right to be. I think they are too relaxed not coming out and making some noises to 

the government or to the local government” (Samantha).  

“Now since we got to NZ it’s given me a sense of pride which is something that I 

had to leave Fiji to really understand that” (Ken). 
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 “It really does, it’s because of us as a Pacific and me as a Samoan we have the 

values. Values of respect, supporting one another, values of love and all that. Shape 

you in terms of supporting and really makes you feel good to help the people, your 

people that you can see that are facing challenges” (Steven).  

“I think it is very important. Proud to be a Pacific Islander. Proud to be a Fijian 

and especially being a Fijian because I think Fiji has a good view from the general 

public. It’s just like with any other ethnic group, you are proud to be identified as 

someone from wherever you are and it’s important to you. It’s just assimilating that 

to the wider society” (Phillip).  

“I still love it being Niuean. The first thing is the language and the way of life and 

cooking. I know the recipe on doing the fish in a certain way. Taro and paw paws. 

Coconut and things like that. My identity helps with my wellbeing” (Violet). 

Identity was part of their wellbeing as it gave them pride and a sense of belonging. The ability to 

identify as Samoan, Tongan, Niuean or Cook Islander with pride and emphasising the importance 

of cultural values is an important enabler of wellbeing. McGraw (2013) mentions that it is 

important for all people to feel accepted, the need to experience a sense of belonging to something 

and someone. Identity is associated with advantageous mental health outcomes (Mila-Schaaf, 

2010). McGoldrick and Giodano (1996, p.1) states, “Ethnicity is a powerful influence in 

determining identity”. McGoldrick and Giodano (1996), go on to suggest that there is a 

psychological imperative for people to feel a sense of belonging and if we discount our or reject 

our ethnicity, we risk our wellbeing. 

Language  

Language was an important part of participant’s identity. This are illustrated in the comments 

below: 

“When they were kids I tried to teach them the language when they were all young, 

I spoke to them in Fijian or tried to speak as much Fijian but as they grow older 

after kindy (kindergarten) trying to explain answers to questions in Fijian got 

difficult and it was easier just to explain things in English and to talk to English 
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and we sorta lost that practice of trying to teach them Fijian. Maybe I think they 

would have wanted to have learnt the Fijian language and have more 

understanding of the language. Because sometimes we would talk about how about 

we spoke in Fijian and they would say let’s do that. I think in a way it's an indirect 

that they were wanting to learn the language more. They wanted me to teach them 

more” (Phillip). 

“Language needs to be in an environment of like a critical mass so say I was 

competing I try so hard in the beginning, but I was competing by myself. There were 

not many Kiribati’s here I was one at the time in Dunedin in the 80s. So, I try to 

keep the Kiribati’s and my husband tried to keep up the English, so we learn that 

you could do both. But I couldn't win, it was for some reason all the English that 

was around them was 99% more % than what I could offer. For a long time that 

were a part of it so it’s kinda like tagging along to those kinds of things and 

exposing them to that Pacific cultural things because we always participate in the 

wider Pacific community in Dunedin, so they were a part of it from a young age” 

(Zahara). 

Shared traits of language, geography and cultural background offers a path for Pacific peoples to 

relate to and share experiences with other Pacific people with foundational factors of wellbeing. 

The Ministry of Social Development suggests that these factors “provides a common ground for 

sharing values and aspirations, which contributes to young people’s development of security, 

confidence, optimism and determinations to pursue their chosen goals” (2006, p.110). Research 

findings (Lee, 2003; Poutasi, 1999; Tiatia, 1998) found these traits to be significant elements in 

doxa Pasifika identity.  

However, although participants emphasised the importance of speaking the language, the majority 

of participants struggled to teach their children the mother tongue. This is because teenagers who 

may feel caught in between two worlds (Westernised and traditional beliefs) were taught that the 

lack of ability to speak the mother tongue devalues their identity as a Pacific Islander. Because of 

this lack of mother tongue ability, oftentimes children were reluctant to use their mother tongue in 

conversation. Circumstances were different for all participants, although these participants failed 

to teach their children their mother tongue, they encouraged participation in cultural events, 
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learning about knowing where they are from, knowledge of their parents’ villages back in the 

Islands and understanding the need for respectful relationships between family members as a way 

in which they were encouraged to learn their culture. Their children understood enough of the 

vocabulary and structure of the language that they have a “gist” of the mother tongue language. 

To compensate for their children’s lack of cultural understanding and sparse native language skills, 

Phillip and Zahara participated in unique culturally focused activities with their children to build 

up interest in and heightened awareness of their cultural heritage. This is illustrated in the 

comments below: 

“To know their Fijian family and the Fijian culture such as knowing who they are. 

They are Fijians, knowing where they are from their village. In some way I haven’t 

succeeded in them learning the language, but we try to teach them the knowledge 

of the Fijian setting of how to act when in a gathering or when around Fijians” 

(Phillip). 

“So, I decided I will use opportunities to take them to like gatherings that are held 

a few times a year for the Kiribati’s people in the South Island because we are all 

scattered, and they were facing the same challenges with their own children. Like 

that would speak Kiribati’s to them especially the ones with no Pakeha blood and 

they will talk back in English even though they can fully understand, it’s just 

something that is easier” (Zahara). 

The loss of native language is unavoidable among second generation populations. Hurtado and 

Vega (2004, p 150) refer to it as a “shift” from one’s native language to the language spoken in 

the country they reside. They write that, “Shift happens, shift is inevitable” it’s a “systematic, 

predictable and comprehensible phenomenon”. Because of this shift, we should investigate the 

idea of providing native language classes to young people which would provide a sense of cultural 

identity and cultural awareness among the participants. 

Spirituality 

Participants made the association often of belonging to a culture. For other participants it was a 

structured, developed and organised expression of spirituality, being a part of community and 
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activities. The fact that they attended church was mostly for spirituality expression, but it provided 

them also with community belonging or friendships. 

“My spirituality is how I behave with people or don’t do harm to others etc etc” 

(Violet)  

“So, for the girls it's a must to go to church” (Alexis).  

“I think coz of our family was brought up from a church environment. So, 

everything has that strong sense of connectness to the church. Sunday you have to 

wake up at 5 in the morning, do the umu, go to church no one has to be late that's 

the strict thing. Everyone has to go to church, come here eat, you sleep. And then 

next morning you go to school so that's the routine” (Steven). 

“I have got a really good husband very good family man, so we normally go to 

church on the Sunday and my community runs on the Saturday. I always have time 

to work and involve with the church. Always took the kids to the church activities. 

Only thing I don't get happy about is if they don't go to church” (Sonya). 

Participants reported that attending church reminded them of home and connected families with a 

special community of belief and support and laying a spiritual foundation for their children. 

Participating in church gave their children a sense of being part of something greater and more 

meaningful than themselves. In addition, spirituality was an opportunity to pass onto their children 

to equip them better for life. This facet of spirituality within this context is demonstrated below:  

“Going to church because in the early days because that's what we used to do. We 

enjoy meeting up with some Niuean’s they had a good service on Sundays. We enjoy 

that because we can speak your own mother tongue things like that sharing. Planted 

to find God to be your helper I believe in the love of Jesus and I pass that onto my 

children. We have a very good church we belong to; very caring people and I learn 

all those things and maybe the way I live my life my children they learn from there 

and carry on from what you do. They learn from what you do. They not always what 

you tell them you tell them things about life that’s more powerful I believe” (Violet). 
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It was clear from the interviews that the majority of participants expressed spirituality as another 

key component within their family and that it exists alongside the physical, mental and social 

aspects of their wellbeing. Participants mentioned the importance of taking their children to church 

because they view spirituality as being a guide in their life and that guidance often offers a coping 

mechanism for some of life’s challenges. Participant’s narrative shows how integral the church 

community is to them as they view faith essentially as a source of strength and sense of purpose 

in life. However, Zahara mentioned that she did not subscribe to any religion, but she still had a 

spiritual aspect in her life which highlighted the significance of respect and caring found in 

Christian traditions.  

“For church, for me I was brought up a Catholic and then I came to New Zealand 

and went through formal education when I went to university I started critiquing 

the church myself and found out that there was something good about it but then 

there was Catholic things making you feel guilty a lot of the time because they really 

emphasizing sins. A sin is categorized by what is really big and my children’s dad 

was exploring his own religious philosophy and he was really into more about like 

the karma stuff. All the animals are part of the environment. So, we were kinda 

different and then Sarah was the first one that got baptized as a Catholic and as 

she was growing up, I was thinking more about it I wanted to encourage a different 

type of spirituality form kids which is knowing the right and wrong. The existence 

of something or some force higher than us but not to be tied down by an institution.” 

(Zahara). 

In addition, another participant was less receptive to going to church but mentioned that he still 

practiced the values from church. This is illustrated below: 

“Like in Fiji going to church every Sunday my mum was very particular about that. 

You never did anything on a Sunday. You as a kid you get showered early and you 

are off to church that was very important for the family but I sorta grew out of that 

as I grew older.  By the time I was 21, I was very irregular, and I never attended 

church regularly and rarely now. The only church service I would attend would be 

community gatherings and I still say I’m a Methodist and you still have those 
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Christian principles, but I guess the attendance wasn't important to me, but the 

Christian principles are” (Phillip).  

Importance of Values  

All the participants stressed the importance of values. These were family values that parents have 

learned from their own parents which they reinforced with their own children. There are things 

that family consistently embraces and repeats, and these are a part of standards of conduct. 

Participants taught their children values such as respect for themselves and for others, being 

responsible and committed to duties. For example, a participant who was a church minister had 

high expectations of their children to exhibit good conduct always and not to be seen in public 

setting such as parties or clubs and respectful. Family values are the foundational convictions 

which a family stands by and that parents live by all the time.  

“Especially when Tom could get into pubs and he was underage but when I found 

I used to pull him up and say, “Hey come on son you know you’re not supposed to 

do that” (Ken). 

“No smoking and no drinking. They don't go out, no clubbing” (Steven). 

Participant’s children learned early about the importance of these values. By having family 

standards of conduct it creates a well-functioning family. What these parents hoped their children 

to gain was to develop the ability to express their own values but to also explore with empathy the 

value of others. And to learn about their values and that of on which New Zealand’s values are 

based. And to find solutions when there are differences in values. These participants were willing 

to learn to change to adapt too.  

Respect 

Family values such as being responsible, respectful and having a role in society shows a connection 

with their teenager’s wellbeing. Specifically understanding the need for respectful relationships 

between family members was emphasised by a majority of the participants. In the interviews there 

were several interviewees who believed respect to be one of the important foundations for maintain 

wellbeing within the family.  
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“Respect for themselves all the things about safety and that they are exposed to, 

respect to other people. That when they are in any culture because they are moving 

from their dad’s culture, the dad’s culture is European, and they moved to Kiribati 

culture and sometimes to Pacific culture which are made up of different kinds that 

they learn as much as they can to understand and know how to behave” (Zahara). 

“For them to be strong, they need to strongly identify with good values. That is very 

important. Respect for their dad and other people’s belief” (Alexis). 

“Respect other people not only older people but people of their own age that they 

do unto others sort of biblical what you want to do be done unto you” (Phillip). 

Participants stated there is appropriate and inappropriate behaviour depending on the child’s age. 

For example, participants mentioned respect for themselves and the community.  This is illustrated 

in the comments below: 

 “That they will know about respect. Respect for themselves all the things about 

safety and that they are exposed to, respect to other people. That when they are in 

any culture because they are moving from their dad’s culture, the dad’s culture is 

European, and they moved to Kiribati culture and sometimes to Pacific culture 

which are made up of different kinds that they learn as much as they can to 

understand and know how to behave” (Zahara).  

“I’m sure you here the same thing as Pacific people one of the main things is 

respect. Respecting your elders and respect also means listening and doing what 

you are told and also with Pacific families they use the concept of extended family 

so it’s not only you and your immediate family, but you also have an extended family 

that you are a part of. The learning is mostly done within your nuclear family. There 

are also the behaviours and learning of how to live within the extended family and 

within the wider village. These values were important because it was how we 

functioned in the traditional setting of the family and the extended family and the 

village as a whole that was important because you needed to understand that there 

are always the unwritten rules of how you did things and things that were okay to 

do and things that were tabu” (Phillip). 
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“I think by now my children know. It’s about the culture that we have to uphold our 

belief, so they understand because I told them and explain it to them the importance 

of this no matter where they are and now my children exactly what the expectations 

are and knowing they are being like their mum. You don't do that” (Samantha).  

When participants respected others, this created love within the family and the community. This 

is illustrated in the comments below:  

“Loving one another and being peaceful with another. In Tongan we call it 

fiafoafanu and this is strong in the family. Fiafoafanu means helping, loving and 

supporting one another. This was really hammered into us” (Alexis).  

She stresses values on herself. However, core criteria (such as humility) were seen to exclude her 

and she lost confidence in their ability to go for top roles 

“He said Alexis your humility is so strong from you. There is a place for it, but you 

need to sell yourself. But I told him it’s really hard for me, so this value can also 

be a barrier because I can’t sell myself because of that modesty, humility values 

that has been hammered into me when I was young.  It’s like a double edge sword” 

(Alexis). 

However, participants have learnt not to fully force values on their children. This is illustrated in 

the comment below: 

“Sometimes contrast in cultural values such as individual vs communal. I did share 

I think in our interview. Family obligations where they are needed to attend or do 

stuff, but they don't want to in which case they are coerced or forced to do by me. 

Sometimes wanting to h ang with friends or go to friend’s house but I don't allow 

as I don't know these friends or family of these friends and I just ignored their 

tantrums” (Alexis). 

 

Contribution and Responsibility 

Participants identified various approaches they use to increase wellbeing within the family. Family 

members have roles and responsibilities that contribute to a healthy interconnected family. These 
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responsibilities include providing support financially, emotionally, practically, and spiritually 

along with working towards creating a positive future for their children. Other obligations include 

building strong relationships with friends, professionals and the community through integrity, 

generosity and other contributions. This is illustrated in the comments below: 

“So, we learnt quite early to be responsible by helping mum out and with the babies. 

Cooking and cleaning pots at a young age” (Alexis). 

“All these skills and value about myself, who I really am and where I come is so 

important for my own identity and for me to be proud of who I am while I’m settling 

in this country of New Zealand. I think that makes me a strong person. And that is 

very important and as I live here and had our first child our son. I raised my son 

the way I was raised, and I decided that instead of working and it's a choice I had 

to finish my working and look after my baby and my family. I have to make that 

choice” (Samantha). 

Summary 

Enablers of wellbeing are identified through shared language and cultural activities facilitating a 

sense of pride in who they are which is associated with foundational wellbeing. The decision to 

move to New Zealand shows an underlying drive and purpose that run throughout the responses. 

Simply put, Pacific parents have a desire, aspiration, hope, wish, ambition to provide new and 

better opportunities for their children.  
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Chapter Six: Barriers to Wellbeing 

Introduction 

The barriers to wellbeing chapter is broken down into five subthemes: Racism, Clash of World 

Views, Individualism, Peer Influence and Financial Issues. The participants responses exposed a 

hurdle that arises when Pacific peoples move from their homeland to New Zealand. Participants 

in the study struggle to deal with difficulties they experienced living here in New Zealand.  Racism, 

stigmatisation, inequality, their children losing the native language, spiritual differences, health 

challenges and worries related to bringing a child up in a society that is markedly different from 

the one they grew in, are reoccurring themes.  

Racism 

Racism is still experienced by Pacific peoples in New Zealand. In the beginning of the interview 

process it was not easy for participants to express their experiences but as the interview process 

continued, they began to express their thoughts. Several interviewees said racism is still being 

experienced by Pacific peoples. In some instances, the children of Pacific peoples are put in classes 

below their actual intelligence level without even being assessed because of the stereotype. This 

is illustrated in the comment below:  

“If you’re from an island you can’t possibly be at the same or a higher level than 

children who came up through the New Zealand school system” (Alexis).  

Alexis experienced racism firsthand when the school system placed her daughter in a lower grade 

just because of her race. She spent time finding ways to undo the negative environment her son 

experienced in school. This is illustrated in the comments below: 

“I went and talked to the school for my son, “Why do I have to push the kids to be 

convinced because of the environment you are setting in the school? Racism is still 

existing. Just like my daughter was put into second grade English and I had to run 

to the school and ask them “why is my daughter in there” she is more than capable 

but that's where they put all the 2% pacific islanders in there so these are some of 

the issues I face as parenting my teenagers” (Alexis). 
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While it is difficult to eliminate racism, participants approached schools and talked about the 

capabilities of their teenagers. This is illustrated in the comment below:  

“Out of 96 kids in class he was top number 5 so I started pushing my son telling 

him that you know he can be number one….and now my son is quite convinced that 

he is quite capable of it now.  So, trying to convince my son that he is doing well 

and working through the system” (Alexis). 

“What do they want to be, and it’s been hard especially our son was because in the 

1970s there is a lot of that racism happening around schooling and I think he wasn't 

sure whether he was a Kiwi or a Cook Islander. It was just mixed messages. At 

home he was learning the language and when he was teenager he stopped because 

he said Mum who is going to understand this at school.  I think maybe the influence 

from school…… Cost of living is going up, but the income of our people is so low 

especially for pacific families working in low work places. There is an inequality 

for Pacific people coz no matter you are working for example in a factory right. No 

matter how hard our people is working, their salary or wages are not going to 

match unless you are, got a qualification that you are earning quite a bit then you 

are in that category or level you can afford but for me I think that's my experience 

of frustration” (Samantha). 

Clash of Worldviews (Two cultures) 

Participants identified the challenges that they face having to negotiate between cultures such as 

not letting their children go out at night especially for the girls was their way of showing love and 

care for each other, yet this was seen by their children as showing no trust. It appears that the lack 

of trust is because these participants were brought up like this from their own parents and wanted 

to “cotton bud” their children from doing things at night. This is illustrated in the comments below: 

“Whereas we keep them in our culture wrap them in cotton wool so to speak there 

is always a room for them that kinda thing and they knew it. I was a bit conscious 

of the pressure I was putting the boys under because they can do everywhere and 

do whatever they want” (Ken). 
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Zahara spoke in terms of difference in respect of values and practices in bringing up their daughters 

in New Zealand. She spoke of the traditional Kiribati practice of keeping daughters at home and 

not allowing them the social freedom that many of the Palagi peers enjoyed. By doing this it 

presented dilemmas in the context of a society that allows girls greater social freedom. 

 “I think for me the biggest one in terms of it could be judgmental I just find the 

culture is more like younger people are allowed more freedom and that puts more 

pressure on me when I try and have those kind of restrictions that I was used to in 

the islands when I try to apply them to my kids they also feel the pressure from their 

own peers because they are allowed and how come they are not allowed. It’s kinda 

like that value that I apply from Kiribati and it's a challenge because here the girls 

are more free to do their socialising and it’s not easy for me but I’m learning to 

accept it more and more. Learning to trust but that's a hard value” (Zahara).   

“Trying to fit into both worlds. I talk a lot for my daughter. She said actually mum 

the values you drill into me are I think makes her the person but then she’s 

disappointed in the sense that the girls that come from Tonga because we host a lot 

of girls that come from the islands, they don't have these values.  So, it’s starting to 

get lost in Tonga.  And it’s disappointing for her because she keeps saying you raise 

us to be like this and this are the kinds of people that come to our house and straight 

from Tonga and don't do this.  So, it's a disappointment for her, but I keep telling 

her you don't have to compare you to them because if you know it is good for you 

than just leave it” (Alexis). 

“Some issues that I face as a Pacific parent is the clash of cultures in the way things 

are done and things that you have experienced back home that are not okay in New 

Zealand through punishment and that is something that I have realised that you 

can’t do here.  Even though I have done the usual clonk when the kids are not 

listening now and again, I haven’t resorted to the stick where you received back 

home when you didn't listen” (Phillip). 

“So very very important to maintain these cultural expectations.  It took us a long 

time to when we were first here, and we were still living back everything but until 
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we were settled in Dunedin but we still at the time when we first arrived in this 

country it was hard to adapt to my way of thinking than other Palagi people 

thinking. I still think that I’m still in the island but it's a learning process” 

(Samantha). 

“For my family, especially my kids they always say, “Aw mum you are so strong” 

and that the expectations from me are really high culturally.  And it’s sad and it 

affects me when I see a Tongan for example and Pacific islanders talking about it 

but not really excising to it or acting on it. It’s quite wrong. I’m one person that 

really hammers this to my kids when you talk about respect; you need to lead the 

respect. When you talk about these values, you have to be real. And it's a struggle, 

when my daughter was 15, 16 she struggled with that humility thing we talked about 

because the society push you first before anybody else where as in the humility 

setting of our Tongan values it’s about the goodness of the community. It’s more a 

communal way of life so you have to consider the goodness for all and then your 

individual will be better. That's how I was raised kinda thing, but in this society it’s 

your goodness first which is a struggle and I’m trying to get the kids to the situation 

to assess the situation because each situation is quite different” (Alexis). 

Care and concern for their teenagers was interpreted as being over controlling by their teenagers. 

Participants spoke about difficulties of giving their teenagers freedom and control because they 

were concerned about where their teenagers were and who they were with. One participant went 

through great lengths to walk their teenager to and from school.  

“Sometimes I was a little over protected of my children because they want to 

explore and grow and experience what it’s like to be a teenager.  I sometimes 

wanted to protect them or wanted the way I want that I was raised.  For me I’m 

scared for them to go out of their own and do things. You know they make mistakes 

and they get into trouble” (Samantha). 

All the participants being born in the Pacific Islands mentioned the environment as playing a part 

in their notion of safety. They compared the concept of living in an open village back home, where 
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everyone knew each other, so it was not difficult to know where their kids were, so they let their 

children go out more.  

“As I was growing up as a kid in those good old days of happy go lucky there 

weren’t too many vehicles around. It was all gravel and dusty. You got up did your 

chores then disappeared around the corner to visit some Palagi friend. It was one 

of those things that you went everywhere. There is no such thing as video games so 

you hardly spent time in the house” (Ken). 

Also, it was a sign of their love and development of trust when participants knew their teenager’s 

friend and their friend’s family. However, some participants had issues with their teenagers 

understanding their parental concerns and saw it as a trust issue between them creating some 

tension between their relationships. One participant realised the negative effects of being 

overprotective as hindering their children’s ability to gain their own independence. Most of the 

participants have learnt over time to let their children go out, and if they do transgress, they hope 

they are transformed into learning experiences. This is illustrated in the comments below: 

“Exposure to do all those kinda things you know you can’t actually stop your 

teenagers if they want to experiment with its more like how do you prepare them so 

they know about this because it’s in the environment.  It’s not easy, we just do our 

best to give advice what safety from my perspective, the danger you know the risk 

that those things can put on them. But at the end of the day they still make a choice. 

I think that's where the trust comes in. Sometimes you need to make mistakes you 

just hope and pray those mistakes they will correct and come back on track. That's 

kind of our hope” (Zahara).   

“I’ve actually got them to be very open with me and I’ve always told them even if 

they moved out home this is the big difference between us Pacific Islanders and the 

Pakeha’s here. I can’t speak for the Māori people but from all my contacts in NZ 

when they are teenagers, they can’t wait to kick them out.  Whereas we keep them 

in our culture wrap them in cotton wool so to speak there is always a room for them 

that kinda thing and they knew it” (Ken). 
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Parents referred to how they socialised and were brought up in their respective cultures compared 

to the ways their teenagers socialise and understand the New Zealand lifestyle and culture. 

Therefore, these participants and their teenagers are more likely to have different levels of 

experience and adjustment to the New Zealand lifestyle and culture but are learning to adapt. 

Migrant families may face greater challenges than other minority groups as they strive to balance 

the expectations of children in their new society with those of their original homeland (Morton 

2001). Despite the centrality of the home environment to children's development during early 

childhood, adults' ideas about appropriate behaviours for children and children's patterns of 

interactions at home are not well understood. 

Individualism in New Zealand  

Participants experienced culture shock, especially those who recently arrived in New Zealand. 

They found individualism, the reliance on oneself without much support from the community, to 

be strange and new. All participants came from tight knit communities which lent a helping hand 

when they needed someone to look after their children or providing a safe environment for their 

children. This was not the same for living in New Zealand where individualism exists. This is 

illustrated in the comments below: 

“Looking after each other is a good thing. Like if people needed help, we would 

help and when we needed help, we could ask.  So, we were used to it. You intervene.  

Of course, with different families take some fish to so and so. Encouraging that 

helping out when needed. Or if we needed anything can you go the relatives can 

you ask if they have an extra thing of this that we can borrow. We were comfortable 

with that too” (Zahara). 

Zahara also applies this communalism to her children’s friends and discusses how this makes her 

and her children happy knowing that her children are always welcome at their house:  

“Even Kiribati’s students it will be their friends but I’m kinda always like one that 

will make a lot of food and then we will just have a very good time. That hospitality 

I think they like that as well. I think the other thing is that that their friends are 

made welcome when they bring their friends so actually, I know a lot of my kid’s 

friends. I encourage them to bring them home because it makes me feel better that 
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I get to know them as well then when they go somewhere else then I don't know who 

they are and who their families” (Zahara). 

“My family always grow our own veges and gardens to feed us children and not 

only us but our extended family as well and the community as well. Family coming 

to help with the babies, children. Well your child belongs to the whole whānau, the 

whole community which is different. Your children can go across. “Oh, how’s our 

baby? Oh, don't worry I’m changing them”.  This is happening and it’s still 

happening there.  But here the only person that was here at the time was my sister. 

Oldest sister but we are distant from each other at the time and it takes time for us 

to go and meet one another where as in the island environment you got your 

grandparents, aunties looking after the babies” (Samantha). 

“European culture is different to the islander culture” (Violet).  

“It’s more a communal way of life so you have to consider the goodness for all and 

then your individual will be better. That's how I was raised kinda thing, but in this 

society it’s your goodness first which is a struggle and I’m trying to get the kids to 

the situation to assess the situation because each situation is quite different” 

(Alexis). 

“One trying to understand for my children to try to learn and for my kids I feel 

sorry for my kids because here I am with my values then there is society and my 

kids are confused so I just talk to them about both ways, so they try and find a way 

that their useful for the best of their abilities and sussing out the right time to use 

which world. Teenagers must be I’m talking nuts” (Alexis). 

“With Pacific families they use the concept of extended family so it’s not only you 

and your immediate family, but you also have an extended family that you are a 

part of” (Phillip).  

Participants comments drew me into a closer understanding of the effects of being a member of a 

minority culture where there is a need to fit into an English speaking and Western culture 

dominated world. However, despite these issues, these participants have adapted well to changes 
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by being more understanding and patient by prioritising’s their children’s wellbeing first. If parents 

couldn't make it to activities or in the event of family breakdown, then other family members 

would go in place. This is because of the collective unit of Pacific families. It is normal practice 

for uncles, aunties, grandparents or other relatives to care. This extended family particularly 

grandparents play an important role in Pacific families and they denote closeness. Not only were 

they there for support, but they provided knowledge and the importance of traditions given the 

nonexistence of a western welfare system for Pacific children. 

Peer Influence 

For teenagers, the need to express oneself as an individual conflict with peer pressure to conform. 

There is the need to follow their peers to win social approval to be “one of the groups”. 

“For example, when my daughter was at fifth form. We used to clash a lot because 

at that age they don't really look at values. They just go with her peers. So highly 

influenced by this society and the reason why she wants to party, and she wants to 

come home and I’m hoping that she comes home. So, when they hit rock bottom 

then they come back. So, I’m hoping she comes home in two weeks” (Alexis). 

“The closest thing would be bullying, girls can pick on someone else and I’m sure 

there is the influence in that way and I keep reminding them that this is not correct. 

It always goes back to being responsible for your own actions. You got to respect 

other people doesn't matter who they are” (Phillip).  

“I am learning about health and I’m putting into practice my own family and 

teaching my children.  I say you can’t, even though their thinking is different and 

sometimes it's a luxury kinda thing for the teenager I don't know. I like to eat that 

but I’m just learning from my daughter that she sometimes purchases very 

expensive food. I don't know but she hasn't been brought up that way, maybe it's 

the taste, “Oh I must eat this”. I’m not sure, probably following what New 

Zealanders are doing, I think so.  Because she used to flat with all these friends, 

Palagi friends and they live in a very expensive lifestyle. Their food is very 

expensive, I can’t even afford it.  And I say, “Oh, why you are purchasing this kind 
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of food, it’s so expensive” and for me that's not how I taught you to, but you know 

anyway that is her life and if she wants it that way” (Samantha). 

“It was the pressure to like when everyone was going somewhere, they want to go 

there too when they were young but now that they are matured, they make their own 

decisions. Hannah wanted to go to a further way school because she had friends 

who were going there even though it wasn't the closest of schools for her. I would 

have preferred her to go to a school closer to home so that's an example where she 

wanted to follow friends. In the end I gave into this because I also thought about it 

and I think friends in some way are quite important too to belong in a school” 

(Zahara). 

Financial Issues  

In addition to dealing with inequality and racism, there were “personal issues” such as family 

obligations back home, financial crisis and inequity that were barriers to their wellbeing. Many 

Pacific islanders immigrated to New Zealand for employment merely to discover that the only 

available opportunities were for cheap labour jobs (Loto, Hodgetts, Chamberlain, Nikora, Karapu 

& Barnett, 2006). Furthermore, they faced “disproportionate poverty and unemployment rates, 

received substandard education and health care and were exploited by unscrupulous landlords” 

(Anae, 2012, p.223). Family as a collective unit provides support and this was what most of the 

participants were doing. Supporting their own family and their extended family through sending 

money back home, feeding the neighbors or giving money to the church. It was perceived as 

acknowledging the collective responsibilities of different members of the family to step in and 

support each other when necessary. Participants were put in situations when their help and 

encouragement of giving money back home put a financial drain on them. This is illustrated in the 

comments below:  

“It will become stress in a family, even some cultural obligations like for us here 

we as a family we have some kind of celebration birthdays and weddings and it can 

be an obligation because we are obliged to support our whānau and our extended 

family, and it will become a financial stress and also supporting your family back 



80 
 

home because you are here as more or less providing more than they do back home.  

And also, can be a burden too as well” (Samantha). 

“Even though you are here there are family obligations that you meet now and 

again through weddings and funerals and some other things that you can contribute 

to. We may be living in a society that in a way is better off than back home and you 

always look to help in some way. I think these cultural expectations are still 

important even though they may think because these cultural expectations are not 

specific to one culture or one Pacific culture it’s important to life in general and 

they are applicable to life in general it’s just sometimes some traditional way of 

doing things may not be cultural with NZ. But in principle most of those are not 

specific or not applicable to Pacific but it can be applied in a general sense” 

(Phillip).  

“Other stuff that you had to sacrifice really is for the obligations for family.  Like 

sending money home and helping out siblings. Funerals, those kinds stuff. I think 

that's huge sacrifices…. Having a scholarship meant I carry my family with me, my 

village, my country with me” (Alexis). 

Traditional celebrations or activities help bring family members together, however this too can be 

a burden when expected to contribute to family functions and sending money home through 

remittances. New Pacific people immigrants are likely to retain connections with family members 

in their home country while New Zealand-born Pacific people tend to have a poor or non-existent 

connection to their home country (Elliot & Gray, 2000). 

Furthermore, paying tithing to church is becoming a financial burden for this participant. This is 

illustrated in the comment below:  

“So, for our beliefs we have to give to support the church. Its good but then it can 

be bad for your family (double edge sword) and these are some of the issues I face 

because of this” (Samantha). 

The separation of cultural responsibilities from wellbeing is a noteworthy change in Pacific 

viewpoints and is a trend that deserves observation.   
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Both parents working 

In addition, mothers talked about how they would rather be at home looking after their children 

and not working. But with their financial circumstances these mothers had to also work to help. 

Parents were put in positions where money was important especially when having to raise a family 

so both parents had to work. 

“Was jobless here in New Zealand so it was really hard. My husband was the only 

one working. So, I ended up working in a factory 4-5 hour a day just to fit in with 

the kids, so I did that for 8 years before I started applying for this job” (Alexis). 

For another participant employment was not important. It was something that they relied on their 

husbands to do and they stayed home and gave their children all their time because time was more 

important, and a responsibility instilled on them from their mothers growing up.  

“And one thing I don't want my children to suffer like I have to leave them and give 

them to someone else to baby sit them. I didn't have that kind of belief because I 

belief that my mum always tells us that, ‘Girls that you have your children, you 

bring up that child because you are the mother, parents of that children’. Now stuck 

in my head about it and I think it is a good thing for me because for me it is an 

important part of the baby’s life, bond with mum. It is about bonding relationship 

and I just want to look after my baby anyway” (Samantha).   

After moving to New Zealand, mothers work full time thus the care and development of children 

has become more challenging. This is in terms of the economic capacity needed to obtain care, as 

well as having time to engage with others outside the family. This includes the time for all the 

different forms of families to build connections with the wider community, which contributes to 

the care and development of children – schools, health services, clubs and community 

organizations, neighbors, formal childcare organizations and extended families. In the case of one-

parent working families, this is often very difficult and fraught.  

“So, I had to resign from Tonga and was jobless here in New Zealand, so it was 

really hard. My husband was the only one working” (Alexis). 
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Participants shared stories of their struggles coming to New Zealand and the long hours they 

worked just to get by. By doing so it helped encouraged their children to do well and gave them 

an incentive to achieve higher than they did. 

Change of Perspective  

Every parent and teenager without exception has a way of interacting with each other. Sometimes 

these interactions can work out, while in others interaction style may be counterproductive causing 

more problems than solutions. Participants offered knowledge about how their perspectives 

changed about learning how to bring up their children when they migrated to New Zealand. Two 

participants talked about how they participated in a specialised parenting programme. The 

participants mentioned the programme was a “blessing in disguise” as it gave them the knowledge 

about learning how to choose different styles in different situations and circumstances that worked 

for their children. Instead of telling their children what not to do, participants now spent their 

efforts and energy guiding their child in what to do now through appropriate behaviour. This is 

illustrated in the comments below:  

“I said oh my gosh I should have done this before I had all my kids. It changes the 

way we think. She noted that: “In our culture, for example, you always hear I don't 

know why she’s difficult they have the same value, same upbringing. But in this 

course, I found out you can’t deliver to the kids the same thing. You need to find 

the temperament of each kid and then find the different ways that suit parenting.  

So, parenting has to go according to the nature of the child. So, looking back I’m a 

bit guilty because I didn't know that. Because I realised going through the 

children’s course, I used a lot of don't, don't, don't! No! No! No! Whereas in 

parenting course it teaches you to avoid using these and use you do that before you 

ask for stuff. It teaches you the little things, because I said oh my gosh, I do that all 

the time, that's all my language so it’s changing that, my perspective” (Alexis).  

“Since I have been learning about children’s course my way of thinking to my 

children has changed and it shocked them a little. “Oh, mum what’s wrong with 

you?” Now because I am more understanding about the way to talk to our children 

to be clear and also polite and now respond politely to mum and question me. “Oh, 
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what’s wrong with you?” I say nothing wrong; I just learnt some new ways” 

(Samantha). 

Inequality  

Even with robust cultural capital, many Pacific peoples experience inequality when it comes to 

employment opportunities. When only low-income jobs are available, and you need to work extra 

hours just to survive, it is difficult to continue seeking personal growth. It becomes a double edge 

sword.  Participants wanted higher education to get a better job but did not have the time to gain 

that education. 

According to these participants, these sacrifices were necessary for their children. However, most 

of the female participants had to work to support their husbands’ income so they could provide for 

their children. Participants mentioned the hardships and the missed opportunities to bring up their 

children as their parents stepped in for them. This is illustrated in the comments below: 

“So, for my experience as I live in this country especially now, I’m working, 

supporting, assisting the family for me is that my struggles here sometimes as a 

parent and now I’m a grandparent as the cost of living is going up but the income 

of our people is so low especially for pacific families working in low work places. 

There is an inequality for Pacific people coz no matter you are working for example 

in a factory right. No matter how hard our people is working, their salary or wages 

are not going to match unless you are, got a qualification that you are earning quite 

a bit then you are in that category or level you can afford but for me I think that's 

my experience of frustration. It will become stress in a family, even some cultural 

obligations like for us here we as a family we have some kind of celebration 

birthdays and weddings and it can be an obligation because we are obliged to 

support our whānau and our extended family and it will become a financial stress 

and also supporting your family back home because you are here as more or less 

providing more than they do back home” (Samantha).   

“I think for a start because when I had my job, I’m a social worker you are not 

highly paid, but you are paid well enough, but I think if I talk in general like most 

of our Pacific families, we are holding jobs with low income. So low income means 
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more pressure on families. Both families have to go to work to make ends meet.  

Less time for the kids so I think it would be helpful if wages are set at a level whether 

you are a labourer or a professional job there is enough there for families to live 

and not just to survive” (Zahara).  

“And living here in New Zealand I felt like I was a total stranger even though you’re 

living here. I also learnt more of the culture that I really valued and at the same 

time to get to see the differences between your culture and actually didn't want to 

come back to New Zealand, but we had that better idea of giving our kids a better 

life here in New Zealand.  So, I had to resign from Tonga and was jobless here in 

New Zealand, so it was really hard” (Alexis). 

“There is a lot of poverty with Pacific peoples, so the government can help with 

better homes and better education for Pacific people, so they can find jobs, so they 

can also budget” (Sonya). 

“I know that pacific people are overrepresented in health, poor health and poor 

education outcomes. Inequality in the judiciary system and in general. We don't 

really see this here unless you go further up the country” (Phillip). 

Participants talked about working hard to put food on the table and this was seen as a sign of love 

and care and wanting to provide the best for them. Not only were these long hours but the work 

was low paid. For Pacific peoples there has been a growing alarm about the inequalities in overall 

health outcomes and mental health (Ajwani, Blackely, Robson, Tobias & Bonne, 2003; Mental 

Health Commission, 1998; Wells, Oakley Browne, Scott, McGee, Baxter & Kokaua, 2006; Baxter, 

Kokaua, Wells, McGee & Oakley Browne, 2006; Foliake, Kokaua, Schaaf & Tukuitonga, 2006). 

This paints a bleak picture about the health and wellbeing of Pacific peoples living here in New 

Zealand. As Carroll, Casswell, Huakau, Howden-Chapman and Perry (2011, p. 3) articulates, 

“Whatever the mediating factors, socio-economic inequalities have an adverse impact on 

population health and social outcomes. It is also clear that, by definition, these inequalities are at 

least in part socially produced”. Therefore, the challenges that Pacific peoples face across the entire 

social and economic spectrum continue to grow and are important areas of need because of their 
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experiences with poor health outcomes.  This topic remains insufficiently addressed in the New 

Zealand literature.  

Summary 

Barriers to wellbeing are told through their stories that encompass struggles, sadness, resilience, 

opportunities, challenges and personal growth. The discussion around teenagers’ personal safety 

indicated that this was very common among Pacific families. Participants opened on the positive 

and negative effects of being over protective on their teenagers. Participants talked about their 

children making mistakes and learning from them. The interviews showed that most participants 

identified various hardships they faced while raising their teenagers. They recognised factors that 

could be improved and accepted new information that could help their children adapt and thrive in 

New Zealand. Response oftentimes showed immense courage in the retelling of weighty personal 

trials, struggles and regretful events. Analysis of interview responses identified three major 

themes: concepts, enablers and barriers of wellbeing. 
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Chapter Seven: Discussion 

Introduction 

This research was with Pacific parents living in Dunedin and the main concepts that arose from 

that specific group.  The primary objective of this study was to use the voices of Pacific families 

(through tailored in-person questions and dialogue) to understand wellbeing as a concept. The data 

revealed enablers and barriers that influence the wellbeing of teenagers.  As more knowledge is 

gained through the insights contained in culturally obtained responses, we should start to find ways 

to apply these learnings of concepts, enablers and barriers of wellbeing to shape strategy and 

policies throughout the Pacific research community.  

The clash of two cultures was evident in the experiences of parents as they talked about dealing 

with a new environment, racism, inequality and other life pressures they faced raising children in 

New Zealand. While support from family, identity, spiritually, values, eating healthy and having 

good friends provided offsetting enabling wellbeing factors. 

Family (Foundation)  

A key aspect of wellbeing and mental capability is a robust family relationship. By nurturing the 

relationship and providing support between family members, parents can relate to and ease 

concerns their children are facing (Anae, 2001; Tiatia; 1998; Pene, Peita & Howden-Chapman, 

2009). Participants talked about the influence of a strong, enduring and loving environment on 

their wellbeing. Families are the source and providers of knowledge, principles and necessary 

cultural skills (Families Commission Statement of Intent, 2013–16). For these participants, having 

a meal together as a family or getting the teenagers to cook food provides a good opportunity for 

them to focus informally on issues that the teenagers are facing, and which are necessary for 

understanding their sense of wellbeing. This is aligned with Western families that prefer family 

meetings where all issues can be discussed, and everyone has an opportunity to express their point 

of view. Ristaino (2014) discovered by being open to dialogue surrounding tough topics, parents 

will find it simpler to discuss serious issues as their children are growing up. Furthermore, studies 

have found that youths who experience higher levels of parental involvement and a closer 

relationship with their parents are less likely to exhibit behavioural problems and to engage in risk 

behaviours (Hoskins, 2014).   
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Alongside Pacific parents there is also the extended family (grandparents) that provide support as 

grandparents also share the responsibility for the care of mentally unwell family members (Suaalii-

Sauni., Wheeler, Saafi, Robinson, Agnew, Warren, Erick & Hingano, 2009). Kupa (2009, p.157) 

mentions his grandfather being an influential figure that, “helped shaped his development of Te 

Vaka Atafaga” (a metaphor for health for Tokelau people) (Kupa, 2009). Family reunions are 

becoming a focal point for Pacific families. Catching up with family, sharing stories, discussing 

issues and reminiscing about life in the islands are all a part of these reunions. For their children it 

provides a fun and exciting time where learn about their heritage and for adults it’s an experiential 

throwback to simpler times on the islands.  

Having a purpose/goals 

Other factors which contributed to the participants’ overall sense of wellbeing included, a sense of 

purpose, a reason for living, wanting the best for their children, a sense of belonging combined 

with a sense of individual identity. The findings suggest that teaching their teenagers values, 

support, identity, spiritual beliefs and cultural expectations were contributors to their teenagers’ 

wellbeing. Participants identified with these cultural factors in varying volume and degrees. For 

Pacific Islanders, the goals of owning a home, giving their children a chance for advanced 

education through providing for a family’s basic needs are linked to a sense of accomplishment 

which in turn is tied to wellbeing similar to the findings of Tamasese, Parsons, Sullivan and 

Waldegrave (2010) study. The participants’ goals also appeared to be stepping stones towards 

achieving personal and career aspirations. Underlying these personal goals and aspirations were 

several reasons. These varied from having a desire for their children to be educated which was one 

of many reasons why these Pacific peoples migrated to New Zealand to secure a good education 

for their children, so they could fulfil roles and responsibilities and ensure that their heritages are 

protected and developed. Other reasons were attributed to a mixture of factors such as family 

aspirations (creating a good image for the family name because in a Pacific context, the success 

and high achievement by their children positively reflect on the family as a collective unit) because 

of the belief that the family’s collective responsibility for both success and failure of its members. 

The high expectations for their teenagers were also because some participants did not have this 

opportunity to study themselves and migrated to New Zealand to give their children better 

educational opportunity.  
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Education provides the avenue to wellbeing through obtaining life skills, creating opportunity for 

future employment and at the same time it conveys honour and status to families and family 

members. For financially disadvantaged children, achieving an education can have a positive 

meaningful impact on their lives. Educational achievement is a prerequisite to decrease Pacific 

child poverty and foster a healthy, productive society (Children’s Commissioner’s Expert 

Advisory Group on Solutions to Child Poverty, 2012). While success in high school education by 

Pacific students has been achieved in an all-boys school using bonds of brotherhood (Reynolds, 

2018) and Mayeda, ‘Ofamo’oni, Duton, Keil and Lauaki-Vea (2014) state that substantial numbers 

of Pacific tertiary students are achieving academic distinction; the New Zealand educational 

system is plagued with underperforming Pacific young peoples at most levels of education (e.g., 

Treasury, 2012). Participants recognised these hardships and believed that these could be 

addressed with government support through increased Pacific scholarships. Pacific islanders’ array 

of differing points of view are oftentimes missing from research and should be used to augment 

and expand upon the established scholastic educational system (Gegeo, 2001). 

With all these expectations, participants also gave their children the choice to decide what they 

wanted to do in life. Participants encouragement related to the amount of support they gave their 

teenagers to fulfil these expectations. They also talked about being understanding of their 

teenager’s desire to explore other interests apart from studying which indicated the level of trust 

and respect that may not be forthcoming with other Pacific families. Preliminary findings from a 

study conducted with Pacific youth in Dunedin showed that the ease with which teenagers could 

talk to their parents, and the more they discussed differences between Pacific and New Zealand 

European cultures, the greater their levels of self-esteem (Taumoepeau, 2015). Higher levels of 

self-esteem were associated with fewer depressive symptoms, fewer difficulties, more prosocial 

behaviour and overall greater connectedness with their pacific identity and general and societal 

wellbeing (Tuitoga, 2014). Communication is important, a great gift parents can give their 

children. When parents actively communicate with the goal of understanding, respond in a non-

judgemental way, share information and do so way in a way that keeps family relationships on 

solid, loving ground. Building a trusting foundation between parents and children takes idle 

conversation which in turn eventually leads to children discussing important topics. Fostering open 

communication between parents and children builds mutual understanding (Bennett, 2017). The 
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importance of communicating and explaining to their children why they could not do things or 

why they could not afford things was referred to by participants of the study.   

Collectivism 

Collectivism contributes to wellbeing in Pacific peoples through their extended family and church 

community. Contributing to the community and having responsibilities intertwined with 

community concerns are key aspects of wellbeing and have influence on the way Pacific people 

conduct their lives. Participants talked about the support they also received from other families 

when they encountered difficulties with their children if they were facing the same issues with 

their own children. Participants believe that offering financial, spiritual and emotional support for 

family and community is essential to their wellbeing. This accountability starts with providing 

support to family and delivering a better future for their children and continues by meeting all their 

obligations to friends and community.  Pacific participants have a moral and ethical responsibility 

to care for, support and assist their own family and that of their extended family. For Pacific 

peoples this is not an optional decision, but an expected reciprocal and mutual behaviour engrained 

in their cultural heritage (Tamasese, Parsons, Sullivan and Waldegrave, 2010).   

Creating a distinction between positive and negative effects allows for achieving “happiness” as 

an equilibrium between the two influences (Bradburn, 1969). Bradburn argued that people could 

enhance their quality of life by increasing positive factors while reducing negative factors. 

Bradburn’s ideas have been expanded upon by scholars.  For instance (Diener, 2004, p. 6) states 

“social relationships were one of the strongest correlates of positive emotions” and Baumeister 

and Leary (1995) maintain that a deficiency in social support can have a negative influence on 

wellbeing. Ultimately it is the young people’s connections to their families that make them well 

(Fa’alau, 2011) so we need to strengthen these connections such as forming healthy and 

meaningful relationships and contributing back to the community. The responses strongly 

supported the idea of having connections to the people around them, such as your whanau/family, 

friends, colleagues and neighbours. Having these connections are pivotal for participants wellbeing 

whether it be the continued connectedness at home, work, school, or in their local community.  
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Culture (Roof) 

The importance of retaining values acted as stepping stones in helping participants maintain their 

identity and creating harmony within the community. For these participants being proud of their 

culture provided them resilience. In Bjornberg (2013), adversity brings forth the capability for 

families and each person to counteract harmful situations they face that impact their wellbeing. 

Therefore, relying on existing relationships increases an individual’s capacity to cope with these 

detrimental situations. From these findings, it is important that these families did not turn their 

backs on each other and built upon the importance of cultural traditions to maintain wellbeing in 

a changing and complex world. Thus, it is important that culture is preserved as it defines Pacific 

people’s identity.  

Participants expressed the importance of using their native language, a sense of belonging to the 

culture, participation in cultural activities and understanding of their culture in their homes as 

important aspects of their identity. Additional observations showed how participation in traditional 

cultural activities in the islands compared to New Zealand born Pacific children improved their 

understanding of their culture through schools, different sources of the media and through church 

groups. Furthermore, the majority of the participants in this study expressed positivity about their 

children learning this knowledge and were able to use it as a springboard to reconnect with their 

identities and families.  

Identity and Belonging 

A sense of unity, identity and belonging results when families and cultures have shared 

experiences.  Participants mentioned that having a sense of identity made them proud and happy. 

For these participants the inability to instantaneously contact neighbours and friends (living in 

New Zealand) served as hardship. However, advancement in technology have eased 

communication difficulties over long distances permitting families and individuals so that close 

and intimate family exchanges to maintain family identities (Litwak, 1985). In addition, 

participants affirmed that they are actively trying to preserve their family roots by volunteering 

and engaging in family reunions, church, dance groups and community get togethers active 

participating in these activities and connection to family members. These activities lead to a 

holistic, cohesive social system whereby cultural obligation is embedded.  
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Language  

Language not only serves as a path to maintaining connections between peoples of the same 

culture, it builds upon shared experiences and preserves cultural heritage. Thus, efforts should be 

made to maintain native languages as it positively influences the sense of identity. For participants, 

language gave a sense of pride and feeling of happiness that they can communicate with their own 

family and people of their own race. Importance of cultural heritage was cited by participants as 

providing a sense of identity and wellbeing. However, there were factors that were negatively 

associated with some participants low level of wellbeing as they would feel left out and lost 

because of inadequacies of learning their native language.  

Most New Zealand classes in schools are taught in English along with a limited availability for 

Pacific languages as an option which was a raising concern for teaching their children their native 

language. English is becoming understood as the universal language. Often English is considered 

a requirement for economic success in the Western world therefore proficiency in English is sought 

out by many parents. Nevertheless, there are numerous benefits to speaking multiple languages 

such as increases in scholastic achievement, identity and enhance social skills.  

 In addition, in mixed marriages English is almost always the language used in family settings 

which causes a lack of exposure to Pacific languages and culture which impacts negatively the 

understanding they can gain through native language learning. This was addressed by participants 

who had either married a Palagi or a spouse of another Pacific race. Thus, it is imperative for 

increased Pacific language courses taught in schools and language cultural weeks for all Pacific 

children. A report on Children’s Commissioner’s Expert Advisory Group on Solutions to Child 

Poverty (2012) reaffirms promoting Pacific languages as a way of increasing accomplishment of 

children.  

Spirituality 

Pacific people’s spirituality is encompassed in shared cultural values, worship, relationships and 

often ties to nature and social responsibilities. Activities based on religious and cultural traditions 

are often tied to community building (Northern DHB Support Agency Ltd, 2010). Therefore, 

religion influence health and wellbeing.  
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Christianity is the norm and is often used as a guide when teaching children in Pacific cultures 

which in turn creates consensus and unison in Pacific societies (Schoeffel, 1996). Shared beliefs 

and practices provide a framework for cultural identity and participants expressed that their 

expectations from their children were being respectful to elders, listening to instructions and 

conforming to cultural and religious values in most Pacific contexts. Participants also mentioned 

that having good values taught their children how to respect themselves and others. For other 

participants it was their Christian beliefs that helped determine right from wrong.  

A concerning aspect of Christianity is the expected donations to the church and monetary aid given 

to the extended family back in the islands, that often-caused families to have less money available 

for themselves (Cowley, Paterson & Williams, 2004). Participants mentioned providing caregiving 

for aging parents living back in the islands and the need to supply church tithings and community 

offerings produced hardships and stress at home. Efi (1995) argues, in a speech entitled ‘The 

meaning of Pacific identity’, that construction projects by the church are often subsidised by taking 

advantage of Pacific sentiment of traditional obligation, back by “Christian virtues”. He considers 

it an exploitation of cultural values that places excessive burdens on individuals and families. More 

research is needed to measure the impact of this financial burden on wellbeing in families and their 

children.  

Physical  

Most participants involved their children in sports, activities and exercise as a way of keeping them 

fit and active in the community. Playing sports helps build self-esteem, comradeship and 

cooperation (Bennett, 2017). Bennett (2017) says that certain lifestyle habits such as a good diet, 

and regular sleep helps strengthen against stress. As is well known, physical fitness reduces risk 

factors related to obesity, depression and numerous other aliments (Lee & Skerrett, 2001). As these 

related studies show, when children participate in sports their self-esteem improves and depression 

is diminished, while at the same time improving physical fitness. Scholastic accomplishments and 

increased cerebral functionality related to memory can be improved upon with regular exercise. 

(Cook, 2013).  All these things contribute to the picture of overall good wellbeing for their 

children. 
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Mental 

Mental wellness is a complex subject. The importance of finding ways for families to deal with 

mental illness is necessary but understandably difficult. Just talking about depression or other 

mental illness can be taboo. Other reasons are that oftentimes mental illness can go undiagnosed. 

Participants brushed on these issues (depression, suicide, stress) and stated feeling a sense of 

helplessness when they did not know how to help themselves or their children facing mental 

illness. If we can create an environment that is okay to talk about mental illness, we can more 

easily identify and diagnose mental health issues as broadening the education within Pacific 

peoples about mental health can improve wellbeing. Wellbeing and mental illness are interrelated 

with depression and anxiety and are accompanied by diminished feelings of wellbeing (Keyes, 

2005). 

Other 

The final pillar, Other, relates to issues like gender, sexuality, sexual orientation, age, socio- 

economic status. Many of these issues are also taboo subjects.  In the interviews, sexuality and 

sexual orientation was not discussed but economic status was, or rather economic difficulties were 

among the reoccurring themes. Gender role expectations came into view when some participants 

mentioned their female teenagers feeling like they had more household duties than their male 

counterparts and at the same time were much more restricted in their ability to go on dates and 

attend social events. Age factors also came to light when participants were asked about growing 

up in the islands. In the interview answers it was mentioned that young people had a muted role in 

families and society in general.  

Economic difficulties (Socioeconomic status)  

Economic difficulties can be detrimental to wellbeing. The objective aspect of socioeconomic 

wellbeing can be delineated by how it can benefit all members of the culture. Whereas the 

subjective aspect of socioeconomic wellbeing can be thought of as the perceptions of other 

people’s living conditions and how those conditions impact their quality of life. Connections at 

the community level relating to socioeconomic status has been suggested by Schuller (2001). The 

way people feel they are perceived by other people can create feeling of unhappiness in individuals 
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and families. Low socioeconomic status and stress can be a factor in mental health problems 

(Baum, Garofalo & Yali, 1999).  

Employment 

The substantial change in the environment in which Pacific peoples’ migrants have had to adapt is 

evidently a significant stress factor. For example, some participants reported that they both had to 

work multiple jobs because they were not skilled or educated to attain a better job. Some fathers 

having to do night shift or work odd hours, which meant not seeing their children most days. 

Hindering wellbeing was experienced by some participants and these were reported as not all 

participants spending quality times with their teenagers due to work and community commitments. 

This then raises the questions around things that are there to help support Pacific migrants.  

Personal Growth (on discipline) 

Like all cultures and societies, Pacific peoples culture have restrictions, rules, and laws that must 

be abided by. However, this ease of communication is not the case for all Pacific teenagers, for 

whom many do not have much of a say in things because questioning what parents say is 

considered disrespectful (Mavoa, Park & Tupounuia, 2003). Western cultures tend to use 

discipline differently than Pacific cultures. Pacific cultures expect compliance without question 

whereas Western cultures prefer a more collaborative atmosphere (Fairbairn-Dunlop, 2003). 

Children from Samoan are disciplined quicker and more harshly than that of their New Zealand 

counterparts and “time out” along with taking away things, is used infrequently if engaged in any 

capacity (Cowley-Malcom, Fairburn-Dunlop, Paterson, Gao & Williams, 2009). Discipline is a 

sign of love for Pacific parents (Cowley-Malcolm, 2006; Duituturaga, 1988; Fairbairn-Dunlop, 

2002).  For example, Duituturaga (1988, p.111) mentions, “Minor bruises can be accepted as a 

reminder of the lesson to be learned whereas black bruises, cuts, burns, broken bones and serious 

injuries are often considered as unacceptable consequences”. This puts a clash between cultures 

and this influences teenagers’ wellbeing. Anae (2002) found that Pacific children who were 

punished harshly and lacked support from their family were vulnerable to risky behaviour, poor 

educational outcomes, turn to gangs and poor mental health problems because it was hard for the 

children to fit in with the parent’s country values and beliefs. 
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Adaptability 

One of the noteworthy findings revealed in the study was that of adaptability. The Pacific peoples 

show their ability to adapt to new circumstances in several ways.  One of the clearest examples is 

seen in child rearing.  For instance, the island’s girls are all but restricted from going out and for 

the most part even talking to boys. In New Zealand, ample leeway has been granted to girls relating 

to going out and dating.  Another observation is in the realm of discipline. Throughout their lives 

and that of the generations before them, child rearing involved hitting children as the main form 

of discipline but as they became aware and acclimated to the New Zealand culture, they stopped 

using physical punishment.  

Regardless of the content, children want to know that they are important enough to be listened to 

in a serious way. The saying “cut them in and they will buy in” emphasises the importance of 

communicating and negotiating discussions with children. When children are negotiated with it 

this gives them a sense of self determination security and belonging. Negotiation, belonging and 

facilitation acceptance is not straightforward for the Pacific generation born parents and their New 

Zealand born children. However, these participants negotiated doing chores but letting them know 

that up front that cleaning their rooms, doing their homework and completing chores while being 

respectful to the parents and grandparents, the children earned the right to a reward such as letting 

taking the dinners out to a restaurant or letting them pick things they wanted to do after. Other 

negotiations were made about their children’s safety when they went out at night or when to 

friends. When a child comes up with the idea even if doesn't work instead of being negative, 

parents found ways to make it work by reasoning with their children. Most Pacific peoples 

recognize there is a need for their children to discover who they are and to express themselves as 

individuals but modern clothing, popular music and skipping cores is seldom tolerated. 

Limitations  

Limitations are inherent in all studies and tend to include issues in relation to methodology, 

sampling and analysis. Like any other project this study had two main limitations. First, although 

eight participants are a small sample size and may not allow for generalisation to all Pacific 

parents, the diverse selection of immigrants from a breadth of Pacific nations, made for a valuable 

sampling.  Therefore, the findings of this research are significant because assumptions of finding 
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factors that improve and/or impact their wellbeing for them are clarified and redressed through the 

voices of these Pacific families.  

Second, I am a novice researcher with limited research experience, and this was evident in the 

early stages of the research. I identified shortcomings in my facilitation and probing skills aspects 

which I improved on as the research progressed. For example, during my first few meetings with 

participants, I missed opportunities to probe participants, so I adjusted the way interview questions 

were asked in future interviews. These limitations and constrains make a compelling argument to 

favour the use of Talanoa interwoven with Kalakala approaches. The intrinsic ability of the 

Talanoa and Kalakala thematic models to garner results from storylines, interactions and 

participants ability copiously elaborate on topics make them an astute fit for this study. 

Notwithstanding these methodological constraints, the study provides significant information and 

insights into understanding parenting methods and how those methods to contribute to the 

wellbeing of Pacific teenagers. These participant perceptions when placed alongside relevant 

literature findings and ethnic minority health programmes and policies, make for a thought-

provoking and enlightening discussion which was the aim of this study. 

Summary 

Participants emphasised the importance of family as a collective unit that provides the core support 

for their teenagers by including them in family decisions, giving them space when they need and 

asking other people and the community advisors for help when needed. Their perspectives are 

similar to findings from past research where Pacific families acknowledge the collective 

responsibilities of different members in the family to step in and support each other in times of 

need. There is a strength and comfort in being in and feeling a part of something bigger than 

oneself. Culture and spirituality are fostered through connections to family, community, shared 

values and experiences and church. It can be seen in the reference’s participants made to praying 

to God for help with seemingly impossible situations. These prayers were intended to facilitate 

good wellbeing. In addition, family plays an important and fundamental aspect in life satisfaction, 

Pacific-self and wellbeing for Pacific people (Manuela & Sibley, 2012). Adjustments and changes 

made by Pacific peoples in New Zealand were carried out by working together as a family and 

related tie to community through communication and the solving of shared issues to improve 
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wellbeing (Tamasese, Parsons, Sullivan and Waldegrave, 2010). The results show that happiness 

was attained for members of the family when they worked together to deal with problems and 

responsibilities within the whole family. Furthermore, as participants adapted to the challenges of 

living in New Zealand, they started to achieve improved wellbeing through love, compassion, trust, 

reciprocity, healthily living, faith, join in fun activities and socializing with their extended families. 

Furthermore, there is a built-in significance in the bonds with self, God, family and community. 

The stronger these bonds, the stronger participants feel their Pacific identity. It’s vital that New 

Zealand policy makers recognizes, understand and empathize with these cultural interpretations 

and analyses so they can develop supporting policies.  

Pacific teenager’s wellbeing is impacted directly in their early years through their families and a 

close-knit community. As we start to understand the significance parents’ views have on parent-

teenager relationships we can begin to facilitate wellbeing in families and help them thrive in a 

cross-cultural setting. While models and finding shaped from Western studies have parallels to 

Pacific people’s wellbeing, they are not typically applicable to collectivistic cultures.  
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Chapter Eight: Overall Conclusions 

Conclusions 

This research endeavoured to investigate factors that contribute to and hinder Pacific teenagers’ 

wellbeing through the voices of Pacific families. Conclusions are presented in this section by 

exploring wellbeing from the perspective of Pacific parents and how it relates to their teenagers’ 

wellbeing. The information provided by the participants is uniquely positioned to describe, shape 

strategies and influence policy in the research world while at the same time portraying how 

contemporary New Zealand families living in Dunedin are meeting challenges and how they cope 

with significant change in terms of traditional views.  

Parents of New Zealand born Pacific children face a particularly difficult dilemma; how to instill 

an understanding of, appreciation for and pride of their heritage in their children while at the same 

time experiencing a true paradigm shift in their own understanding of the world. Simultaneously, 

these children face a dilemma of their own; how can they avoid being clumped into dogmatic 

Pacific people’s stereotypes, be their own person, gain personal freedom to fit into the modern 

world, find their own purpose, while at the same time being a part of and a proud member of their 

family and culture. 

Despite the changes and adverse factors affecting the way these Pacific families are bringing up 

their children in two worlds there is a shared understanding that family is important for wellbeing. 

Parents’ and grandparents’ support had a substantial effect on their children’s wellbeing that 

included spending quality time, involving their children in family decisions and listening to them. 

This provided guidance for their children. Setting goals and aspirations had a positive influence 

acting as stepping-stones towards achieving personal career aspirations. Simultaneously, their 

children’s goals and aspirations provided harmony and happiness in the household as these parents 

and grandparents. This family support was a factor in contributing to their children’s wellbeing. 

Other sources of support were the church, extended family and the Pacific community 

organisation. The church was notably a highlight for getting through their hard times putting their 

faith in God to get them through. The majority of these Pacific mothers made sacrifices in which 

they were actively engaged in the labour force after giving birth whereby the utilising of extended 
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family living, and care arrangements came in to play to manage the childcare demands of their 

young family. The Pacific community organisation was often mentioned as having a positive 

influence on these parents and grandparents as it allowed opportunities for them to improve their 

health, spend time with their children with the activities, providing support and a sense of 

belonging and identity for them. These elements are all important for enhancing the wellbeing for 

Pacific families who are collectively being engaged in society.  

This research hopes to address and strengthen areas of concerns for Pacific parents and their 

teenagers. The key findings suggest that contributing factors on wellbeing are highly complex and 

multi-layered and there is indication that teenagers are particularly vulnerable these factors. Hence, 

there must be a greater effort made to support Pacific teens specifically, with the goal of improving 

their wellbeing. A concern is a lack of resources associated with the low socio-economic status of 

many Pacific peoples in New Zealand make it difficult for members of this community to find 

solutions to problems they and their teenagers face. In addition, many Pacific people are unaware 

of the services available for Pacific families. This was noted in studies which found that Pacific 

peoples are unaware of services provided (Koloto & Associates Ltd, 2007; Paterson, Tumama 

Cowley, Percival & Williams, 2004) and this unawareness was evident in the response given by 

most of my research participants. Along with more support solutions and additional education 

programs, effort needs to be made to build awareness of the existing programs. This can be done 

through simple face to face meeting with families and communities in general. 

There is a need to consolidate and build on the foundation identified in the study, prioritize change 

initiatives and keep our eyes on the vision and desired future direction. I hope that this report can 

be used to inspire dialogue on topics that effect Pacific peoples. 
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Implications and Recommendations 

Change in any situation can be difficult. For Pacific peoples the challenge of moving from a 

communal to an individualistic society is no exception. This change requires a paradigm shift and 

causes immense stress in Pacific people and their families. Oftentimes migrant parents find the 

issue of raising children in two different worlds perplexing. When this issue arises in New Zealand, 

they find it difficult to get help. This brings up the question of government support given to migrant 

people. In the interviews, participants mentioned not getting much support, so there ought to be 

some sort of educational offerings made available to address this issue and others.   

As more understanding of today’s Pacific peoples is gained, varying research techniques should 

be employed to develop a multi-purpose knowledge base of world views, life experiences and 

ethnographic values and beliefs, along with social frameworks and hierarchies. This knowledge 

should be used for more than just allowing researchers to gain insights into Pacific people, it should 

be available to the Pacific’s peoples themselves, so they can gain an understanding of how the 

outside world views them and at the same time gain insights into their own culture. 

Starting with the understanding garnered from the study, of the importance that family and 

community ties play in the lives of Pacific people’s, we can build social support systems in the 

form of community involvement, financial assistance from non-profit organizations combined 

with educational offerings from government agencies. As the support system develops, we should 

encourage Pacific people’s to be stakeholders in the solutions. As noted, Pacific peoples draw their 

identity, a propensity for personal growth and meaning in life, from deep-seated cultural values, a 

strong family unit, spiritual beliefs, a tightknit community and an overall sense of belonging.  

Through the family unit, they are able to cross into, add to and become a part of the New Zealand 

community as well as building connections to other Pacific peoples (Fairbairn-Dunlop & Makisi 

2003; Macpherson & Macpherson, 2009.)  Reverend Tankersley (2008) says, “Pacific peoples 

have enriched New Zealand social capital with a wealth of cultural values and practices, something 

that no study should ignore. Further adding that our lives would be far poorer without the Pacific 

peoples that have made New Zealand home”. Social and cultural capital is obtained through an 

amalgamation of adaptability, personal growth and the practice of cultural traditions (Raela, 2017: 

p. 12). 
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As this evolution continues through future generations, and more social capital is obtained, we can 

build upon it to instill a sense of fascination with the history of the Pacific peoples. This can be 

done through the sharing of cultures stories (folklore) and cultural accomplishments. For instance, 

Polynesian’s navigational techniques and explorations are viewed by historians as a remarkable 

achievement (Storey, Ramirez, Quiroz, Burley, Addison, Walter, Anderson, Hunt, Athens, 

Huynen & Matisoo-Smith, 2007). And while Disney’s 2016 movie “Moana” had its cultural 

representation challenges, it casts a favorable light on Polynesian culture and exposed children and 

parents of all races to positive characterizations of the Pacific peoples. While more should be done, 

it is a good start in creating positive understandings of Pacific people’s cultures and from there a 

mutual respect can be established for future generations to appreciate each other’s differences 

instead of relying on outdated stereotypes. 

Therefore, facilitating the development of social support systems, combined with advancements 

in social capital and positive characterizations, will help to strengthen family relationships, 

build New Zealand people’s acceptance all through programs and initiatives that will not only 

augment acclimatization but improve Pacific people’s wellbeing. Furthermore, socioeconomic 

factors such as income, education and employment have the most significant impact on health and 

wellbeing. By improving these factors for Pacific families, we can improve health and wellbeing. 

We need to comprehend Pacific indigenous customs if we hope to understand how beliefs and 

values impact behaviour in Pacific people. As we focus on developing cultural expertise, we need 

to develop a foundational viewpoint that experiences the world ‘as it is lived’ (Mila-Schaaf & 

Hudson, 2009). 

 

Backing from Pacific community organisation was highlighted in the results from the study. By 

providing activities and encouraging Pacific families to make a positive impact in their own 

communities, Pacific community organisation helped develop identity and belonging in families 

and individuals. Participants reported that the supply and availability of the mostly free support 

services were helpful and beneficial. The presence of such support offices and Pacific support staff 

was found to be a positive factor in participants’ experiences of Pacific community organisation 

support. For some participants, this made their relationship with their children stronger because 

their children loved going to these activities and this helped to created bonding time between the 
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parents and their children. Various forms of this emerging identity are expressed through the sports 

field, media, and fashion to cultural events (Zemke-White, 2001). Samu (2006) describes this 

group or generation(s) as striving to be “bicultural or multi-ethnic on their own terms” (p. 40). 

Expressions of this emerging identity continue to mix elements of traditional culture with the 

contemporary and urban.  
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Directions for Future Research  

The main objective of this research was to investigate wellbeing in Pacific peoples. The principal 

technique used to obtain an understanding was to consider suppositions through the lens of 

questions and answers directed to first generation Pacific peoples living in New Zealand. This gave 

the study a first-hand experiential perspective between how Pacific culture experience wellness in 

their native land versus in New Zealand. 

We see that teenagers’ wellbeing is impacted substantially by family expectations and objectives. 

Should teenagers be expected to inescapably inherit those expectations and internalize them as 

their own? How should teens manage the added pressures that come with their parents’ desires? 

Can familial goals and desires be nurtured in a positive manner?  A longitudinal study is needed 

to research the role that family expectations plays in enabling or creating barriers to wellbeing and 

to consider the effectiveness of services that provide support to Pacific families during their 

children’s early years that will contribute to their wellbeing later in their lives.  

In addition, the drawback of the research is that the perspective is one sided. We can see how 

changes in the cultural environment have impacted the Pacific peoples, but we cannot see how 

Pacific peoples have impacted New Zealand peoples. Pacific culture, ideas and traditions will 

likely have an influence on the future acceptance or rejection of Pacific people into Western 

culture. As these factors become more accepted, ingrained and common place, continued research 

would be helpful to determine their impact. In addition, research into how Pacific people (children 

in particular) are immersed into the New Zealand culture could shed light into alternative methods 

for identifying and improving upon wellbeing.  

Furthermore, paucity in literature regarding the contributing factors that affect wellbeing in Pacific 

youth living here in New Zealand heightens the need for further research in this area. Samoan 

participants make up the bulk of the available Pacific studies. While this is a great start, there is a 

need for regionally focused studies specializing in other Pacific ethnicities.  

Lastly, the Fonofale model has applicable parts, family and roof, that can be employed as a 

preliminary reference point to shepherd Pacific parents with children through the difficulties of 

today’s modern society but parents should endeavour to gain an understanding of how social media 
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and the always-on, always-connected mobile world can positively and negatively influence their 

teenagers’ values and beliefs and therefore their wellbeing.  
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               Appendices 

Appendix A: Oral Consent Form for Participants 

 

VOICES OF PARENTS: PACIFIC PARENTS’ VIEWS OF PARENTS: PACIFIC 

PARENTS’ VIEWS ON THE ROLE OF CONNECTEDNESS AND TEENAGERS’ 

WELLBEING  

  

  

 

ORAL CONSENT FORM FOR PARTICIPANTS 

 

I have read the Information Sheet concerning this project and understand what it is about. All my 

questions have been answered to my satisfaction. I understand that I am free to request further 

information at any stage. 

I know that: - 

1. I have read out the relevant information sheet about the research project and answered 

any questions that arose; 

2. I have read out the relevant consent form information and answered any questions that 

arose;  

3. My participation in the project is entirely voluntary; 

4. I am free to withdraw from the project at any time without any disadvantage; 

5. I as the participant will remain anonymous in any presentations and publications; 
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6. Where necessary I have indicated that the interview will be digitally recorded and sought 

consent for this; 

7. Personal identifying information will be destroyed at the completion of the project but 

any raw data on which the results of the project depend on will be retained in secure 

storage for at least five years. 

 

I ………………………………...… (researcher) verify that ………………………………….. 

(participant name) has agreed to be part of the study.  

 

Signed: ……………………………….……  Date: …………………………………….. 
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Interview Recording  

The above-named participant has given consent to have the interview digitally recorded.  

 

Signed ………………………..……….……            Date …………………………………….… 

 

This study has been approved by the University of Otago Human Ethics Committee. If you have 

any concerns about the ethical conduct of the research, you may contact the Committee through 

the Human Ethics Committee Administrator (ph. 034798256 or email gary.witte@otago.ac.nz). 

Any issues you raise will be treated in confidence and investigated and you will be informed of 

the outcome. 
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Appendix B: Information Sheet for Participants  

VOICES OF PARENTS: PACIFIC PARENTS’ VIEWS OF PARENTS: PACIFIC 

PARENTS’ VIEWS ON THE ROLE OF CONNECTEDNESS AND TEENAGERS’ 

WELLBEING  

 

                                    

 

             INFORMATION SHEET FOR PARTICIPANTS 

Thank you for showing an interest in this project. Please read this information sheet carefully 

before deciding whether to take part. Your participation is voluntary. We would like for you to 

consent to participate in this research, as we believe that your contribution is valuable, and we are 

interested in what you think is important for your teenager’s wellbeing. However, if you choose 

not to take part please let us know and there would be no disadvantage for you.  We thank you for 

considering our request. 

 

What is the Aim of this Project? 

The aim of this study is to identify what you as a Pacific parent think is important for your 

teenagers’ wellbeing using a one-on-one interview with semi structured interviews.  
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What Type of Participants are being sought?  

We are looking for 10 parents (including 2 grandparents) who self-identify as Pacific and have (or 

have had) teenagers in their household.  

 

What will Participants be Asked to do? 

If you agree to take part in this project, you will be asked to participate in a one-on-one semi-

structured interview which we believe will require an hour of your time. The Pacific community 

organisation team will provide all refreshments. The questions will range from: your upbringing, 

your views on your teenager’s wellbeing, your hardships as well as the support you receive from 

the community and the relationship you have with your teenager(s). will be asking you for some 

demographic information (gender, ethnicity, age group, type of education you have received and 

the type of work you do) as well as the number of teenagers you have in your family. If required, 

a translator of the same ethnicity as you (participant) will be present, to help you feel more at ease. 

The translator chosen will be bi-lingual fluent and familiar with social and cultural distinctions of 

those Pacific parents who have lived here in New Zealand. During the interview you are not 

obliged to answer all questions. The information collected will not include your name or anything 

that will identify you.  

All interviews will then be audio recorded and all recordings will be transcribed.  The transcripts 

will then be given back to you. This is done so that you have the opportunity to revise what you 

have said to make sure that we have not misinterpreted you.  Your time and contribution towards 

this project is highly valued. As a small token of our appreciation, you will receive $30 fuel 

voucher as a thank you for taking part. 

 

What Information will be Collected and What Use will be made of it? 

The information obtained from all interviews be recorded, transcribed and analysed with the 

support of my supervisors. The interview notes and tapes will be stored in a locked filing cabinet.  

All the transcriptions with be stored on a password-protected computer within the Department of 
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Psychology in such a way that only those mentioned below, and technical staff in their laboratories, 

will be able to gain access to it. Information obtained as a result of the research will be kept for at 

least 5 years in  

secure storage. Any personal information held on you such as contact details may be destroyed at 

the end of the research even though the results from the research will, in most cases, be kept for 

much longer or possibly indefinitely. 

The results of this project will be published when the study is completed. We will also provide you 

and the Dunedin Pacific community with a summary of the findings from the study. Your 

information will be analysed with the entire group and you will not be identified.  

We hope that the findings from this part of the study will help us understand what is important for 

young people’s wellbeing and how the Pacific community organisation can improve services that 

cater for the Pacific Island Community. 

 

Can Participants Change their Mind and Withdraw from the Project? 

You may withdraw from the project at any time and without any disadvantage to yourself of any 

kind, just contact any of the researchers listed below. 

What about Confidentiality?  

The information you provide will be anonymous. No information gathered for this project will 

contain details that could identify you. By signing this consent form, you agree to the collection 

of the above information. This study has been approved by the University of Otago Human Ethics 

Committee. This group ensures that your rights are protected. However, if you have any concerns 

about the ethical conduct of the research you may contact the Committee through the Human 

Ethics Committee Administrator (ph. 03 479 8256). Any issues you raise will be treated in 

confidence and investigated and you will be informed of the income. 
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What if Participants have any Questions? 

If you have any questions about our project, either now or in the future, please feel free to contact 

us: 

Kimberly Tuitoga (Student Researcher)  Dr. Mele Taumoepea (Supervisor) 

Department of Psychology     Department of Psychology 

University Number: (03) 479-4029   University Number: (03) 4794029 

Email: [tuiki137@student. otago.ac.nz]                Email: [mele@psy.otago.ac.nz] 

 

Dr. Patrick Vakaoti (Co-Supervisor)   Mrs Finau Taungapeau 

Department of Sociology    Pacific community organisation 

Telephone Number: (03) 4793074          Telephone Number: (03) 451722 

Email: [patrick.vakaoti@otago.ac.nz]  Email: [finau@oppht.co.nz] 
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Appendix C: Interview Questions  

Parents Upbringing  

Please tell me about yourself  

1) Tell us about your relationship with your parents (equally). What were some values that were 

encouraged while growing up? Why were they important?)  (What are several good qualities that 

you have?)   

2) What was it like for you growing up as a Pacific Islander?  (Where did you grow up?)  

3) What are some ways your family has had to adapt to living in New Zealand while still holding 

onto cultural expectations? (Do you think it was necessary to uphold these cultural expectations 

and would you have it any other way)?  

Parents Views on Wellbeing 

1) Based on your experiences and observations, what are some things that contribute to your 

family’s happiness and wellbeing? (How do you cope with stressors).  

2) Does it help you as a parent to know your teenagers wellbeing? (How does knowing about your 

teenager’s wellbeing help you be a parent).  

3) What have you done as a parent achieve a sense of connectedness with your teenager(s) and has 

this worked? 

Parents Hardships 

1) What are some issues/barriers you face as a Pacific parent living here in New Zealand?  

2) How are you coping with the barriers you mentioned previously?  

3) How do you manage your family and work life? (What are some things you do outside of work?)   

4) Describe some of your family expectations and discipline methods?  

5) What are some compromises/sacrifices you have had to make for your family?  
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Parents Support  

1) What are some supports provided to you by the New Zealand Government? (If none, do you 

need some and what would this be?)  

2) What are some support you receive as a Pacific Islander in the community?  

3) How does your identity as a Pacific Islander play an important part in your life? (Would you 

have it any other way)? 

Parent-Teenager Relationship 

1) What are some of your expectations of your teenager(s) (Goals and aspirations)? 

2) What your feelings about placing traditions on your teenager(s) to follow? Do they take it well? 

3) Are you aware of any problems that may be bothering your teenager(s)? (What are these)?  

4) What are some of your teenager’s needs and do you understand these needs?  

5) What are some things that your teenager(s) can talk to you about?  

6) What are some ways that you do to include your teenager(s) in family decisions?  

7) Do you think your teenager is very influenced by their friends and the New Zealand way of life? 

How does this make you feel?  

8) What are some things that you argue with your teenager(s) and how do you resolve this?  

9) How do you react to your child when he is feeling depressed/angry/sad? 

10) Can you identify changes in your behaviour that you think your teenager(s) may like?  

Last Question  

If you had one wish what would you have liked to have changed in your life?  
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