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Appendix A 

DSM-5 Diagnostic Criteria for ADHD 

 

A. A persistent pattern of inattention and/or hyperactivity-impulsivity that interferes 

with functioning or development, as characterized by (1) and/or (2): 

 

1. Inattention: Six (or more) of the following symptoms have persisted for at least 6 

months to a degree that is inconsistent with developmental level and that negatively 

impacts directly on social and academic/occupational activities: 

 

Note: The symptoms are not solely a manifestation of oppositional behavior, defiance, 

hostility, or failure to understand tasks or instructions. For older adolescents and adults 

(age 17 and older), at least five symptoms are required. 

 

a. Often fails to give close attention to details or makes careless mistakes in 

schoolwork, at work, or during other activities (e.g., overlooks or misses details, 

work is inaccurate). 

 

b. Often has difficulty sustaining attention in tasks or play activities (e.g., has 

difficulty remaining focused during lectures, conversations, or lengthy reading). 

 

c. Often does not seem to listen when spoken to directly (e.g., mind seems 

elsewhere, even in the absence of any obvious distraction). 

 

d. Often does not follow through on instructions and fails to finish schoolwork, 

chores, or duties in the workplace (e.g., starts tasks but quickly loses focus and is 

easily side-tracked). 

 

e. Often has difficulty organizing tasks and activities (e.g., difficulty managing 

sequential tasks; difficulty keeping materials and belongings in order; messy, 

disorganized work; has poor time management; fails to meet deadlines). 

 

f. Often avoids, dislikes, or is reluctant to engage in tasks that require sustained 

mental effort (e.g., schoolwork or homework; for older adolescents and adults, 

preparing reports, completing forms, reviewing lengthy papers). 

 

g. Often loses things necessary for tasks or activities (e.g., school materials, pencils, 

books, tools, wallets, keys, paperwork, eyeglasses, mobile telephones). 

 

h. Is often easily distracted by extraneous stimuli (for older adolescents and adults, 

may include unrelated thoughts). 

 

i. Is often forgetful in daily activities (e.g., doing chores, running errands; for older 

adolescents and adults, returning calls, paying bills, keeping appointments). 

 

2. Hyperactivity and impulsivity: Six (or more) of the following symptoms have 

persisted for at least 6 months to a degree that is inconsistent with developmental level 

and that negatively impacts directly on social and academic/occupational activities: 
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Note: The symptoms are not solely a manifestation of oppositional behavior, defiance, 

hostility, or a failure to understand tasks or instructions. For older adolescents and 

adults (age 17 and older), at least five symptoms are required. 

 

a. Often fidgets with or taps hands or feet or squirms in seat. 

 

b. Often leaves seat in situations when remaining seated is expected (e.g., leaves his 

or her place in the classroom, in the office or other workplace, or in other situations 

that require remaining in place). 

 

c. Often runs about or climbs in situations where it is inappropriate. (Note: In 

adolescents or adults, may be limited to feeling restless.) 

 

d. Often unable to play or engage in leisure activities quietly. 

 

e. Is often “on the go,” acting as if “driven by a motor” (e.g., is unable to be or 

uncomfortable being still for extended time, as in restaurants, meetings; may be 

experienced by others as being restless or difficult to keep up with). 

 

f. Often talks excessively. 

 

g. Often blurts out an answer before a question has been completed (e.g., completes 

people’s sentences; cannot wait for turn in conversation). 

 

h. Often has difficulty waiting his or her turn (e.g., while waiting in line). 

 

i. Often interrupts or intrudes on others (e.g., butts into conversations, games, or 

activities; may start using other people’s things without asking or receiving 

permission; for adolescents and adults, may intrude into or take over what others are 

doing). 

 

B. Several inattentive or hyperactive-impulsive symptoms were present prior to age 

12 years. 

 

C. Several inattentive or hyperactive-impulsive symptoms are present in two or more 

settings (e.g., at home, school, or work; with friends or relatives; in other activities). 

 

D. There is clear evidence that the symptoms interfere with, or reduce the quality of, 

social, academic, or occupational functioning. 

 

E. The symptoms do not occur exclusively during the course of schizophrenia or 

another psychotic disorder and are not better explained by another mental disorder 

(e.g., mood disorder, anxiety disorder, dissociative disorder, personality disorder, 

substance intoxication or withdrawal). 

 

Specify whether: 

 

314.01 (F90.2) Combined presentation: If both Criterion A1 (inattention) and 

Criterion A2 (hyperactivity-impulsivity) are met for the past 6 months. 
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314.00 (F90.0) Predominantly inattentive presentation: If Criterion A1 

(inattention) is met but Criterion A2 (hyperactivity-impulsivity) is not met for the 

past 6 months. 

 

314.01 (F90.1) Predominantly hyperactive/impulsive presentation: If Criterion 

A2 (hyperactivity-impulsivity) is met but Criterion A1 (inattention) is not met over 

the past 6 months. 

 

Specify if: 

 

In partial remission: When full criteria were previously met, fewer than the full 

criteria have been met for the past 6 months, and the symptoms still result in 

impairment in social, academic, or occupational functioning. 

 

Specify current severity: 

 

Mild: Few, if any, symptoms in excess of those required to make the diagnosis are 

present, and symptoms result in only minor functional impairments. 

 

Moderate: Symptoms or functional impairment between “mild” and “severe” are 

present. 

 

Severe: Many symptoms in excess of those required to make the diagnosis, or 

several symptoms that are particularly severe, are present, or the symptoms result in 

marked impairment in social or occupational functioning. 
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Appendix B 

Modified Instructions for the Verbal Fluency and Design Fluency Task 

 

Verbal Fluency instructions  

 NB: It is strongly 

recommended  that  testers  ensure  the  child  is  relaxed  and  “warmed  up”  before  this  t

est   is given. It should usually be given only after a number of other tests have been 

administered.    

 Use praise and encouragement freely for all items in the test.  

 

 Say:  Have a good look around this room and tell me the names of all the things you can 

see in here. Are you ready? Begin.   

 The child should be encouraged to continue with comments, for example:  

 Fine What else can you see? Look around the room.  

 If after ten seconds the child has made no response, say:  

 There are lots of things in here aren’t there? Tell me one.  

 If the child fails to respond, point to a chair and say:   

 What’s this?  

 No further examples may be given during the administration of items 1 and 2. 

 

 Say:   I want you to tell me the names of as many things to eat as you can, are you ready? 

Begin.   

 Commence timing, note responses made prior to 30 seconds, and cease timing at 60 

seconds.  

 

 Say:  And now I want you to tell me the names of as many animals as you can. Are you 

ready? Begin.   

 Commence timing, note responses made prior to 30 seconds, and cease timing at 60 

seconds.  
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Design Fluency Instructions and Procedure (Adapted from Jones-Gotman and 

Milner, 1977)  

 Free Condition        

Say:   What I want you to do now is to draw some designs which are not real objects or 

parts of real objects. You must not draw a pattern which can be named (such as a table, a 

chair or a person) and scribbling is also not allowed because scribbles look too much 

alike.    

 Two examples of allowable drawings and non-allowable drawings are given and 

discussed by the experimenter during the above instructions.  Participants are instructed to:   

 Invent as many different drawings as you can in three minutes.  Are you ready? OK, go.  

Place emphasis on the words ‘different’ and ‘many’. 

All participants are allowed one warning for breaking the following rules: drawing real or 

nameable objects, scribbling, and drawing pictures which are too similar to each other.  

Participants are also warned once if they are making the drawings so elaborate that they 

will be penalised due to their low output rate.  In this case participants are warned:   

 Remember, you are to make as many different drawings as you can in 3 minutes    

 The warning for making drawings too similar is the same except the word “different” is 

emphasised. The other two warnings are:  

 Remember, scribbling is not allowed and I can name that. It is a square (for example).    

 Fixed (four line) Condition   

Say:  This part of the task is similar to the first except your drawings can only be designed 

using four lines.    

 Again two examples are drawn during the instructions, and the definition of a line is 

explained:  

A circle is counted as one line, as is a little curve, but a sharp angle will make two lines.     

The participant is then told:  

All your drawings must be drawn in such a way that the number of lines can be counted 

without any confusion.  Are you ready? OK, go.  

 The same cautions are given for the Fixed Condition of the task as for the Free Condition.  

An additional caution is given if the participant draws a picture with the incorrect number 

of lines:  

That drawing does not have four lines.  Remember your drawings must have four lines  
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Appendix C 

Administration Manual for the OSDT 

 

OTAGO SOCIAL DILEMMA TEST 

Administration Manual 

 

Shelley Taylor  

Tamar Murachver  

Gail Tripp 

  

The Otago Social Dilemma Test was developed from the Otago Problem Solving Test 

(Nisbet & Godfrey, unpublished) and the Interpersonal Negotiation Strategies Interview 

(INS; Schultz, Yeates, Selman, 1989).  

   

Overview of the Otago Social Dilemma Test  

Each examinee will be shown four brief unresolved social dilemmas by means of 

videotape.  The dilemmas will be shown one at a time and in the same order to all 

participants.  Each dilemma will be followed by a set of questions and tasks.  Performance 

on the test will be recorded by video camera to aid scoring.  

  

Equipment  

Videocassette recorder (VCR) and television monitor  

Videotape of the social dilemmas  

Video camera  

Blank videotape  

Test Administration Manual  

Pen or Pencil  

Photo of central character (David/Jane)  

Copies of scales for questions 15, 17, and 18.  

  

Testing Set Up  

A quiet room free of distractions, is required for testing.  The room must be large enough 

to comfortably contain all the equipment (as listed above) as well as two chairs placed in 

front of the television monitor.  Both the examiner and the examinee should have a clear 

view of the television monitor as well as being able to directly face each other for 

conversations.  The camera should be positioned to record the area where the examiner and 

participant are seated during the procedure.  The examiner will have the administration 

manual and copies of the scales for questions 15, 17, & 18.  

  

Prior to examination, the examiner is responsible for loading the videotape of the social 

dilemmas into the VCR, performing any picture and volume adjustments that are 

necessary, as well as ensuring that the tape is cued for the correct dilemmas.  At this time 

the video camera should also be set up to record.  The examinee is then invited into the 

room and asked to take a seat in the examinee’s chair.  
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 Administering the Otago Social Dilemma Test  

 

Introductory Instruction  

  

The examiner should initially give the examinee the instructions written in italics below.  

  

I am going to show you some brief scenes.    

  

At this point the examiner should give the examinee a photo of the central character.  

Female examinee’s will receive a photo of Jane (not real name) and male examinee’s will 

receive a photo of David (not real name).  All female examinee’s will be shown scenes 

involving a female as the central character whereas male examinee’s will be shown scenes 

involving a male as the central character.  

  

David (Jane) is a young person who appears in each scene.  Here is a photograph of 

David (Jane).  When you watch the scenes make sure you know which young person is 

David (Jane).  After each scene I will ask you some questions concerning David’s (Jane’s) 

situation.  Please answer each questions as best you can.  OK.  

   

The examiner will turn the video recorder on, to record the examinee’s responses.  

  

The examiner will administer the four scenes with questions and tasks.  

  

  

Instructions for administering each scene  

  

Before playing the social dilemmas the examiner will say: Watch this scene carefully  

  

The examiner will play the social dilemmas to the examinee.  

  

The examiner will ask the examinee questions 1-18 as in the administration manual, for the 

appropriate scene.  

  

The questions should be administered in the order that they are presented in the 

administration manual.  The examinees should be allowed to respond to each question in 

their own time.  

  

The examiner should read aloud each question to the examinee and give the examinee time 

to respond.  

  

Repeating questions  

  

Each social dilemma can only been shown one time.  The examiner can repeat a question a 

maximum of two times if an examinee requests that a question be repeated.  

  

Administering questions 15, 17, & 18.  

  

Before question 15, the examiner should give the examinee the rating sheets for questions 

15, 17 & 18.  These should be stapled together and the examinee should be given 



11 

 

instructions to turn to the appropriate rating scale only when given instructions to do so by 

the examiner.  

  

The examiner should carefully read the instructions accompanying each of these questions 

(as set out in the administration manual) and ask the examinee to respond on the 

appropriate rating sheet.  The examinee should allowed to respond in their own time.  

  

The examiner may prompt the examinee to circle his (her) selected answer.  

  

 Administrating question 16  

  

The examiner should read the instructions to the examinee.  

  

The examiner should prompt the examinee “Your turn” if the examinee does not make a 

response after the conversation has begun.  

  

The examiner should aim to voice at least one of the two lines given in the questions 

booklet during the conversation.  If either or both lines are judged by the examiner to be 

out of place in context of responses made by the examinee, the examiner may leave these 

lines out of the conversation.  Alternative lines can be improvised to help the conversation 

flow, but such lines should be comparable to lines given.  

  

The conversation will finish when the examiner has used one of the set lines, if judged 

appropriate, or the examinee has finished responding.  
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THE EXAMINERS QUESTION BOOKLET 

 

The instructions to be read aloud to the examinee are in normal type, while notes to the 

examiner are in italics.  The examiner should not refer to the scene or question number, 

except when refering to the questions requiring rating scales.  

  

Otago Social Dilemma Test for Children Question Manual for Examiner  

  

DILEMMA 1  

 

1.  Describe what happened in the scene.  

2.  What problem is David (Jane) having?  

3.  Why is this a problem?  

4.  What do you think David (Jane) is feeling during this scene?  

5.  Why do they feel that way?  

6.  What do you think the other person is feeling during this scene?  

7.  Why does he (she) feel that way?  

8.  What would be the perfect ending to this problem?  

9.  What could David (Jane) do to solve the problem?  

10. How would that solve the problem? (if already given this information in questions 

above, don’t ask).  

11. What else could David (Jane) do to solve the problem?  

Prompt:  What other solutions can you think of?       Any others?  

12. What do you think would be the best way for David (Jane) to solve the problem?  

13. Why is this the best way?  

14. What do you think would happen if David (Jane) told his (her) friend that he (she) 

thought that they were mean and was going to invite the new kid over to hangout anyway, 

but that David (Jane) would spend the next day only with his (her) friend?  

15. I would like you to take part in a conversation during which I will pretend to be 

David’s (Jane’s) friend and I would like you to pretend you are David (Jane).  During this 

conversation I would like you to try to deal with this problem by telling your friend 

(played by me) that you’re going to invite the new kid anyway, but that just the two of you 

could do something else together.   

  

First, however, I would like you to circle one of the options below that best describes how 

difficult you think it would be for you to deal with this problem by telling your friend that 

you are going to invite the new kid anyway, but that you would spend the next day only 

with your friend?  

Very difficult  

Sort of difficult  

A little bit difficult  

Not at all difficult  

  

 16. I will start the conversation by saying the last line David’s (Jane’s) friend said in the 

scene.  The last line David’s (Jane’s) friend said was “Yeah, but I just don’t feel like 

having to get along with someone I don’t know”.  

  

If necessary prompt:  Your turn.  
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Lines to be made if appropriate during the conversation: I thought we could just hangout, 

you and me.  Nobody else. I’m not sure if I even like him (her). Provide encouragement.  

That was good.  Well Done.  

  

17. How anxious did you feel during the conversation we just had?  

Very nervous  

Sort of nervous  

A little nervous   

Not nervous at all  

  

18. How well do you think you (as David (Jane)) handled the conversation? Choose one of 

the options below that best describes how you handled the conversation.  

Very well  

Good  

OK  

Not very well  

Badly  

  

DILEMMA 2  

 

1. Describe what happened in the scene.  

2.  What problem is David (Jane) having?  

3.  Why is this a problem?  

4. What do you think David (Jane) is feeling during this scene?  

5.  Why do they feel that way?  

6.  What do you think the other person is feeling during this scene?  

7.  Why does he (she) feel that way?  

8.What would be the perfect ending to this problem?  

9.  What could David (Jane) do to solve the problem?  

10. How would that solve the problem? (If already given this information in answer to 

previous question, don’t ask).  

11. What else could David (Jane) do to solve the problem?  

Prompts:  What other solutions can you think of?       Any others?  

12. What do you think would be the best way for David (Jane) to solve the problem?  

13. Why is this the best way?  

14. What do you think would happen if David (Jane) told Mark (Donna) that he is going to 

go home and clean his room?    

15. I would like you to take part in a conversation during which I will pretend to be 

David’s (Jane’s) friend and I would like you to pretend you are David (Jane).  During this 

conversation I would like you to try to deal with this problem by telling your friend 

(played by me) that you can not play with him (her) today as you have to clean your room. 

OK.  

  

First, however, I would like you to circle one of the options below that best describes how 

difficult you think it would be for you to deal with this problem by telling your friend you 

cannot hangout with him (her) today?  

Very difficult  

Sort of difficult  

A little bit difficult  

Not at all difficult  
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16. I will start the conversation by saying the last line David’s (Jane’s) friend said in the 

scene.  The last line David’s (Jane’s) friend said was “Oh come on.  I have some great new 

stuff”.  

  

If necessary prompt:  Your turn.  

  

Lines to be made if appropriate during the conversation: You can clean your room 

tomorrow. “Please come”. Provide encouragement.  That was good.  Well Done.  

  

17. How anxious did you feel during the conversation we just had?  

Very nervous  

Sort of nervous  

A little nervous   

Not nervous at all  

  

18. How well do you think you (as David (Jane)) handled the conversation? Choose one of 

the options below that best describes how you handled the conversation.  

Very well  

Good  

OK  

Not very well 

Badly  

  

DILEMMA 3  

 

1.  Describe what happened in the scene.  

2.  What problem is David (Jane) having?  

3.  Why is this a problem?  

4.  What do you think David (Jane) is feeling during this scene?  

5.  Why do they feel that way?  

6.  What do you think the other person is feeling during this scene?  

7.  Why does he (she) feel that way?  

8.  What would be the perfect ending to this problem?  

9.  What could David (Jane) do to solve the problem?  

10. How would that solve the problem? (If already answered in previous question, don't 

ask).  

11. What else could David (Jane) do to solve the problem?  

Prompts:   What other solutions can you think of?        Any others?   

12. What do you think would be the best way for David (Jane) to solve the problem?  

13. Why is this the best way?  

14. What do you think would happen if David (Jane) told his (her) classmate that they 

should to the project on the animals that aborigines paint?    

15. I would like you to take part in a conversation during which I will pretend to be 

David’s (Jane’s) friend and I would like you to pretend you are David (Jane).  During this 

conversation I would like you to try to deal with this problem by telling your friend 

(played by me) that the project should be on animals that aborigines paint.  
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First, however, I would like you to circle one of the options below that best describes how 

difficult you think it would be for you to deal with this problem by telling your friend that 

the project should be on animals that aborgines paint?  

Very difficult  

Sort of difficult  

A little bit difficult  

Not at all difficult  

  

16. I will start the conversation by saying the last line David’s (Jane’s) friend said in the 

scene.  The last line David’s (Jane’s) friend said was “And I really want to do it on 

aborigines”. If necessary prompt: Your turn.  

  

Lines to be made if appropriate during the conversation: Yeah, but it doesn’t tell us much 

about the aborigines lives. I’d rather do it on how the aborigines live. Provide 

encouragement.  That was good.  Well Done.  

  

17. How anxious did you feel during the conversation we just had?  

Very nervous  

Sort of nervous  

A little nervous   

Not nervous at all  

  

18. How well do you think you (as David (Jane)) handled the conversation? Choose one of 

the options below that best describes how you handled the conversation.  

Very well  

Good  

OK  

Not very well  

Badly  

  

DILEMMA 4  

 

1.  Describe what happened in the scene.  

2.  What problem is David (Jane) having?  

3.  Why is this a problem?  

4.  What do you think David (Jane) is feeling during this scene?  

5.  Why do they feel that way?  

6.  What do you think the other person is feeling during this scene?   

7.  Why does he (she) feel that way?  

8.  What would be the perfect ending to this problem?  

9.  What could David (Jane) do to solve the problem?  

10. How would that solve the problem? (If already answered in previous questions, don’t 

ask).  

11. What else could David (Jane) do to solve the problem?  

Prompts:  What other solutions can you think of?       Any others?  

12. What do you think would be the best way for David (Jane) to solve the problem?  

13. Why is this the best way?  

14. What do you think would happen if David (Jane) asked Mr. Jones could he (she) please 

get the school office to phone his (her) mother?    
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15. I would like you to take part in a conversation during which I will pretend to be 

David’s (Jane’s) relief teacher and I would like you to pretend you are David (Jane).  

During this conversation I would like you to try to deal with this problem by asking your 

teacher (played by me) if you could go to the school office and phone your mother.  

  

First, however, I would like you to circle one of the options below that best describes how 

difficult you think it would be for you to deal with this problem by asking your relief 

teacher if you can go to the school office to call your mother?  

Very difficult  

Sort of difficult  

A little bit difficult  

Not at all difficult  

  

16. This time I would like you to start the conversation. If necessary prompt:  Your turn.  

  

Lines to be made if appropriate during the conversation: Well, you will miss a bit of class. 

I shouldn’t really let you go. Provide encouragement.  That was good.  Well Done.  

  

17. How anxious did you feel during the conversation we just had?  

Very nervous  

Sort of nervous  

A little nervous   

Not nervous at all  

  

18. How well do you think you (as David (Jane)) handled the conversation? Choose one of 

the options below that best describes how you handled the conversation.  

Very well  

Good  

OK  

Not very well  

Badly  

  

 References  

Nisbet, H., & Godfrey, H. The Otago Problem Solving Test.  Unpublished Administration 

Manual. Schultz, L. H., Yeates, K. O., & Selman, R. L. (1989) .The Interpersonal 

Negotiation Strategies Interview Manual. Unpublished.  
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Appendix D 

Coding Manual for the OSDT 

 

OTAGO SOCIAL DILEMMA TEST CODING MANUAL 

  

Use the coding form provided.  Each section of the coding form corresponds to a dilemma, 

and the sections of the coding schedule below.  Watch each video-taped dilemma, pausing 

the videotape after each section, as set out below, and complete the necessary ratings for 

that section.  For example, the first section asks the coder to rate how well the participant 

identifies the problem.  Pause the videotape after this question is asked and answered, and 

complete the form for the first dilemma, and then move on to the second section until all 

sections are complete on coding form for dilemma one.  Repeat this for each dilemma.  

Finally, once all dilemma’s have been coded, rate the participants overall performance 

using the global rating section of the schedule.   

  

In several sections of the coding manual the characteristics of the participant’s responses 

are rated as to whether they are self, or other transforming, collaborative, or indeterminate.  

Descriptions are provided below for clarification when using the coding manual:  

  

Other Transforming  

Other transforming is where the action required to solve the problem, or to reach the 

desired outcome, is the responsibility of the other actor within the dilemma.  That is, the 

primacy of the needs, desires, or expectations of the self (main character) are asserted over 

those of the other character.  The other actor is then required to change their opinion, 

behaviour, or expectations in order that the dilemma can be resolved.  

  

Self-Transforming  

Self-transforming is where the action required to solve the problem, or to reach the desired 

outcome, is the responsibility of the main actor within the dilemma.  That is, the 

protagonist puts his or her own needs, desires, or expectations to a position of secondary 

importance in relation to the other character’s needs or desires, by changing their own 

opinion, behaviours, desires, and expectations in order for the dilemma to be resolved.  

  

Collaborative  

Collaborative strategies are those in which an obvious attempt to balance the needs and 

desires of both actors within each dilemma is made, where both actors are responsible for 

solving the problem at hand.  This involves actions which consider the perspectives of both 

actors equally, and usually involves some form of compromise between the self and other 

for the dilemma to be resolved.  

  

Indeterminate  

Indeterminate strategies are neither collaborative nor clearly self, or other transforming.  

They can also include strategies where the self (actor) shows a willingness to give up all 

power, or influence they may have over the outcome.  That is, they completely relinquish 

responsibility for the outcome to chance or an authority figure for example.  For example, 

toss a coin, or ask an authority figure and abide by their decision.    
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1. Recognition and Perception of the Problem  

 

A. *Description of the Scene*  

  

Rate how well the participant has described the scene, using the rating scale below.  Place 

the rating in the appropriate box on the coding form provided.  

  

1. Participant repeats verbatim, a couple of sentence from the script, describing only one 

aspect of what occurred in the scene.  

  

E.g.  “Wanna come over to my place”. “No I can’t, I’ve got to clean my room”. “They 

didn’t know what to do in the weekend, one of them suggested a movie”.  

  

2. Participant repeats verbatim, the entire script of the scene.  

  

E.g.  Whole of script  

  

3. Participant describes the scene using their own words, and includes in the description 

some of the main aspects of the scene.  

  

E.g.  “David is invited to his friends, but has to clean his room”.  

   

4. Participant describes the scene using their own words, and includes in the description all 

of the main aspects of the scene.  

  

E.g “A friend really wants David to come over to his place after school, but David has 

promised his mother he would clean his room as they have guests coming over later that 

day.  Also she said she would give him more pocket money if he cleaned his room”.  

  

5. Participant describes the scene using their own words, including in the description all of 

the main aspects of the scene. The participant further includes additional comments based 

on the scene e.g. possible motivations for the characters’ behaviour.  

  

E.g. “David’s friend has nothing to do that day and really wants David to come over so he 

isn’t bored.  But David has to clean his room, but probably wants to go to his friends place 

instead.  But he promised his Mum he would clean his room, cos they have guests”.  

  

B. *Identification of the Problem*  

  

Rate whether the participant has appropriately identified the problem.  Place the rating in 

box provided on coding form, for each dilemma.  

  

Correct Problems for Scenes 1 – 4:  

 

Scene one:  David (Jane) wants to bring the new kid to the movies but his friend does not 

want to.  

  

Scene two:  David (Jane) has to clean her room but wants to spend time with her friend, or 

is being pressured to spend time with a friend.  
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Scene three:  David (Jane) has to do a project with a classmate, however both want to do 

the project on different topics, and therefore are having a disagreement.  

  

Scene four:  David (Jane) has a doctors appointment but has forgotten a note from her 

parent that gives the teacher permission to let them leave early.  

  

1. No identification of the problem (“Don’t know)  

  

2. Incorrect identification of the problem: Any problem identification that does not include 

the concepts from the problem for each scene, as listed above.  

  

3. Partially correct identification of the problem: Any problem identification that only 

includes some of the key concepts of the problem stated.  

  

4.  Correct identification of the problem: Any problem identification that illustrates the key 

concepts of the problem as stated above.  

  

 C. *Description of the Problem*  

  

Rate using the scale below whether reasoning was provided, and if so whether reasoning 

was appropriate.  Place rating in appropriate box on coding form provided.    

  

No identification made (don’t know), or incorrect identification of the problem.  

  

Identification of problem, no reasoning for problem provided.  

  

Identification of problem, inappropriate reasoning provided for problem identified.  That 

is, reasoning that has little or nothing to do with the problem identified.  

  

E.g.  *Problem identified: “His friend does not want to hang out with the new kid”.  

*Reasoning provided: “Because he wanted to do something else”. This has little to do with 

the problem of whether to include the new kid or not, and the fact that the main character 

and his friend want different things.  

  

 Identification of problem, appropriate reasoning provided, but reasoning does not 

adequately explain the problem.  

  

E.g. *Problem identified: “His friend does not want to hang out with the new kid”.  

 

*Reasoning provided: “Because he did not like the new kid”.  This is clearly related to the 

problem at hand, but does clearly identify why this is a problem as the participant has not 

indicated that there is a difference of opinion between the two characters.  

  

Identification of problem, appropriate reasoning provided for problem identified.  

  

E.g. *Problem identified: “His friend does not want to hang out with the new kid”. 

*Reasoning provided: “David wants the new kid to come along, but his friend doesn’t.  

They are having a disagreement”.  This is clearly related to the problem at hand, and 

clearly identifies the conflict between the two characters.  
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D. *Intent*  

  

Rate whether the participant’s attributions of intent (for each of  the characters) is negative, 

neutral, or positive, and place the rating in the box provided on coding form.   That is, in 

their descriptions of the scene, and what the problem is, do the participants identify 

negative, neutral, or positive intentions for either of the characters.    

  

-1.  Negative Intent E.g. When forgetting a note from his parents, a participant may 

indicate that the main character (David or Jane) has the intent to skive off school, and does 

not actually have an appointment.  This would be rated as negative intent.    

  

0. Neutral Intent E.g. If the participant had attributed David or Jane forgetting the note as 

simple forgetting, this would be rated as neutral.   

  

1. Positive Intent E.g. If the participant indicated that the character had positive intent, 

such as in scene one the intent may be described as “trying to make the new kid feel 

welcome”.  

  

9. No Intent E.g. If no intent for a character is given in the description of the scene.   

  

2. Emotions  

 

A. *Emotion labelling*  

  

Rate, using the scale below, whether the participant uses a cognitive word(s) or an emotion 

word(s) to describe how the characters are feeling, and why they are feeling that way, and 

place the rating in the box provided on the coding form. Further, where participant has 

clearly used an emotion labelling word, rate the level of complexity of the emotion word, 

Level 1 or Level 2.  If the child gives more than one answer (e.g., angry and frustrated).  

Take the answer that corresponds to the highest level.  

  

0. No recognition (e.g. don’t know)  

  

1. Cognitive word only  Cognitive words describe emotions in terms of thoughts, or 

cognitive processes.  These words come in sentences beginning with, ‘s/he thinks ….’, s/he 

is thinking …’  

s/he believes ….., etc.  Participant does not clearly label an emotion with an emotion word. 

e.g. “He’s thinking that he really wants to do animals”  

  

2. Emotion word, Level 1 One of the 7 basic emotions (e.g. anger, happiness, surprise, 

sadness, fear, disgust, love). e.g. “He’s angry”  

  

3. Emotion word, Level 2 Based in one of the 7 basic emotions, but more specific and 

shows a higher level of sophistication (e.g. frustrated, annoyed, disappointed, anxious). 

e.g.”He’s annoyed”  

   

B. *Appropriate Identification of Emotion*  

  

Does the participant appropriately identify what the characters are feeling.  This can 

include both cognitive terms or emotion terms (see above for examples).  Simply rate 
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whether the identification of feelings are appropriate to the situation, using the rating scale 

below, and place ratings in box provided on coding form. Do this for both the main and 

other characters in each dilemma, for those participants who have received a rating of 1, 2, 

or 3 in the above section, Emotion Labelling.     

  

0. Description not appropriate to situation    That is, the participant has labelled an 

emotion, or a cognitive description of an emotion, but it is inappropriate to the situation, or 

is exceedingly unlikely that the actor would be feeling that way.  In other words, the 

description is not a logical one given the scenario. 

 

 E.g. (Dilemma 1)“He’s feeling excited”  (Dilemma 2)“He’s thinking about lunch”  

(Dilemma 3) “He’s feeling happy”  (Dilemma 4) “He’s thinking about his school work”  

1. Description of the emotion could be appropriate to situation, but not obviously so.   That 

is, the description has relevance to the situation but it is unlikely to describe how the actor 

is feeling.  So using the example below, the actor could be thinking that he would like to 

go to Australia.  This is not impossible. However, the actor is unlikely to be thinking this.  

So, the explanation may be appropriate, but is not the most logical explanation of how the 

actor would be feeling, given the scenario.   

 

E.g. (Dilemma 1) “He’s feeling happy because he might make a new friend”  (Dilemma 2) 

“He’s thinking he should clean his own room”  (Dilemma 3) “He’s thinking he’d really 

like to go to Australia”  (Dilemma 4)  “He’s glad that he doesn’t have to go to the doctors”  

  

2. Description is appropriate to the situation.   That is, the description is relevant, and 

logically describes how the actor is feeling.   

  

E.g. (Dilemma 1) “He’s sad that his he won’t be able to invite the new kid”  (Dilemma 2) 

“He’s thinking that he would like to go to his friends place”  (Dilemma 3) “That he really 

wants to do animals”  (Dilemma 4) “He’s annoyed at himself for forgetting the note”  

  

C. *Appropriate Reasoning for Emotions*  

  

Rate whether or not the participant provides appropriate reasoning for why they think the 

characters  feel the way they have identified. This should be done for each labelled 

emotion, whether rated appropriate or inappropriate to the scenario.  Record the ratings in 

the appropriate boxes on the coding form.  

  

0. Labelled emotion, but no reasoning provided.  

  

1. Labelling provided, but articulates low level of understanding of why character is 

feeling this way.  Only one aspect of the situation is used to explain the cause of the stated 

emotion.  E.g. “David was feeling annoyed because he really wanted to do animals for his 

project”. “He was sad because he wanted to invite the new kid”.  

 

2. Appropriate labelling and illustrates acceptable level of understanding.   An acceptable 

level of understanding is where more than one aspect of the situation that may cause the 

stated emotion is described.  
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E.g.  “David was annoyed because he really wanted to do animals for their project, but 

knew that his partner did not want to”.  “He was sad because he wanted to get to know the 

new kid, but his friend didn’t”.  

  

3. Appropriate and high level of understanding.   This is indicated by a complex 

description, identifying more than one aspect of the situation that may cause the stated 

emotion.  Recognition is made of possible outcomes and the situation’s effects on the 

emotion.  

  

E.g. “ David was annoyed because he really wanted to do animals for their project, but his 

partner did not want to and he knew that he might not get to do exactly what he wanted 

to”.  “He was sad because he wanted to get to know the new kid, and he thought that the 

new kid might lonely, but his friend didn’t want to hang out with him, and he didn’t want 

to upset his friend”.  

  

3. Outcome 

 

A. *Identification of the Perfect Ending to the Problem or Goal*  

 

Rate whether participant has identified an appropriate outcome, and how clearly they 

define the outcome, using the scale below. Ratings should be recorded in the appropriate 

box provided on the coding form.  

 

Appropriate outcomes for Scene 1-4: Scene one: This is to include the new kid from 

school in some way. Scene two: This is to go home and clean room as promised, but 

consider his friends  feelings. Scene three: This is to agree on a topic for their project. 

Scene four: This is to make it to the doctor’s appointment, or to cancel it.  

  

If the participant responds with a ‘don’t know’, they should be given a rating of 1. If the 

participant provides a solution rather than a statement of an appropriate outcome and the 

solution appears irrelevant to the problem at hand then a rating of 2 applies. If the goal is 

not obvious within the solution given, but the solution appears relevant to the problem at 

hand, the participant should be given a rating of 3. Within the solution the goal (or 

outcome) may be obvious, but the participant may have failed to adequately define the 

desired outcome. They should therefore be given a rating of 4. If the participant gives a 

clear statement of the goal (or outcome), they should they be given a 5.    

  

1. Badly: Where the participant was unable to identify any perfect ending or goal.  

  

E.g. “Don’t know”  

  

2. Not Very Well: Where the participant attempts to provide a goal, however the goal 

appears to be irrelevant to the problem at hand.  

  

E.g. “They could play”.   NB:  An attempt, but completely unclear how this is relevant.  

  

3. OK: Where the participant attempts to provide a goal, and the goal is unclearly defined.  

That is, the relevance of the goal is inadequately explained.  
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E.g. “He should get them to meet”.   NB.  Note that the goal is to have the new kid come to 

the movies with them.  This does not make this clear.  However, the aim here is obviously 

to get the new kid and his friend to like each other so that they can do things together.  

Therefore, it is relevant but inadequately defined and should be given a rating of 3.    

 

4. Good: Where the participant provides a goal, and the goal is satisfactorily related and 

defined.  

  

E.g. “He should suggest that they all go to the movies together, but that he would go to 

another movie just with his friend”.   NB:  The goal is clear within the given solution. The 

goal is to get his friend to agree to the new kid coming to the movies.  This is clear, but not 

well defined.  

  

5. Very Well: Where the participant provides an appropriate goal and the goal is clearly 

related and defined.  

  

E.g. “To get the friend to agree that the new kid could come to the movies”.   

NB:  The goal to get his friend to let the new kid come to the movies is clearly stated.  

  

4. Solutions  

 

*Number of Solutions generated*  

  

Briefly note down what solutions were provided in the spaces provided on the coding 

form.  Then count the number of solutions generated.  Do not be concerned with quality or 

variations of a theme.  Simply count all solutions mentioned by the participant, and place 

number count in box provided.  

  

*Number of Irrelevant Solutions*  

  

If the solution is relevant place the letter ‘R’ in the box provided. If the solution is 

irrelevant place the letter ‘I’ in the box provided. Count the number of irrelevant solutions 

and place this number in the box provided.   

  

R.  

Relevant solutions are solutions that are clearly related to the problem at hand. That is they 

provide a realistic solution.  

  

E.g Problem: Whether or not the new kid should go to the movies with them   Solution: 

“He should suggest that they all go to the movies together, but that he would go to another 

movie just with his friend”. The solution is clearly associated with the problem. 

Furthermore it would help to solve the problem.  

  

I.  Irrelevant solutions are solutions that have little, or nothing, to do with the problem at 

hand, or that do not appear to provide any solution.    

 E.g Problem: Whether or not the new kid should go to the movies with them  Solution: 

The actor should go buy his friend a present Solution too general to clearly associate it 

with the problem at hand.  Furthermore, this solution does not appear to solve the problem.    

  

 *Solution Characteristics*  
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For each solution, both relevant and irrelevant, state whether solution is other or 

selftransforming, or collaborative.  For solutions that are other-transforming place the 

letters ‘OT’ in the box beside the solution noted.  For those that are self-transforming place 

the letters ‘ST’ in the box provided.  For collaborative solutions and indeterminate 

solutions, place the letters ‘C’ or ‘Ind’ in boxes provided, respectively.    

  

Other transforming (OT):  

The solution generated requires the other person (e.g. not David, or Jane) to change their 

behaviour, expectations, minds etc.  This does not involve the main character having to 

make changes to their behaviour, or expectations and shows no regard for other characters 

desires and needs:   

 

 E.g.   “Make him change his mind”(clearly other transforming).  

 “Bribe him to do it the way David wants”(to convince them to change their  behaviour, 

hence other transforming).  

  “Offer him something to do it your way” (other transforming).  

  “Just go to the doctors appointment”(ignoring, the other person’s opinion,  that is, doing 

what they want and expecting other person to fall in with plan.   In the case of the teacher, 

this is other transforming because the teacher would be forced to back down from his/her 

position simply because their  position was ignored).   

  “No, I’m not going to your place” (similar to above, where the other persons position is 

ignored and therefore it is other transforming as the other person  is forced to re-evaluate 

their expectations).  

  

Self-transforming (ST): 

 The solution requires the self (in this case the main character) to change their behaviour, 

expectations, minds etc.  This does not involve the other character having to make changes 

to their behaviour, or expectations and shows a willingness to put own desires and needs 

aside in favour of others:  

  

E.g. “Let him have his way” (re: scenario where they have to decide whether to invite the 

new kid).  

  “Keep your friend happy, and do what he wants” (re: scenario where they  have to decide 

on what project to do).  

  “Go and sit down” (re: scenario where asks to leave early for doctors  appointment).  

  

Collaborative (C):  

A recognition by the participant that both characters should make changes in order to 

effect a solution.  This may involve some form of compromise, where both characters 

perspectives are taken into consideration :  

 

E.g. “Why don’t you meet the new kid first and see if you like him”    

“I’ll go home and clean my room, and come to your place tomorrow”   

“Why don’t we choose a topic that we both like”  

“Can you get the office lady to phone Mum so that she can tell you that I have to go” (re: 

scenario with doctors appointment, and leaving school early).  (This is more collaborative 

than other transforming because the child is trying to negotiate with the teacher rather than 

demanding that the teacher do this).   
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Indeterminate (Ind) strategies:  

Not collaborative and are not clearly self, or other transforming: They can also include 

strategies where the actor shows a willingness to give up any ‘power’, or influence they 

may have over the outcome.  That is, they are relinquishing their responsibility.  

  

E.g. “Ask the teacher if we can work with other people”  “Toss a coin”  “Ask Mum 

whether I can”.  

NB:  Note that the solution is not in favour of either side, and does not involve cooperation 

and collaboration, and the actor is clearly giving up power to another individual.  

   

*Best Solution Choice*  

  

When the participant is asked “What would be the best solution”, rate whether the solution 

chosen is other transforming, self transforming, collaborative, or indeterminate (see 

descriptions above for these categories).  This should have already been done for the 

chosen solution.  However, if the participant responds with a new solution, rate as above.  

Place rating in box provided.    

  

0. Indeterminate  

  

1. Other Transforming  

  

2. Self Transforming  

  

3. Collaborative  

  

 *Best Solution Reasoning*  

  

Rate using rating scale below whether the best solution reasoning is provided, and whether 

or not it is appropriate.  Place rating in box provided on coding form.  

  

0. Indicates not knowing why this solution is appropriate   E.g. “Don’t Know”  

  

1. Provides reasoning but is unclear whether identifies self, other, or collaborative 

reasoning.  For definitions of self, other, and collaborative reasoning see solution 

characteristics section above.   

E.g. “Because it just is”  “Because no one gets their way”    

 

2. Identifies need/wants of the main character without reference to the needs or wants of 

the other.  

  

E.g. “Because that way David gets to do what he wants”  “Because he doesn’t want to do 

that”  

 3. Identifies the needs of the other (second character), and subsumes the desires of the self 

(main character) in favour of the other.  

 

E.g. “Because then his friend would like him”  “So his friend will be happy”  “So his 

friend won’t be mad at him”  
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4. Identifies a need for collaboration, co-operation, and compromise in order to balance the 

needs of both the self (main character) and other (second character).  

  

E.g. “So both David and his friend are happy”  “So they both kinda get what they want”  

“So his teacher knows he isn’t lying” “So the new kid doesn’t get left out, but his friend 

still spends time with David”  

  

5. Outcome to Provided Solution  

  

A. *Identification of Outcome*  

  

Rate whether outcome has been identified to the provided solution.    

  

0. “Don’t Know”  

  

1. Irrelevant outcome identified  

  

2. Relevant outcome identified  

   

B. *Identification of Outcome Negativity*   

  

For the relevant outcomes provided above, rate the negativity, or positivity of that 

response. If the participant states that “the friendship would be finished” because of the 

solution given by the experimenter. This should be given a rating of 0, as the ending of the 

friendship over this problem is quite extreme, and negative.  If the participant gives a 

response that indicates the friend would be very upset, or annoyed this should be given a 

rating of 1, as the outcome is relevant to the solution and has a negative outcome. When a 

participant, gives an answer that reflects an outcome that does not appear to be negative, 

and also reflects understanding within the relationship, a rating of 2 should be given.  For 

example, “my friend might not like it but would understand and we would arrange some 

other time to do something”.  See examples for each dilemma below.  

  

0. Very negative identification of outcome extreme in nature  e.g. it’s all over  

  

1. Somewhat negative identification of outcome  

  

2. Neutral.  

  

3. Somewhat positive  

  

4. Very Positive  

  

Dilemma One Rating Examples: 

“The friend will think that David does not like him anymore and wants  to make a new 

friend to replace him”.  

“His friend won’t like going to the movies with the new kid”.       

“His friend will be OK with it”.       

 “He’ll become friends with the new guy”.       

“His friend will get to know the new guy and they will all become  really good mates”.  
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Dilemma Two Rating Examples 

 “He will think that David is lying and doesn’t want to spend time with him, and does not 

want to be friends anymore”.  

“The friend will be upset”.  

“The friend won’t like it, but he will be OK with it”.  

“The friend will understand”.  

“The friend will understand and offer to help”.  

  

Dilemma Three Rating Examples 

 “The friend wouldn’t want to do the project on that at all, and might not want to work 

with David anymore”.  

“The friend would be unhappy about that, but might agree”.  

“Yeah, that would work OK”.  

“That would be a good idea”.  

“His friend will think that’s a really good idea”.  

 

Dilemma Four Rating Examples 

 “Mr Jones would think he was just trying to leave class”.  

“He might not let him leave class”.  

“He would let him”.  

“Mr Jones would think that was a good idea”.  

“Mr Jones would then know the appointment was real”.    

  

6. Behavioural Conversation  

 

A. *Compliance to Instructions*  

  

Rate whether the participant followed instructions and used the solution provided.  Give a 

1 if the solution provided was not used, and they used their own solutions, and a 2 if 

instructions were followed.  

  

1. Own solution given  

  

2. Instruction to use given solution followed  

  

 B. *Conversation Rating*  

  

Rate how well you believe the participant handled each conversation on the rating scale 

below.  

   

A rating of 1 (Badly) would be where the participant was unable to complete the 

conversation, or did so with little to no reference to the confederate.  

  

A rating of 2 (Not Very Well) would be given when the participant’s performance was 

inadequate, only partially considered their conversational partner.  

  

A rating of 3 (OK) would be given when the participant completed the conversation, and 

did so adequately, but not overly well.  They responded to the confederate’s comments, but 

not overly well.  
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A rating of 4 (Good) would be given when the participant completed the conversation, and 

responded to the confederate’s comments with a socially appropriate response, which was 

adequately executed.  

  

A rating of 5 (Very Well) would be given when the participant completed the conversation 

and responded to the confederate’s comments with a socially appropriate response, which 

was well presented.  

   

C. *Behavioural Characteristics*  

  

Rate whether the participant’s responses during the conversation are self, or other 

transforming, collaborative, or indeterminate. See previous descriptions for definitions of 

categories.  

  

0. Unable to complete conversation so impossible to rate.  

  

1. Unclear whether the response to the confederate is self transforming, other transforming, 

or collaborative.  

  

E.g. “Toss a coin”  “Well, why don’t we ask the teacher”?  

  

2. Response to confederate is predominantly other transforming.  It is clear that the 

participant expects their conversational partner to conform to their wishes.   

  

E.g. “Well, we’re just going to do it this way”.  “I’ll be your friend if we do this”.  “Well, 

tough”.  

  

3. Response to confederate is predominantly self transforming. It is clear that the 

participant gives up and puts their own needs and desires aside in favour OF their 

conversational partner’s wishes.   

  

E.g. “Ok, we’ll do it your way”.  

  

4. Response to the confederate appears collaborative. The participant is willing to continue 

discussion of the point until some compromise is reached. E.g. “We can hang out together 

tomorrow”  “It does tell us something about the aborigines because they put it in their  

paintings”. “But this way we can do both” “But it’s important that I go to the doctor” “I’ll 

make up my work tomorrow   

  

  Global Ratings of Performance  

 

*Number of Variations of a Solution*  

  

Count the number of variations of a novel solution (see solution section for description), 

across all four of the scenarios.  That is, if a novel solution is given for the first scenario, 

and following that another, or several solutions are given using the same theme (e.g. 

discussing further with the other person in the scene (their friend, or teacher)), in the 

following three scenarios, then the following solutions will be labelled as variations on the 

discussing further theme (see example below).  However, be sure that no novel aspects are 
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included, for example discussing with the friend to decide on a better time to do 

something, would be considered novel.  

  

Solution scene 1:  Discuss it more with your friend (novel solution).  

  

Solution scene 2:  Talk it over with your friend (variation on  theme)  

  

Solution scene 3:  Talk it over with your classmate (variation on theme)  

  

Solution scene 4:  Discuss it with the teacher (variation on theme)  

  

Note that the first time this solution is given, it is counted as a novel solution.  Therefore, 

is this theme is continued across all four scenes, once in each scene, there will be a count 

of three variations.  However, variations can also occur within scenes, if the participant 

repeats the solution (while presenting it as a new solution) more than once during a scene, 

this then is also counted.  Be sure that a variation within a scene is being presented as an 

alternative solution, and not merely being repeated for clarification or because asked to 

repeat.  Do not count the reply to the question, “What is the best solution?” as a variation, 

as it is asking participants to choose the best solution from the list.  

  

*How well did participants deal with procedure?* 

 

 Rate on scale below how well you feel the participants handled the social skills test 

procedure.  That is, the process of watching the scenarios, answering the questions, and 

participating in the conversation.  This is not a rating of how well they did at any of the 

components, but rather how well they managed the Otago Social Dilemma Test as a 

whole.  

  

A rating of 1 (Badly) would be given for a participant who was unable to comprehend 

what the task involved, and found it difficult to participate in the process.  

  

A rating of 2 (Not Very Well) would be given for participants who appeared to struggle to 

comprehend the instructions and procedure of the test, and found it difficult to participate 

in the procedure, doing so with minimal success.  

  

A rating of 3 (OK) would be given for participants who appear to comprehend most 

instructions and clearly attempt each component of the procedure, with some success.  

  

A rating of 4 (Good) would be given for participants who appear to comprehend all 

instructions and clearly attempt each component of the procedure satisfactorily.  

  

A rating of 5 (Very Well) would be given for participants who appear to comprehend all 

instructions and engages in each component of the procedure competently.
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Appendix E 

Correlations between Chapter Three Neuropsychological Tasks and Age 

 

 

 
Age Vocabulary 

Freedom from 

Distractibility 
Estimated IQ Verbal Fluency 

 

Vocabulary (scaled score) .003 1    

  (86) (86)    
 

Freedom From Distractibility .008 .634
**

 1   

  (86) (86) (86)   
 

Estimated IQ .032 .624
**

 .485
**

 1  

  (86) (86) (86) (86)  
 

Verbal Fluency .027 .208 .171 .182 1 

  (86) (86) (86) (86) (86) 
 

Design Fluency .175 .293
**

 .288
**

 .235
*
 .254

*
 

  (83) (83) (83) (83) (83) 
 

** . Correlation is significant at the 0.01 level (2-tailed). 

*. Correlation is significant at the 0.05 level (2-tailed). 

Note: N is indicated by the number in brackets under each correlation coefficient. 

 

 



30 

 

3
0
 

 

Appendix F 

Phone Screening Script for ADHD Participants in Okinawa 

 
Receive a call from an interested parent….   

 

Ask:   

What information do you have about our project?   

- How did you hear about us? From a Friend? School?  

- Have you seen the Center brochure? 

 

Depending on their knowledge, provide information on our Center, the nature of the project, 

and the type and procedure of the assessments we conduct for our research.  

 

Explain the key procedural points:  

1) We mail a packet to parents with detailed information about the project.  

 

2) We also conduct a short interview on the phone to get some information about your child so that 

we can see if the type of assessments we conduct in our research is appropriate for your child.  

 

3a) If you could give me your name and address, I will send you the packet. After you have a 

chance to read the information in the packet, you can either call us back or return a form that’s in 

the packet, so that we can conduct a short interview.  Please feel free to call us back if you have 

any questions. 

 

 * Ask for the parent’s name and address.  

 * Include the information letter, “Screening Interview Authorization Form” and a return 

envelope in the packet. 

 

3b) Alternatively, if the parent has a sufficient knowledge about the project and  wishes to 

proceed with the screening, provide more detailed explanation of the project and complete the 

interview.  

 

If you feel comfortable, I could explain (or, I could transfer this call to one of our researchers and 

she will explain) what is involved in the participation, and if you want, we can proceed with the 

interview. However, this does not commit you to participating in our project. After the interview, if 

you are still interested and if it looks like our assessments are appropriate for your child, we will 

send you a packet with detailed information.  

 

Make sure that the parent understands the following information before proceeding to the 

screening interview.  

 

I) Purpose of our research – we are interested in how children respond to reinforcement such as 

being praised and wining or losing points on computer games. We are also studying how these 

response patterns may be different for children with and without difficulties of inattention, 

overactivity, and impulsivity.  

 

II) Participants  - we are asking children between age 6 and 12 and who may have difficulties 

with inattention, overactivity and impulsivity to participate in the project.  We are also asking 
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children who are in the same range but do not have these difficulties to participate in a comparison 

group. 

 

III) What’s involved – As a part of our research, we conduct assessments.  We ask parents to 

complete 3 questionnaires and come for an interview.  We also ask you to give us your permission 

to send questionnaires to your child’s teacher to ask about your child’s behavior at school. We then 

ask your child to come for 2 assessment sessions.  During the assessment sessions, we assess your 

child’s cognitive functioning, academic achievement, memory and problem-solving skills. We also 

ask your child to do 2 computer tasks that look at how he/she respond to reinforcement.  We also 

conduct a short interview with the child and ask how he or she is doing at home and school. These 

interviews and assessments are conducted at our office in Onna).  We provide a report of the 

assessment results to the parents. 

 

Ask if the parent has any questions and if he/she would want to proceed with the screening after 

hearing about the project at this point.  

 

If so, conduct the interview or transfer the call to an appropriate staff to conduct the interview.  

 

If not, ask whether the parent would like a packet with the detailed information.  

 

Before finishing the phone call, ask: Is it ok for us to call you back to check if you have received 

our materials?  If so, can you give me your phone number that I can reach you?  

 

Screening Interview 

 

1. Child’s Name: _______________ 

 

2. Child’s Age: ________________ 

 

3. Child’s first language: _____________ Child’s second language: ______________ 

 

4. What are your concerns about _______’s behavior?  

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

*Need to mention at least three of the ADHD symptoms. If the additional prompts are 

required for clarification, ask:  

 

 How does _____ do when he/she has to pay attention for a long time like at school or when 

he is doing homework?  

 

 Is it difficult for ___  to sit still? 

 

 Is ____  easily distracted? 

 

 How is ____’s activity level?   Is ____ very active?  Talkative? 
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 Is it difficult for ___ to wait turns?  

 

5. How old was ____ when _____ started to demonstrate these behaviors?   _____ 

___ 

 

6. Has the child been diagnosed with ADHD?  And/or anything else? 

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

  

 

7. Is the child currently taking a medication(s)?  

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

 

8. Has the child received any assessments before?  If so, what and when?  

 

_____________________________________________________________________ 

 

_____________________________________________________________________ 

 

*If the subject meets criteria, and has already read the parent information letter, arrange 

initial appointment times/sessions. Inform them that they will be receiving a packet from us 

confirming the appointments, along with consent forms and questionnaires.  

 

*If the subject meets criteria but has not read the parent information letter, inform them that 

they will be receiving a packet with the information letter, along with consent forms and 

questionnaires.  Inform them that we need them to call us back or send in the consent forms 

in 2 weeks to arrange initial appointment times/sessions.  

 

 Ask parent(s) to bring any relevant materials to the initial session if possible.  

 

 If the child is taking stimulant medication, discuss with the parent about the possibility of 

withdrawing the medication for 24 or 48 hours prior to assessment sessions with the child. 

 

 Inform them that they will receive $20.00 gift card for each visit. 

 

 Ask if they have any questions. 

 

 Provide a contact name and number and ask them to call if they have further questions or 

need to reschedule appointments, etc. 

 

*If subject does not meet criteria, tell the parent the following: 
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“From what you have told me just now, it doesn’t seem like ______ is showing the types of 

problems that we want to look at in our project. However, just because we are not including 

______ in our project, doesn’t mean that he/she doesn’t have some difficulties.  It just means that 

the kinds of difficulties that you have mentioned are not the kinds of issues that we are looking at 

in our project.  [If parent asks what type of problems we are looking at say...We are looking at kids 

who have really high levels of activity, who can’t pay attention very well, and who often seem to 

act without thinking things through.]  We will inform ______ referral agent) that _____ will not be 

participating in our study. We suggest that you contact _____  referral agent) to work out where 

to go from here.  Do you have any questions?  Thank you very much for your interest in taking part 

in our project.” 

 

 

Intake Information: 

Date of the call:   

Call taken by:   

Name of the parent  

Address  

Phone number: 

    □ Ok to call  
 

Packet sent on (Date):   

 

Phone Interview Summary Information:  

Child’s name:   

Child’s age/DOB:   

Child’ language(s)  

Phone number:   

E-mail:    

Met criteria?  □ No          □ Yes       
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Diagnosis?  
□ No          □ Yes     

_____________________________________________    

Previous assessments? 
□ No          □ Yes      

____________________________________________ 

Medication?  
□ No          □ Yes      

_____________________________________________ 

Tentative appointments:   

Interview completed by:  

Packet sent on (Date):   
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Appendix G 

Information Sheet and Consent Form  

Diagnostic Assessment of ADHD Participants in Okinawa 

 

 

The RRADHD Project 

Role of Reinforcement in ADHD 

 

Dear Parents/Guardians, 

We would like to invite your family to participate in the RRADHD project. We are 

currently conducting a project that looks at how children respond to reinforcement.   

 

In particular, we are interested in the following questions.  

 

 How quickly do children learn rules to increase their access to rewards           

(e.g., being praised or wining points)? 

 

 How do they respond when the rules for gaining rewards change or when     

rewards stop?  

 

 How does response cost (e.g., losing points) influence children’s behavior? 

 

 Do these response patterns differ in children who demonstrate difficulties    

with inattention, overactivity and/or impulsivity?  

 

Participants 

 

We are asking three groups of children and their families to participate in                 

the RRADHD project.  

 

1. Children with a diagnosis of ADHD.  

 

2. Children who show high levels of inattention, hyperactivity or 

impulsivity,         but do not have a diagnosis of ADHD.  

 

3. Children who do not experience these difficulties (comparison group). 

 

As a part of our project, we conduct a comprehensive assessment to assess 

children’s cognitive and behavioral functioning and provide feedback to their 

parents as described below.  
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Initial Screening Interview   (You may have already completed this part.) 

 

We complete a short telephone interview (20 minutes) in order to check 

whether      your child is eligible to participate.   

 

You can call us to complete this interview. 
 

Or,  
 

You can complete and return to the “Screening Interview Authorization 

Form”    in the enclosed envelope.  Once we receive this we will contact 

you to arrange the interview. 

 

During the screening interview, we can answer any questions you have about 

the project.  

 

Pre-Assessment Packet 

 

If your family is eligible and wants to participate in the RRADHD project, we 

would send you a packet containing the following.  

 

 A consent form for project participation. 
 

 An authorization form to send your child’s teacher two questionnaires 

about   your child’s behavior at school. 
 

 An authorization form to contact your child’s physician (if appropriate). 
 

 3 questionnaires for you to complete about your child’s behavior, 

development   and medical history and background information. These 

take about 45 minutes.  

 

Scheduling Appointments 

 

Participation in the project will involve 2 or 3 visits to the Children’s 

Research Center in Onna village.  These visits are…. 
 

 An interview session alone with the parent(s). We would ask you about 

your child’s current and previous difficulties. This takes about 2 hours. 

 

 Two child assessment sessions. Each session takes 2 to 2  hours. It 

may be possible for you and your child to attend appointments on the 

same day to reduce the number of visits. 
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All families will receive a $20.00 gift card each time they visit the 

Children’s Research Center to participate.  

 

Child Assessment 

 

During the two assessment sessions, your child would complete the following 

tasks:  

 

An interview about their feelings, behavior and any past and/or current 

difficulties (up to 30 minutes). 

 

A cognitive assessment designed to assess their thinking, problem-

solving, and academic skills (about 90 minutes).  

 

Two computer tasks to look at responses to reinforcement (each task 

takes about 30 minutes).  

 

 In one task, children are asked to indicate whether there are more 

blue   or red cartoon characters using two response buttons. Points 

are generated for some correct responses.  

 

 In the other task, children are asked to try getting the same 

cartoon characters together in four squares to win points. Children 

can potentially win and lose points in this task.  

 

 Children can exchange the points they earn for a small prize after 

each task. 

 

Brief tasks designed to assess memory and planning/problem solving 

skills.  Children are asked to recall and repeat lists of numbers, letters, 

and words;    copy a series of hand actions (by tapping and pointing); 

and solve problems on      a computer. Altogether these tasks will take 

40-50 minutes to complete. 

 

 

If your child has already been diagnosed with ADHD, and is currently 

taking stimulant medication, we will discuss with you the possibility of 

having your child medication free (24-48 hours depending on the 

medication) during the assessment. 
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A Summary Report and Feedback 

 

We will provide you (the parents) with a summary report of the behavioral 

and cognitive assessment results.  If you wish, we can schedule a feedback 

session to go over the report with you. 

 

Benefits 
 

 Each child will receive a comprehensive assessment of behavior, 

cognitive and academic functioning. You (parent) will be provided with a 

summary report of   the assessment results. This report may help you 

better understand your child’s strengths and difficulties.  
 

 With your permission, this report can be made available to educational 

and medical professionals working with your child. 
 

 The information collected from the computer tasks will help us better 

understand how children respond to changes in reinforcement 

availability       (e.g., the frequency of reward, stopping reward, and 

losing points).  
 

 The information collected from the memory and planning/problem-

solving tasks will help us better understand the types of learning and 

memory difficulties that children with high levels of inattention, 

overactivity, and impulsivity often experience.  
 

 The data collected may be analyzed together with data from other 

countries for cross-cultural comparisons.  
 

 In a longer term, we hope that the information from our project will 

assist in the development of more effective behavioral and educational 

programs for children with ADHD. 

 

Risks 
 

 Anticipated risks are minimal and similar to the level that you expect 

for children playing computer games and completing school tasks. 

 

 

Confidentiality 
 

 All of the data collected will remain confidential.  All families who take 

part will be assigned a code number. This number, not your names, will 

be used on all questionnaires.   
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 Apart from the assessment report that you receive about your child 

(and any reports you authorize to be supplied to other professionals 

involved with your family), any written reports on the findings of the 

study will describe the data from groups of children and their families. 

The information collected about your family will not be reported in 

such a way that would allow you or your child to be identified. 
 

 When we become concerned about abuse of, or danger to, your child, 

your family, or others, we are ethically required to inform an 

appropriate authority that can protect the welfare of your family and 

others. However, whenever possible, we would discuss our concerns 

with you first and encourage you to take necessary actions to ensure 

the safety of your family.   

 

Your family’s participation is voluntary (your choice).  You do not have to 

participate in this project.  If you agree to participate, you are free to 

withdraw from the project at any time, without having to give a reason and 

with no disadvantages (negative outcomes) for you or your child. 

 

If you have any questions or would like to know more about the project, 

please contact Dr. Gail Tripp at 098-966-8812 (English) or Dr. Shizuka 

Shimabukuro at 098-966-8814(English or Japanese). Asking questions about 

the project does not commit you to taking part.   

 

This research has been approved by the OIST Human Subject Research 

Review Committee. If you have any questions or concerns that you do not feel 

comfortable directing to the researchers, you may wish to contact the OIST 

Research Safety Section at 098-966-2385.  

 

Yours sincerely, 

 

 

 

Gail Tripp, Ph.D. 

Principal Investigator 

 

 

Please keep this information sheet for future reference. 
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The RRADHD Project 

Parent/Guardian Consent Form  
 

I have read and I understand the information sheet for volunteers taking part in the 

RRADHD project.  I understand the nature and purpose of this research and the 

time required in participation. I have had the opportunity to discuss this project and 

to ask questions which have been answered to my satisfaction.  

 

I understand that participation in this project is voluntary and that I may withdraw 

from the project at any time without any disadvantage for my family or my child.  

 

I understand that my participation and my child’s participation are confidential and 

that no material that could identify my child, my family, or me will be used in any 

public reports on this project. 

 

I understand that if during the project the researchers become concerned about 

the safety of my child, family or other people, they need to report their concerns to 

the appropriate authorities. 

 

I understand that the researchers will prepare a summary report of my child’s 

assessment results which will be made available to me, and with my permission, to the 

health and/or educational professionals involved in my child’s care.  

 

I have had sufficient time to consider whether to participate in the current project.  

 

I, _________________________________ hereby consent for myself and my 

child, 

 (Parent’s/Guardian’s full name) 

 

___________________________________ to participate in this project.  

 (Child’s full name) 

 

Signature of Parent/Guardian ________________________    

Date______________ 

  

*Phone # for emergency contact__________________________________ 

 

□ I would like to receive a summary of the project findings.  

If you have any concerns or questions about the study, please contact Dr. Gail Tripp 098-

966-8812 (English) or Shizuka Shimabukuro 098-966-8814 (English or Japanese) at the 

OIST Children’s Research Center.  
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Authorization to Send Questionnaires to My Child’s teacher:  
  
 

I give my permission for my child’s teacher __________________________  

                  (Teacher’s name)   
 

at __________________________ to complete the described questionnaires  

                (School name)    
 

about my child’s behavior as a part of the OIST Children’s Research Center  

RRADHD project.  
 

 

School Phone Number: ____________________________________________ 

 

School Address: ________________________________________________ 

 

 

Signature of Parent/Guardian ________________________    

 

Date______________ 

 

 

*************************************************************************** 

 

Authorization to Contact My Child’s Physician (if there is a physician 

involved in the child’s care):  
 

 

I give my permission for the OIST Children’s Research Center to contact 

 

my child’s physician  _______________________  at ______________________ 

                                      (Physician’s name)                      (Clinic/hospital name) 
 

and for my physician to provide information regarding current treatment for my 

child  

to the OIST Children’s Research Center.  
 

Physician’s phone number: 

______________________________________________ 

 

 

Signature of Parent/Guardian ________________________    

 

Date______________ 
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Authorization to Send My Child’s Report to My child’s Physician:   
 

 

I give my permission for the OIST Children’s Research Center to send a copy of   

 

 

my child’s assessment report to my child’s physician  _______________________                                           

(Physician’s name)                       

 

at ______________________.   

(Clinic/hospital name) 

 

 

 

Physician’s phone number: 

______________________________________________ 

 

 

Clinic/Hospital Address: 

_______________________________________________ 

 

 

 

 

Signature of Parent/Guardian ________________________   

Date______________ 
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Appendix H 

Email and Phone Script for Control Participants in Dunedin 

 

Email Correspondence: 

Dear ,  

I hope things are going well for you and your family.  We have contacted you because your family 

has previously participated in Otago University Child Psychology research and gave permission for 

us to contact you about future studies on child development. 

We are currently running a new study that looks at the language and social problem solving skills 

of children aged 6 to 12 years old.  This involves families bringing their child to the university’s 

psychology department for one 2-3 hour session, during which the child completes a range of tasks 

assessing language, memory, and social problem solving skills.   Attached to this email is an 

information sheet with more detailed information about the study. 

If you and your family would like to be involved with our research please get in touch.  

Additionally, if you have any friends who may be interested in participating please encourage them 

to contact us.   

Best wishes,  

Jaclyn Meredith 

Department of Psychology 

03 479 5883 

jaclynmeredith@gmail.com 

 

__________________________________________________ 

 

Phone Script: 

 
Good Morning/Afternoon.  My name is … and I’m calling from the University of Otago.  I work 

with families who have previously been part of the Early Learning Project and I’m ringing to invite 

you and Child’s name to participate in a research project we are currently running.  Is now a OK 

time to briefly tell you about this project? 

 

Yes: 

 

We are conducting a study that looks at children’s language and social problem solving skills.   

 

If your family agrees to participate we would ask you to complete several questionnaires and also 

ask you to bring … to the university to complete some tasks that assess memory, language and 

social problem solving. These tasks can take about 2 to 2 and a half hours and we normally 

conduct them after school or on the weekend or school holidays. 

 

If you are interested in participating I can send you out an information letter which has a lot more 

detail about the study and also contact numbers if you have any questions or would like more 

information. 
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Would you like me to send that out via mail or email?  Can I just check the address we have for 

you is up to date.  

Additional info: 

 

Participating children receive a $10 gift card as a thank you for their help with our research and 

families receive a $20.00 gift card. 

 

We also include a map that shows where our free car parks are here at the university. 

 

If we have any concerns about … performance on any tasks we will call you to discuss this.  

However, we expect that most children will perform reasonably well on all tasks. 

 

More information on study aims: 

 

We are investigating how well do children understand and solve social problems and how 

children’s language skills are related to their ability to solve social problems. 

We also are looking at if language and social problem solving skills differ in children who 

demonstrate difficulties with inattention, overactivity and/or impulsivity. 

 

No: 

 

That’s fine. Would you like me to call back at a time that suits you or send you an information 

letter.   

 

(Take down time to call or address/email to send out letter.) 

 

No to participating: 

 

That’s fine. Thank you for your time. 
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Appendix I 

Demographic and Developmental History Questionnaire 

 

 

 
 

 
 
Developmental History and Background Information 
 
   (To be completed by a child’s primary caregiver.) 

 
 
 
 
This questionnaire includes questions about your family and your child’s developmental 
history and current functioning.  This information will help us understand your child and 
interpret the assessment results.   
 
 
If you do not feel comfortable answering any of the questions, you can skip them. If you 
have any questions, please feel free to call us, or we can go over the questions during the 
initial interview.  
 
 
 
Child’s name:    ________________________________________ 
 
Birth date:      ________________________________________ 
 
Your name:               ________________________________________ 
 
Your relationship to the child:   ________________________________________ 
 
Date completed:      ________________________________________ 
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Basic Information about the child 
 
1. Gender: _______________   2. Ethnic or racial background: _______________ 
 
3. Religious or spiritual beliefs and practices: _______________________________ 
 
4. Current School: _________________________________ Grade: _____________  
 
     Special Placement or assistance if any: _________________________________ 
 

5. Hand child uses for writing or drawing:      Right         Left        Switches  

 
6. Primary language: _______________      Secondary language: _______________ 
 
7. Current medical diagnoses: ___________________________________________ 
 
___________________________________________________________________ 
  
8. Past medical diagnoses: _____________________________________________ 
 
___________________________________________________________________  
         
9. Current medications: ________________________________________________ 
 
___________________________________________________________________  
 
10. Past medications: _________________________________________________ 
 
___________________________________________________________________  
 
11. Current treatment besides medication: _________________________________  
___________________________________________________________________ 
     
12. Past treatment besides medication: ____________________________________ 
 
 ___________________________________________________________________ 
 
13. Professionals currently involved in your child’s care:  ______________________ 
 
___________________________________________________________________ 
                                                         
___________________________________________________________________ 
 
14. Current concerns: _________________________________________________ 
         
___________________________________________________________________ 
     
___________________________________________________________________  
 
___________________________________________________________________ 
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Academic History  
(Day Care, Pre-school, Kindergarten, Elementary School, High School) 
15. Please list the schools your child has attended.  
 

Name of school Years /Grades 
Attended 

Concerns/Services (if any) 

 
 

  

 
 

  

 
 

  

 
 

  

 
16. Have you had any concerns about your child’s performance in the following academic 
areas?  Please check all that apply and specify.  
 

Reading: _________________________________________________________ 

Spelling: _________________________________________________________ 

Handwriting: ______________________________________________________  

Arithmetic/Math: ___________________________________________________

 

17. Has your child ever repeated a grade?      Yes No 

 
If yes, when and why?  ________________________________________________ 
 
18. Has your child ever had previous psychological or neuropsychological testing, either 
through school or privately?    
 

Doctor, psychologist 
or school 

Dates of 
testing 

Tests Results 

 
 

   

 
 

   

 
 

   

 
 

   

 
19. Have you or your child’s school ever had any other concerns?  If so, please describe:  
 
___________________________________________________________________ 
 
___________________________________________________________________ 
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Family Background 
 
20. Who does your child currently live with?  (check all that apply) 
 

Biological mother         Biological father         Step mother         Step father 

Adoptive mother      Adoptive father       Foster mother       Foster father 

Relatives: specify ___________________________________________________ 

Institution: specify __________________________________________________ 

 
21. Please provide the following information about the child’s siblings:  
 

Name Age Gender Grade Full/Step/ 
Half 

Live 
together?  

Diagnoses/Concerns 

 
 

      

 
 

      

 
 

      

 
 

      

 
 

      

 
 

      

 
 
22. Does your child spend a significant amount of time with anyone else?    
 

Yes     No 

 
If yes, who?  _________________________________________________________ 
 
How much time?  _____________________________________________________ 
 
23. Please provide the following information regarding the child’s biological mother and 
father. 
  

 
If the child currently lives with a different primary caregiver(s), please provide the following 
information 

 Age Current occupation Education level completed 

Mother 
 

   

Father 
 

   

Relationship 
to the child  

Age Current occupation Education level completed 
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24. Total household income (please check)  
 

Less than $30,000  $30,000 ~ $60,000    More than $60,000 

  
25.  Has your child had any gaps in medical coverage?   
 

Yes   No 

 
If yes, please explain:__________________________________________________ 
 
___________________________________________________________________ 
 
26. Have any family members (including extended family) had any of the following 
conditions? If yes, please specify family member’s relationship to this child. If the child is 
not living with biological parents, please include any information known regarding 
biological parents. 
 

Condition Relationship to the child/ Specify 

Food/medication Allergies  

High blood pressure  

Heavy Drinking/Alcohol or drug 
abuse 

 

Diabetes  

Kidney disease  

Heart disease  

Thyroid disease  

Migraine headache  

Mental retardation  

Cerebral palsy  

Huntington’s Chorea  

Parkinson’s disease  

Seizures, convulsions, epilepsy   

Tics, Tourette’s syndrome  

Moor motor skills/coordination  

ADHD (Diagnosed or suspected)  

Behavior problems/Bad temper  

Conduct Disorder/Antisocial Behavior  

Hearing problems  

Speech problems  

Reading problems  

Writing problems  

Other learning problems  

Autism, PDD, Aspergers’  

Excessive worries/ Anxiety  

Depressed mood  

Bipolar Disorder  

Schizophrenia  

Other  
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Prenatal/Pregnancy 
 
27. Where there any complications?  

None           Excessive nausea/vomiting            High blood pressure    

Diabetes        Spotting or bleeding        Anemia         Toxemia    

Illness or Infectious diseases: specify ___________________________________ 

Accidents: specify __________________________________________________  

Threatened miscarriage: specify _______________________________________ 

X-rays or surgery: specify ____________________________________________ 

Emotional strain/significant stress: specify _______________________________ 

 
___________________________________________________________________ 
 
28. Please list medications taken during pregnancy, including over the counter drugs. 
 
___________________________________________________________________ 
 
29. Please list the amount and frequency of cigarettes smoked during pregnancy.  
 
___________________________________________________________________ 
 
30. Please list the type, amount and frequency of alcoholic drinks consumed during 
pregnancy.    
 
___________________________________________________________________ 
 
31. Please list the type, amount and frequency of recreational drugs taken during 
pregnancy. 
 
___________________________________________________________________ 
 
Delivery 
 
32. At the child’s birth: age of the mother ________ ,      age of the father _________ 
 
33. Term: ______________ 
  
34. Birth weight: _____ lbs. _____ oz. 
 
35.  Apgars: at 1 minute _____   at 5 minutes _____ 
 
36. Length of labor: __________ 
 

37. Was the delivery:  Spontaneous or   Induced ?   
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38. Was the birth via:     planned caesarean section        emergency caesarean  

 

      or  vaginal delivery?  

 

39. Was a pain relief used during the labor?    Yes   No 

 
If yes, please specify__________________________________________________ 
 
40. Were there any complications? (check all that apply) 
 

None        Breech        Forceps        Cord around neck      Multiple births 

Breathing problems        Seizures/convulsions        Unusual appearance 

 

Required supplemental oxygen: how long? _______________________________ 

  

Jaundice: required treatment? _________________________________________ 

 

Incubator: how long?  _______________________________________________ 

Other: please specify ________________________________________________ 

  
41. Length of stay in the hospital:  Child ______ days    Mother  ______ days 
 
Developmental History 
 
42. Did you or others have any concerns about your child as a baby? (check all that apply 
and please explain)  
 

Excessive crying/difficulty being soothed: ________________________________ 

Problems with sleep: ________________________________________________ 

Problems with feeding: ______________________________________________ 

Problems with responsiveness/alertness: ________________________________ 

Failure to thrive/grow: _______________________________________________

Other: ___________________________________________________________ 

43. Indicate the age when the child:  
 
Sat unaided _______    Crawled ______   Walked  ______ 
 
44. Has there been any concerns with the child’s motor skills (e.g., difficulty balancing, 

walking, running, using pencils)?      Yes   No     

 
___________________________________________________________________ 
 
___________________________________________________________________ 
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45. When was the child fully toilet trained?  
 
Day time:  ______    Night time:  ______     Any problems?____________________ 
 
46. Does the child currently have any bladder/bowel problems?    
 

Yes  No 

___________________________________________________________________ 
 
___________________________________________________________________ 
 
47. Indicate the age when the child started:  
 
Babbling ___  Using single words ___ Use 2-3 word phrases or short sentences ___ 
 
48. Has there been any concern with the child’s language development (e.g., unclear 

speech, irregular development)?          Yes   No 

 
___________________________________________________________________ 
 
___________________________________________________________________  
 

48.  Has the child had any problems with vision?       Yes   No 

 
___________________________________________________________________ 
 

Has it been corrected?       Yes   No 

 

49. Has the child had any problems with hearing?   Yes   No 

 
___________________________________________________________________ 
 

If yes, has it been treated?     Yes   No 

 
___________________________________________________________________ 
 

50.  Has the child had problems eating, weight gain, or weight loss?    Yes   No 

 
___________________________________________________________________ 
 
51.  What time does the child usually : 
 
 go to bed? ____  fall asleep? _____  wake up? ______ 
 
52.  Has the child had problems with sleep (falling or staying asleep, waking up)?  
 

Yes   No 

 
___________________________________________________________________ 
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53. Has the child ever experienced the following conditions or injuries?  Please check all 
that apply and explain.  
      

Asthma: ___________________   Allergies: ___________________________ 

Anemia: __________________     Frequent cold/flue: ____________________ 

Bruises easily: _____________________________________________________ 

 

Snoring or noisy breathing when asleep: ________________________________  

Ear infection: ______________________________________________________ 

 
 When and how often? ____________________________________________ 
  

Has it been treated? _____________________________________________ 
 

Sustained high temperature: __________________________________________ 

Accidental poisoning: ________________________________________________ 

Head injury/Bumps on the head: _______________________________________ 

Coma or loss of consciousness: _______________________________________ 

 

Convulsions/Seizures: _______________________________________________ 

 
Please describe any other medical condition or significant illness and injuries (e.g., broken 
bones) the child has experienced and any hospital care (e.g., stitches, surgeries) the child 
has received.  
___________________________________________________________________ 
 
___________________________________________________________________ 
 

54. Is your child fully immunized? If no, please indicate the reason.    Yes   No 

 
___________________________________________________________________ 
 
55. Has your child ever experienced any of the following difficulties? Please check that all 
apply and provide details.   
 

Temper/Irritability: ___________________________________________________ 

 

Unable to separate from parent: ________________________________________ 

Stare in the air: _____________________________________________________ 

Poor eye contact: ___________________________________________________ 

Unusual or lack of response to light/sound/touch: __________________________ 
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Memory problems/Forgetful:___________________________________________ 

Twitching/Tics: _____________________________________________________ 

Depressive mood/Seems always sad: ___________________________________ 

 

Withdrawing behavior/isolated, lack of interest: ____________________________ 

Low self-esteem: ___________________________________________________ 

Excessive worries/Anxiety:____________________________________________ 

Destructive behavior/ Aggression: ______________________________________ 

Relationship difficulties with peers: ______________________________________ 

Relationship difficulties with parents: ____________________________________ 

Relationship difficulties with siblings: ____________________________________ 

Relationship difficulties with other adults (e.g., teachers, relatives): ____________ 

 
___________________________________________________________________ 

Other: ____________________________________________________________ 

 
Current Functioning 
 
56. Is your child currently able to do the following tasks? 
 

Feed self:     Yes    No 

Dress self:     Yes    No 

Bath self:    Yes    No 

Clean own room:     Yes    No 

Help with household chores:   Yes    No 

 
57. When your child is disruptive or misbehaves, what steps do you usually take to deal 
with the problem? 
 

Time out Try to reason     Loss of allowance/ privileges

Spanking Ignoring Grounding

Other: please specify__________________________________________ 

 
How does your child usually respond?   
 
______________________________________________________________ 
 
______________________________________________________________ 
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58. Has there been any of following changes in your family?  If so, please indicate the 
age(s) of the child at each event.  
 

Event Age (s) 

Natural disaster  

Marital discord  

Separation/Divorce  

Financial problems  

Birth/Adoption of another child  

Moves  

Parent deployed extensively  

Involvement in juvenile court  

Illness or injury of a family member  

Emotional; psychological difficulties of a family member  

Death of a family member, relative or close friend  

Experiencing/Witnessing family violence  

Experiencing/Witnessing community violence  

Other  

 
How did the event(s) affect the child?  
 
___________________________________________________________________ 
 
___________________________________________________________________ 
 
 
 
 
59. Please provide any other information that may be helpful in understanding your child. 
 
___________________________________________________________________ 
 
___________________________________________________________________ 
 
___________________________________________________________________ 
 
__________________________________________________________________ 
 
60. We would like to know what kinds of resources are available and what types of 
training, support or materials regarding ADHD may be helpful for your community.  Please 
share your thoughts if any.  
 
___________________________________________________________________ 
 
___________________________________________________________________ 
 
___________________________________________________________________ 
 
__________________________________________________________________ 
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Appendix J 

Demographic and Developmental History Questionnaire – Short Form 

 

 

 

 

 

 
 
 

Developmental History and Background Information 
 

(To be completed by a child’s primary caregiver.) 
 
 
 
This questionnaire includes questions about your family and your child’s developmental 
history and current functioning.   
 
 
If you do not feel comfortable answering any of the questions, you can skip them. If you 
have any questions, please feel free to call us. 
 
 
 
 
 
Child’s name:    ________________________________________ 
 
Birth date:      ________________________________________ 
 
Your name:               ________________________________________ 
 
Your relationship to the child:   ________________________________________ 
 
Date completed:      ________________________________________ 
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Basic Information about the child 
 
 
1. Gender: _______________   2. Ethnic or racial background: _______________ 
 
3. Religious or spiritual beliefs and practices: _______________________________ 
 
4. Current School: _________________________________ Grade: _____________  
 
     Special Placement or assistance if any: _________________________________ 
 

5. Hand child uses for writing or drawing:      Right         Left        Switches  

 
6. Primary language: _______________      Secondary language: _______________ 
 
7. Current medical diagnoses (if any): _____________________________________ 
 
___________________________________________________________________ 
  
8. Past medical diagnoses (if any): ________________________________________ 
 
___________________________________________________________________  
         
9.  Has there been any concerns with your child’s development? (e.g., motor and 
language skills?)  If so, please describe:  
 
___________________________________________________________________ 
 
___________________________________________________________________ 
 
10. Have you or your child’s school ever had any other concerns?  If so, please describe:  
 
___________________________________________________________________ 
 
___________________________________________________________________ 
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Family Background 
 
11. Who does the child currently live with?  (check all that apply) 
 

Biological mother         Biological father         Step mother         Step father 

Adoptive mother      Adoptive father       Foster mother       Foster father 

Relatives: specify ___________________________________________________ 

Institution: specify __________________________________________________ 

 
12. Please provide the following information about the child’s siblings:  
 

Name Age Gender Grade Full/Step/ 
Half 

Live 
together?  

Diagnoses/Concerns 

 
 

      

 
 

      

 
 

      

 
 

      

 
 

      

 
 

      

 
13. Please provide the following information regarding the child’s biological mother and 
father. 
  

 
If the child currently lives with a different primary caregiver(s), please provide the following 
information 
 

 
14. Total household income (please check)  
 

Less than $30,000  $30,000 ~ $60,000    More than $60,000 

 

  

 Age Current occupation Education level completed 

Mother 
 

   

Father 
 

   

Relationship 
to the child  

Age Current occupation Education level completed 
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Appendix K 

The Peer Interactions in Primary School Questionnaire  

Tarshis & Huffman, 2007 
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Appendix L 

Social Information Processing Video Task Administration Manual 

 

SOCIAL INFORMATION PROCESSING VIDEO TASK 
 Administration Manual 

 

 

The Language and Social Problem Solving Video task was developed from the Interpersonal 

Negotiation Strategies Interview (INS; Schultz, Yeates & Selman, 1989) and from the Otago 

Social Dilemma Test (Taylor, Wilson, & Tripp, unpublished). 

 

Overview of the task 

 

Each participant will be shown four short videos taken from North American and British television 

shows and movies.  These video clips are shown one at a time via a computer screen in the same 

order to all participants.  Each video is followed by a set of questions asking the participant to 

explain the video and possible responses to the video.  The participant’s responses are audio 

recorded for later coding. 

 

Equipment 

 

Four video clips shown via a computer screen 

Audio recorder 

Examiners question booklet (at the end of this manual) 

 

Testing set up 

 

Testing should be conducted in a quiet room free from distractions.  The participant and examiner 

should be seated in front of the computer screen so that they can both see the videos and also then 

face each other when discussing the clips.  The computer mouse should be placed in front of the 

examiner who is responsible for starting each video clip.  The audio recorder should be placed on 

the desk between the examiner and participant.  The examiner should have an examiners question 

booklet. 

 

Prior to administration the examiner should ensure that all four clips and the audio recorder are 

working properly.  This includes making any necessary volume adjustments to the computer and/or 

media player. 

 

Administering the task 

 

The participant and examiner seat themselves at the computer and the examiner turns on the audio 

recorder.  Participants will have already been told about the audio recorder when consenting to 

participate in the study, and will generally have completed another task which is also recorded.  

However, if a participant has questions explain to them the use of the audio recorder in an age 

appropriate manner.  

 

The examiner initially gives the participant a brief description of the task from the examiners 

question booklet (italics below). 

 

We are going to watch 4 different video clips.  After each clip I will ask you some 

questions about what happened in the video. 

 

The examiner then introduces the first video clip and plays it to the participant.  The video clips are 

always shown in the following order: Video 1, Video 2, Video 3, and Video 4. After each video the 
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examiner reads the associated questions from the examiners question booklet.  Before starting each 

video the examiner will introduce the video and check the participant is ready for the next clip. 

 

Additional Administrative Points 

 

Re-watching the video 

If the child cannot provide a response to the first question asked because they were not paying 

attention to the clip the examiner should say “We are going to watch the clip again.  I want you to 

watch carefully.  Are you ready?” and then re-play the video. Re-ask the first question after the 

second viewing 

 

Examiners may allow the child to re-watch a specific part of the video if they request it in order to 

answer a question (for example a participant may want to see the face of character again when 

answering emotion questions).  Just make it clear on the audio recorder that that is happening. For 

example an examiner may say “Ok I can skip to that part so you can watch it again.” 

 

Examiners Questions 

Examiners may adjust questions slightly to suit the participant.  This would generally be in order to 

clarify what the question is asking or which character the examiner is referring to if the child is 

confused.   

 

Examiners may skip asking the “why” question on the examiner question booklet if a participant 

has already clearly explained why a character acted or felt a certain way in a previous question.  

This is most likely to happen on the emotion questions of the last two videos as the participants 

adapt their response style to the pattern of questioning. In these cases a participant will answer the 

emotion questions with an emotion and then continue on to give the reasoning for the emotion 

before being asked to. For example a participant may respond to the question “How did she feel?” 

with the answer “she was happy because she was getting a ride to school” (giving both the 

emotion and the reason for the emotion). 

 

Examiners may adjust the word use questions depending on a participants answer.   

 Some participants will give an action that does not rely on interacting with anyone 

for example “I would run away”.  For these participants the examiner should first 

question the participant if they would speak to any of the characters in the video 

and direct the word use questions towards the characters mentioned by the 

participant. If the participant responds that they would not speak to anyone, the 

examiner should pick the main character and ask the participant what they would 

say to them if they had to say something. 

 Examiners should prompt in order to get a direct response rather than a general 

idea (for example “Stop staring at me” rather than “I would tell her later that I 

was sad”).   

 If the participant provides a general response the examiner should ask the 

participant what words they would use, or to pretend the examiner is the other 

character and say the words to them.  The nature of the question is to examine the 

participant’s use of direct social language. 
 

Prompting 

Examiners may prompt and query if confused by a participants answer.  Examiners may also re-

direct inattentive or hyperactive children back to the task as many times as needed.  

Encouragement to continue with the task may also be given if necessary. 
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Task Completion 

Participants will have various levels of attention and enthusiasm for the task.  If examiners believe 

that the participant cannot sit through four videos, or that the participant is responding in a negative 

or oppositional manner but may respond more appropriately if the task was shortened, then the 

examiner may choose to complete only three videos instead.  Examiners considering this should 

only do so if they believe that completing all four videos will lead to poor participant responses 

(such as the participant responding “I don’t know” to all questions) and that the participant’s 

responses will be improved if the task is shortened.  Examiners should first consider giving the 

participant a short break and encouragement to complete the task before shortening it. 

 

Examiners should shorten the task by not showing or asking Video 4 questions.  If the examiner 

feels that additional shortening is required they may choose to not complete Video 2.  The task 

should not be shortened any further and if the examiner believes the participant cannot continue 

with the task testing should be ceased at that point.  In this case the examiner should make a note 

that the participant did not complete the video task accurately or in sufficient detail. 
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Examiners Question Booklet 
 

We are going to watch 4 different video clips.  After each clip I will ask you some questions about 

what happened in the video. 

 

Here is the first video. Please watch carefully. 

 

 

Video 1 

 

1. Tell me what happened in the video clip you just watched. 
 

2. If you were in the same situation that Hermoine (point to her on screen) was in at 

the end of that video clip what would you do now? 
 

3. Do you think that is the best thing to do?  

 

4. Why is that the best thing to do? Or what do you think is the best thing to do? 

Why? 
 

5. Would you say anything to Ron (the boy… anything to clarify who Ron is)? Or  
Tell me what you would say to Ron? (What words you would say/ pretend I am Ron and 

say them to me). 

 

6. Why would you do and say that?   

 

7. What did Hermione do during the video clip? (what else… prompt until they get to 

her telling Ron what to do). 

Why do you think Hermione did that? 
 

8. Why do you think Ron said Hermoine was a nightmare? 

 

9. How do you think Ron felt?  Why? 

 

10. How did Hermoine feel at the end of the clip?  Why? 

 

11. You told me you would (repeat child’s answer to 2 and 3).  Different people do 

different things.  Can you think of any other good things to do? 

 

12. Why is that (or insert answer) a good thing to do? 
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Now we are going to watch the second video.  Please watch carefully. 

 

 

Video 2 

 

1. Tell me what happened in the video clip you just watched. 
 

2. If you were in the situation that the boy (point) was in at the end of that video clip 

what would you do now? 

 

3. Do you think that is the best thing to do? 

 

4. Why is that the best thing to do? Or what do you think is the best thing to do? 

Why? 
 

5. Would you say anything to the Girl and/or Tell me what you would say to the girl?  
 

6. Why would you do and say that? 
 

7. Why do you think the boy was looking at the girl (do not ask if Child has already 

stated that the boy was looking at girl because she was staring at him)?   

 

8. How was the boy feeling?  Why? 

 

9. How do you think the girl was feeling at the end of the clip?  Why? 

 

10. You told me you would (repeat child’s answer to 2 and 3).  Different people do 

different things.  Can you think of any other good things to do? 

 

11. Why is that a good thing to do? 

 

12. Have you seen this movie before? 
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Now we are going to watch the third video.  Please watch carefully. 

 

 

Video 3 

 

1. Tell me what happened in the video clip you just watched. 
 

2. If you were in the situation that Bart (that boy) was in what would you have done? 
 

3. Do you think that is the best thing to do? 

 

4. Why is that the best thing to do? Or what do you think is the best thing to do? 

Why? 
 

5. Would you say anything to.. (these boys – point to bullies and/or your mother – 

point to mother).  And/or  
Tell me what you would say to your mum. Tell me what you would say to the bullies. 

 

6. Why would you do and say that? 
 

7. How do you think Bart was feeling in that clip? 

 

8. Why was he feeling like that? 

 

9. How do you think Bart’s mum (Marge) felt at the beginning of the clip?  Why? 

 

10. How do you think Barts mum felt at the end of the clip?  Why? 

 

11. You told me you would (repeat child’s answer to 2 and 3).  Different people do 

different things.  Can you think of any other good things to do? 

 

12. Why is that a good thing to do? 

 

13. Have you seen this T.V show before?  Have you seen this episode? 
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We are going to watch the last video now.  Please watch carefully. 

 

 

Video 4 

 

1. Tell me what happened in the video clip you just watched. 
 

2. If you were in the situation that the boy, (Donnie), was in what would you have 

done? 
 

3. Do you think that is the best thing to do? 

 

4. Why is that the best thing to do? Or what do you think is the best thing to do? 

Why? 
 

5. Tell me what you would say to the girls in the car?  Tell me what you would say to 

Carter? 
 

6. Why do you think Donnie agreed to give Carter a ride to school at the beginning of 

the clip? (prompt for answer but give child the answer if child uncertain)  
Donnie gave Carter a ride to school in exchange for free bait 

 

5. How do you think Donnie felt at the end of the clip?  Why?  
 

7. How do you think Carter was feeling at the beginning of the clip?  Why? 

 

8. How do you think Carter felt at the end of the clip?  Why? 
 

9. You told me you would (repeat child’s answer to 2 and 3).  Different people do 

different things.  Can you think of any other good things to do? 

 

10. Why is that a good thing to do? 

 

11. Have you seen this movie before? 
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Appendix M 

INS Interview Questions and Social Dilemmas 
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Appendix N 

Child Assent Form  

ADHD Assessment Okinawa 

 

OIST Children’s Research Center  

Hi ! 

 

Your parents have given permission for you to participate in our research project. 

We are studying how winning and losing points effects children’s performance on 

computer tasks. Now, we want to explain more about our project and ask you if you 

would like to participate.  

 

What will you do if you participate? 
 

If you agree to participate in our project, you will visit the OIST Children’s 

Research Center twice.   You will spend about 2 hours with us each time. 

 

When you come to our Center…. 

 

You will play two computer games.   

 

 In one of the games, you will see red and blue cartoon characters on    the 

screen. You will need to decide if there are more red or blue characters. 

Sometimes you will win points for correct answers.  

 

 In another game, you will try to get the same cartoon characters together in 

four squares to win as many points as you can. Sometimes        you may win 

points and sometimes you may lose points.  

 

 You can trade in your points for a small prize after finishing each game! 

 

We will ask you different questions such as what words mean and ask you to solve 

puzzles using pictures and blocks.  

 

We will also ask you to complete some memory and problem-solving games.   

 

We will then ask you about your hobbies, friends, and how things are at home and 

school.  

 

We will also ask your parents and teachers some questions about how you are 

doing. 

http://go.computerlab4kids.net/mr.computer.jpg/mr.computer-full.jpg
http://images.google.com/imgres?imgurl=http://www.dreamstime.com/child-toy-box-thumb6537828.jpg&imgrefurl=http://www.dreamstime.com/child-toy-box-image6537828&usg=__qXw0bWLC1eqwSba0JwvSSCHMMLs=&h=300&w=300&sz=56&hl=en&start=107&itbs=1&tbnid=m25OdEbQEnaAvM:&tbnh=116&tbnw=116&prev=/images?q%3Dtoy%2Bbox%26gbv%3D2%26ndsp%3D20%26hl%3Den%26sa%3DN%26start%3D100
http://www.missouripain.org/update/index.php
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Do you have to take part?  Can you change your mind? 
 

It is up to you whether you participate or not.  If you decide you want to participate, 

but change your mind later, that’s OK. Just tell the person you are working with you 

want to stop. 

 

What happens to the information we collect??  
 

We will be writing a letter about the project for your parents.  We may also write up 

the results of the computer games for a magazine/journal, but won’t report your 

name or your individual scores. 

 

Do you have any questions??? 
 

You can ask us any questions about the project, anytime!  

 

 

 

 

************************************************************************* 

 

 

 

I would like to participate in the project at the Children’s Research Center.   

 

This project was explained to me and my questions have been answered.  

 

□  Yes  □  No 

 

 

Name: ____________________________________________________ 

 

 

Date: _____________________________________________________ 
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Appendix O 

Information Sheet and Consent Form 

Language and Social Problem Solving Study ADHD Participants 

 

    

 

 OIST Children’s Research Center 

Language and Social Problem Solving 
 

 

Dear Parent/Guardian, 

 

Thank you for agreeing to take part in the “Role of Reinforcement and ADHD” 

study. 

 

We are beginning a new study that looks at children’s language and social 

problem solving skills.  We are investigating:  

 

 How well do children understand and solve social problems. 

 

 How children’s language skills are related to their ability to solve social 

problems. 

 

 If language and social problem solving skills differ in children who 

demonstrate difficulties with inattention, overactivity and/or impulsivity. 

 

We would like to invite you and your child to take part in this study. 

What’s involved? 

If your family agrees to participate we would ask you to complete two short 

questionnaires about your child’s social behaviour (15 minutes). 

We would ask your child to come to the Children’s Research Center for one 

session during which she/he would: 

 Complete a language assessment designed to measure his/her current 

language skills (45 minutes). 

 Complete a task that measures how well children understand what other 

people are thinking and feeling (10 minutes). 

 Answer questions on verbally, and visually presented social situations 

(visual social situations taken from US children television shows or movies) 

(30 minutes). 
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 Complete a questionnaire about his/her social interactions with peers (10 

minutes). 

 

With your permission we would also like to include some of the results 

collected in the “Role of Reinforcement in ADHD” project so that we do not 

have to re-collect this information. 

 

Please note that it may be possible for your child to complete this session on 

the same day(s) as the “role of reinforcement in ADHD” sessions so that an 

additional visit to the Children’s Research Center is not necessary. 

 

Participating children will receive a small gift as a thank you for their help 

with our research. 

 

All families will receive a $20.00 gift card. 

 

If your child is taking medication for the management of ADHD, we will 

discuss the possibility of having your child medication free (24-48 hours 

depending on the medication) during the assessment. 

 

Benefits 

 

 Each child will receive an assessment of their current language skills.  The 

results of the assessment will be included in your child’s assessment 

report.  

 The study results will help us understand the social and language 

difficulties experienced by children with ADHD.  

 In the longer term we hope this information will assist in the development 

of more effective intervention programs for children with ADHD. 

 

Risks 

 

 Anticipated risks are minimal and similar to the level that you expect for 

children completing school tasks. 

 The questionnaire on social interactions with peers requires children to 

think about how other children treat them. If a child is observed to be 

sad when completing this measure we will check with the child that he or 

she is OK, discuss their feelings with them (if appropriate) and remind 

them that they do not have to complete the questionnaire. 
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Getting involved 

 

If you would like to take part please complete the additional consent form 

and send or give it to the researchers when you visit the Children’s Research 

Center.  We will send you the social behaviour questionnaire to complete and 

contact you to arrange a time for your child to complete the assessment.  

 

If you would like to know more about the study, please call Dr Gail Tripp on 

098-966-8812 or Jaclyn Meredith on 098-966-8797.  Asking questions about 

the project does not commit you to taking part. 

 

Confidentiality 

 

 All the data collected will remain confidential.  Apart from the assessment 

report you receive, any written reports describing the results of the 

study will not include information that could identify you or your family.  

 The results from this study will form part of Ms Jaclyn Meredith’s PhD 

research.  Ms Meredith is currently a graduate research assistant at 

OIST.   Ms Meredith’s PhD supervisors are Dr Gail Tripp (OIST) and Dr 

Tamar Murachver (University of Otago, New Zealand).  When Ms Meredith 

returns to New Zealand she will not have access to any data that includes 

people’s names.   She will work with the anonymized data only. 

 

Your family’s participation is voluntary (your choice).  You do not have to 

participate in this project.  If you agree to participate, you are free to 

withdraw from the project at any time, without having to give a reason and 

with no disadvantages (negative outcomes) for you or your child. 

 

This research has been approved by the OIST Human Subjects Research 

Review Committee.  If you have any questions or concerns that you do not feel 

comfortable directing to the researchers, you may wish to contact the OIST 

Research Safety Section at 098-966-2385. 

 

Yours sincerely, 

 

 

 

Gail Tripp, Ph.D. 

 

(Professor Human Developmental Neurobiology Unit) 
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    OIST Children’s Research Center 
 

 Language and Social Problem Solving 
 

Parent/Guardian Consent Form 

 

 

I have read and understand the information sheet for volunteers taking part 

in the study on language and social understanding in children.  I understand 

the nature and purpose of this research and the time required to participate.  

I have been given the opportunity to discuss this study and to ask questions 

which have been answered to my satisfaction. 

 

I understand that participation in this study is voluntary and that I may 

withdraw from the study at any time without any disadvantage for my family 

or my child. 

 

I understand that my participation and my child’s participation are 

confidential and that no material that could identify my child, my family, or 

me will be used in any public reports on this study. 

 

I understand that the information collected will form part of a PhD study.  I 

also understand that no information that would identify me or my family will 

leave OIST. 

 

I understand that some of the information collected in “Role of 

Reinforcement in ADHD” project may be used as part of this study. 

 

I understand that with my permission the researchers will incorporate 

information on my child’s social and language abilities into the assessment 

report prepared as part of the “Role of Reinforcement in ADHD” study. 

 

I have had sufficient time to consider whether to participate in the current 

study. 

 

I, ____________________________ hereby consent for myself and my  

 

child, ___________________________________ to participate in this 

study. 

 

Signature of Parent/Guardian __________________________   
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Date___________ 

 

Childs Date of Birth: 

 

Your Address: 

 

Your Phone Number:    

 

Your Email Address: 

 

 

      I would like to receive a summary of the study findings. 

 

If you have any concerns or questions about the study, please contact Dr Gail 

Tripp 098-966-8812 at the OIST Children’s Research Center. 
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Appendix P 

Child Assent Form  

Language and Social Problem Solving ADHD Participants 

 

 

  OIST Children’s Research Center 
 

 

 

 

Hi! 

 

Thank you for coming back to the Children’s Research Center.  Your parents 

have given permission for you to participate in our new research study.  We 

are studying how children use words and talk with adults and other children. 

Now we want to explain more about our study and ask if you would like to 

participate. 

 

What will you do if you participate? 

 

If you take part in our study, you will visit the OIST Children’s Research 

Center and spend about two hours with us.  

 

When you come to our center for this study we will: 

 

 Ask you to do things like make sentences out of a list of words and follow 

spoken directions. 

 

 Ask you to answer questions about how you think other people are feeling 

and what they are thinking. 

 

 Ask you to watch some short videos and ask you some questions about 

what is happening in them. 

 

 Ask you to fill out a form about how other children behave towards you. 

 

Do you have to take part? Can you change your mind? 

 

It is up to you whether you take part or not.  If you decide you want to take 

part, but change your mind later, that’s OK.  Just tell the person you are 

working with you want to stop. 
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What happens to the information we collect? 

 

We will be writing a letter about the study for your parents.  We will also 

write up the results of the study in a University student’s research paper and 

may also write them up in a magazine/journal, but we won’t report your name 

or your individual scores. 

 

Do you have any questions? 

 

You can ask about the study, anytime! 

 

 

 

 

 

 

 

 

 

 

I would like to participate in the Language and Social Problem Solving study at 

the Children’s Research Center. 

 

 

This study was explained to me and my questions have been answered. 

 

 

Yes  No 

 

 

 

Name _________________________________________________ 

 

 

Date ___________________________________________________ 
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Appendix Q 

Information Sheet and Consent Form 

Control Participants in Okinawa 

 

 

 OIST Children’s Research Center 

 Language and Social Problem Solving 
 

 

Dear Parents/Guardians, 

 

We would like to invite your family to take part in a study we are conducting 

that looks at children’s language and social problem solving skills.   

 

We are investigating:  

 

 How well do children understand and solve social problems. 

 

 How children’s language skills are related to their ability to solve social 

problems. 

 

 If language and social problem solving skills differ in children who 

demonstrate difficulties with inattention, overactivity and/or impulsivity. 

 

Participants 

 

We are asking three groups of children and their families to participate in 

this study. 

 

1. Children with a diagnosis of ADHD. 

 

2. Children who show high levels of inattention, hyperactivity or 

impulsivity, but do not have a diagnosis of ADHD. 

 

3. Children who do not experience these difficulties (comparison group) 

 

Your family is being asked to take part because you have a child who does not 

demonstrate symptoms of ADHD. 
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What’s involved? 

 

If your family agrees to participate in the language and social problem solving 

study we would: 

1. Ask you and your child to complete participant consent forms. 

 

2. Ask you to complete 3 questionnaires about your child’s behaviour and 

background history (35-40 minutes). 

 

3. Obtain your permission to send your child’s teacher two questionnaires 

about your child’s behaviour at school. 

 

4. Ask you to bring your child to the Children’s Research Center for one 

session during which he/she would: 

 

 Complete an abbreviated measure of intellectual functioning, which 

involves defining the meaning of some words and completing puzzles using 

pictures (15-20 minutes). 

 

 Complete a language assessment designed to assess his/her current 

language skills (45 minutes). 

 

 Watch 4 short video clips of social situations (taken from US children 

television shows or movies) and answer questions about them (20 minutes). 

 

 Complete a short memory task asking children to repeat numbers and 

letters (10 minutes). 

 

 Complete a task that measures how well children understand what other 

people are thinking and feeling (10 minutes). 

 

 Complete a questionnaire about his/her social interactions with peers   (5 

minutes). 

 

Participating children will receive a small gift as a thank you for their help 

with our research. 

 

All families will receive a $30.00 gift card. 
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Risks, Benefits, Safety 

 

Taking part in this project will not directly benefit your child, however other 

children who have participated in our research study report enjoying 

themselves. 

 

The study results will help us understand the social and language difficulties 

experienced by children with ADHD.  

In the longer term we hope the information from our study will assist in the 

development of more effective intervention programs for children with 

ADHD. 

All the data collected will remain confidential.  Any written reports describing 

the results of the study will describe the data from groups of children and 

families.  

 

Should we become concerned about abuse of, or danger to, your child, your 

family, or others, we are ethically required to inform an appropriate authority 

that can protect the welfare of your family and others.  However, whenever 

possible, we would discuss our concerns with you first and encourage you to 

take necessary actions to ensure the safety of your family. 

 

The results from this study will form part of Ms Jaclyn Meredith’s PhD 

research.  Ms Meredith’s PhD supervisors are Dr Gail Tripp (OIST) and Dr 

Dione Healey (University of Otago, New Zealand).  When Ms Meredith 

returns to New Zealand she will not have access to any data that includes 

people’s names.   She will work with the anonymized data only. 

 

Getting involved 

 

If you would like to take part please complete and send in the consent form. 

We will contact you to arrange a time for the assessment session and send 

the questionnaires to complete.  

 

If you would like to know more about the study, please call Dr Gail Tripp on 

098-966-8812.  Asking questions about the project does not commit you to 

taking part. 

 

Your families’ participation is voluntary (your choice).  You do not have to 

participate in this project.  If you agree to participate, you are free to 

withdraw from the project at any time, without having to give a reason and 

with no disadvantages (negative outcomes) for you or your child. 



84 

 

8
4
 

 

 

This research has been approved by the OIST Human Subjects Research 

Review Committee.  If you have any questions or concerns that you do not feel 

comfortable directing to the researchers, you may wish to contact the OIST 

Research Safety Section at 098-966-2385. 

 

Yours sincerely, 

 

 

Gail Tripp, Ph.D. 

(Professor Human Developmental Neurobiology Unit) 

 

 

 

Please keep this information sheet for future reference.  
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OIST Children’s Research Center 

Language and Social Problem Solving 
 

Parent/Guardian Consent Form 

 

 

I have read and understand the information sheet for volunteers taking part 

in the study on language and social understanding in children.  I understand 

the nature and purpose of this research and the time required to participate.  

I have been given the opportunity to discuss this study and to ask questions 

which have been answered to my satisfaction. 

 

I understand that participation in this study is voluntary and that I may 

withdraw from the study at any time without any disadvantage for my family 

or my child. 

 

I understand that my participation and my child’s participation are 

confidential and that no material that could identify my child, my family, or 

me will be used in any public reports on this study. 

 

I understand that the information collected will form part of a PhD study.  I 

also understand that no information that would identify me or my family will 

leave OIST. 

 

I understand that if during the study the researchers become concerned 

about the safety of my child, family or other people, they need to report 

their concerns to the appropriate authorities. 

 

I have had sufficient time to consider whether to participate in the current 

study. 

 

I, ____________________________ hereby consent for myself and my  

 

child, _________________________________________ to participate in 

this study. 

 

Signature of Parent/Guardian _________________________     

 

Date___________ 
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Childs Date of Birth: 

 

Your Address: 

 

Your Phone Number:         Your Email Address: 

 

      I would like to receive a summary of the study findings. 
 

 

If you have any concerns or questions about the study, please contact Dr Gail Tripp 098-966-

8812 at the OIST Children’s Research Center. 

 

 

Authorisation to Send Questionnaires to My Child’s Teacher: 

 
 

I give permission for my child’s teacher ____________________________

        (Teacher’s name) 

 

 

at ________________________________________ to complete the  

(School name) 

 

 

questionnaires about my child’s behaviour as part of the OIST Children’s 

Research Center Language and Social Problem Solving study. 

 

 

School Phone Number: 

__________________________________________________ 

 

 

School Address: 

_______________________________________________________ 

 

 

Signature of Parent/Guardian__________________________   

Date_____________ 
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Appendix R 

Information Sheet and Consent Form 

Control Participants in Dunedin 

 

 

 

Language and Social Problem Solving in Children 
Information Sheet 

 

Thank you for showing an interest in this project.  Please read this information sheet 

carefully before deciding whether or not to participate.  If you decide to participate we 

thank you.  If you decide not to take part there will be no disadvantage to you and we 

thank you for considering our request.   

 

What is the aim of the project? 
 

The current project is part of a larger study on social problem solving and language in 

elementary school children with and without features associated with Attention Deficit 

Hyperactivity Disorder (ADHD). 

 

We are investigating: 

 How well do children understand and solve social problems. 

 How children’s language skills are related to their ability to solve problems. 

 If language and social problem solving skills differ in children who demonstrate 

difficulties with inattention, overactivity and/or impulsivity. 

 

The results from this study will form part of a PhD research thesis.  We hope that the 

results will help us to understand the social and language difficulties experienced by some 

children.  In the longer term we hope this information will assist in the development of 

intervention programs for children who experience difficulty in social situations. 

 

What type of participants are being sought? 
 

We are asking families with children between the ages of six and twelve, whose child is 

fluent in English, to participate in the study.   

 

We have contacted you because your family has previously participated in Otago 

University Child Psychology research and had given the department permission to contact 

you about future studies in child development. 

     

What is involved in the study? 

 

If your family agrees to participate in this project we would: 

 

1. Ask you and your child to complete consent forms. 

2. Ask you to complete several questionnaires about your child’s language use, 

current behaviour and a short background history (filling in these forms should take 

about 45 minutes to an hour and can be completed during your child’s session). 
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3. Ask you to bring your child into the University of Otago Psychology Department 

for a session during which he/she would: 

 Complete an abbreviated measure of intellectual functioning, which involves 

defining the meaning of words and completing puzzles (15-20 minutes). 

 Complete a language assessment designed to assess his/her current language 

skills (45 minutes). 

 Complete a short memory task asking them to repeat numbers and letters (10 

minutes). 

 Complete a task that measures how well children understand what others are 

thinking and feeling (10 minutes) 

 Complete a questionnaire about his/her social interactions with peers (5-10 

minutes). 

 Listen to four short stories, and watch four short video clips, of social situations 

(taken from US children television shows or movies) and answer questions on 

them (40 minutes). 

 

The session at the University should take about 2-3 hours.  This session can be conducted 

after school or during the weekend.  It is also possible to split this session over two 

afternoons. 

 

Participating children will receive a $10 Kmart voucher as a thank you for their help with 

our research.  Parents will receive a $20 petrol voucher. 

 

Risks 

 

Anticipated risks are minimal and similar to the level that you expect for children 

completing school tasks. 

 

The questionnaire on social interactions with peers requires children to think about how 

other children treat them. If a child is observed to be sad when completing this measure we 

will check with the child that he or she is OK, discuss their feelings with them (if 

appropriate) and remind them that they do not have to complete the questionnaire. 

 

What happens to the information collected? 

 

All the information collected will remain confidential and is securely stored in the 

Department of Psychology. 

 

At the conclusion of the study all personal identifying information will be removed from 

the questionnaires and assessments and replaced with a unique code.  This coded data will 

be retained for at least five years in secure storage.  Data derived from the research will, in 

most cases, be kept for much longer. 

 

One of the tasks involves children responding to video clips and stories of social 

interactions.  Due to the nature of the task the researchers will ask you and your child’s 

permission to audiotape this section of the session.  All audio files will be password 

protected and labelled with your family’s unique code.  These audio files will be deleted at 

the conclusion of the research. 
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The results of the project may be published and will be available in the University of 

Otago Library (Dunedin, New Zealand); however any reports describing the results of the 

study will not include information that could identify you or your family. 

 

Can you change your mind and withdraw from the project? 

 

Your families’ participation is voluntary.  You may withdraw your participation in the 

project at any time, without having to give a reason and without any disadvantage to 

yourself or your child. 

 

 

 

What if participants have any questions? 

 

If you would like to know more about the study, please feel free to contact either: 

 

Jaclyn Meredith   and/or  Dr. Dione Healey 

Department of Psychology    Department of Psychology 

University Telephone Number:- 479 9055  University Telephone Number:-479 

7620 

Email: jaclynmeredith@gmail.com `  Email: dionehealey@psy.otago.ac.nz 

 

Asking questions about the project does not commit you to taking part. 

 

If you would like to take part please email or call Jaclyn Meredith. We will then contact 

you to arrange a time for your child to complete the assessment session.  

 

 
This study has been approved by the University of Otago Human Ethics Committee. If you have 

any concerns about the ethical conduct of the research you may contact the Committee through the 

Human Ethics Committee Administrator (ph 03 479 8256). Any issues you raise will be treated in 

confidence and investigated and you will be informed of the outcome. 
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Language and Social Problem Solving 
 

Consent Form for Parents/Guardians 

 

I have read the Information Sheet concerning this project and understand what it is about.  

All my questions have been answered to my satisfaction.  I understand that I am free to 

request further information at any stage. 

I know that:- 

1. My participation and my child’s participation in the project are entirely voluntary; 

 

2. I am free to withdraw from the project at any time without any disadvantage to myself 

or my child. 

 

3.  My participation and my child’s participation are confidential.  The results of the 

project may be published and will be available in the University of Otago Library 

(Dunedin, New Zealand) but no material that could identify me, my child or my 

family will be used in any publication. 

 

4.  A small portion of my child’s assessment will be audio recorded.  This recording will 

be erased at the conclusion of the study. 

 

5.  All personal identifying information will be destroyed at the conclusion of the project 

but any raw data on which the results of the project depend will be retained in secure 

storage for at least five years. 

 

6. My child will receive a $10 voucher, and I will receive a $20 voucher as thanks for 

participating in this study. 

 

7.     I have had sufficient time to consider whether to participate in the current study. 

 

 

.............................................................................  ............................... 

    (Signature of parent/guardian)     (Date) 

  

 

.............................................................................    

       (Name of child)   

 

 

Contact Phone Number or Email: 

 
 

This study has been approved by the University of Otago Human Ethics Committee. If you have 

any concerns about the ethical conduct of the research you may contact the Committee through the 

Human Ethics Committee Administrator (ph 03 479 8256). Any issues you raise will be treated in 

confidence and investigated and you will be informed of the outcome.  
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Appendix S 

Child Assent Form  

Control Participants Okinawa 

 

  

 

 

 OIST Children’s Research Center 
 

 

 

Hi! 

 

Your parents have given permission for you to participate in our research 

study.  We are studying how children use words and talk with adults and other 

children. Now we want to explain more about our study and ask if you would 

like to participate. 

 

What will you do if you participate? 

 

If you take part in our study, you will visit the OIST Children’s Research 

Center and spend about two hours with us.  

 

When you come to our center we will: 

 

 Ask you different questions like what words mean, ask you to remember 

numbers and ask you to solve puzzles using pictures.  We will also ask you 

to do things like make sentences out of a list of words. 

 

 Ask you to answer questions about how you think other people are feeling 

and what they are thinking. 

 

 Ask you to watch some short videos and ask you some questions about 

what is happening in them. 

 

 Ask you to fill out a form about how other children behave towards you. 

 

 Ask your parents and teachers some questions on how you are doing. 
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Do you have to take part? Can you change your mind? 

 

It is up to you whether you take part or not.  If you decide you want to take 

part, but change your mind later, that’s OK.  Just tell the person you are 

working with you want to stop. 

 

What happens to the information we collect? 

 

We will write up the results of the study in a University student’s research 

paper and may also write them up in a magazine/journal, but we won’t report 

your name or your individual scores. 

 

Do you have any questions? 

 

You can ask about the study, anytime! 

 

 

 

 

 

 

 

 

 

 

I would like to participate in the Language and Social Problem Solving study at 

the Children’s Research Center. 

 

 

This study was explained to me and my questions have been answered. 

 

 

Yes  No 

 

 

 

Name _________________________________________________ 

 

 

Date ___________________________________________________ 
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Appendix T 

Child Assent Form  

Control Participants in Dunedin 

 

 

Language and Social Problem Solving. 
 

Your parents have given permission for you to participate in our research study.  We 

are studying how children talk with adults and other children. Now we want to explain 

more about our study and ask if you would like to participate. 

 

What will you do if you take part? 

 

If you take part in our study, you will visit the University of Otago Department of 

Psychology and spend about two or three hours with us.  

 

When you come to the university we will: 

 

 Ask you different questions like what words mean, ask you to remember numbers 

and ask you to solve puzzles using pictures.  We will also ask you to do things like 

make sentences out of a list of words. 

 

 Ask you to answer questions about how you think other people are feeling and 

what they are thinking. 

 

 Ask you to watch some short videos and listen to stories and then we will ask you 

some questions about what is happening in them. 

 

 Ask you to fill out a form about how other children behave towards you. 

 

Do you have to take part? Can you change your mind? 

 

It is up to you whether you take part or not.  If you decide you want to take part, 

but change your mind later, that’s OK.  Just tell the person you are working with you 

want to stop. 

 

What happens to the information we collect? 

 

We will write up the results of the study in a University student’s research paper 

and may also write them up in a magazine/journal, but we won’t report your name or 

your individual scores. 

 

Do you have any questions? 

 

You can ask about the study, anytime! 
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Language and Social Problem Solving Consent form for Children. 
 

I have been told about this study and understand what it is about. All my questions 

have been answered in a way that makes sense. 

I know that: 

1. Taking part in this study is voluntary, which means that I do not have to 

take part if I don’t want to.  

 

2. Anytime I want to stop I can and I don’t have to give a reason. 

 

3. One of the tasks I complete will be audio-taped so that the person I am 

working with can remember what I say.  The audio tapes will be erased 

after the study has ended. 

 

4. If I don’t want to answer some of the questions, that’s fine. 

 

5. If I have any worries or if I have any other questions, then I can talk 

about these with the person I’m working with. 

 

6. The paper and computer file with my answers will only be seen by the 

person I am working with and the people she/he works with. They will 

keep whatever I say private. 

 

7. The results from this study will be written up as part of a University 

project. The results may also be written up in magazines/journals and 

talked about at conferences but they will not include my name or any of 

my individual scores. 

 

8. I will receive a voucher as thanks for helping with this study. 

 

I agree to take part in the study. 

 

 

 

.............................................................................  ............................... 
       Name       Date 
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Appendix U 

Social Information Processing Video Task Coding Manual and Coding Sheet 

 

 

Social Information Processing Video Task Coding Manual 
 

 

General Overview 

Missing questions 

Prompting 

Assumptions 

Intrusions 

Spontaneous enhancements of responses 

Vague or unclear responses 

Multiple views of the video clip 

Rating scales 

Video 1 Video Clip Overview  

Video 2 Video Clip Overview  

Video 3 Video Clip Overview  

Video 4 Video Clip Overview  

Section One: Scene Description 

Section Two: First Resolution 

Section Three: Best Resolution 

 Best Response 

 Best Resolution 

 Best Resolution Reasoning 

Section Four: Verbalising Responses 

 Word Use 

 Word Use Reasoning 

Section Five: Character Emotions 

 Main character emotion identification 

Main character emotion reasoning 

Other character emotion identification 

Other character emotion reasoning 

Section Six: Alternative Resolutions 

 Alternative Resolutions 

 Alternative Resolution Reasoning 

Section Seven: Previous Viewing  
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General Overview 

 

Each child viewed four separate video clips and after each clip responded to questions 

about the video clip.  Audio recordings were made of the child’s responses to those 

questions. 

 

Each audio recording contains the participant’s answers to questions about each of the four 

video’s (or as many as they completed).  You should code the participant’s responses to 

each video using a separate coding sheet.   

 

For each video, listen to the participant’s responses to all the questions for that video clip 

to get a sense of the participant’s general level of reasoning. After you have listened to all 

the questions for one video clip, listen to the individual question asked and the 

participant’s response, pause the recording, and then code the participant’s response to that 

question using the rating scale provided on the coding sheet. Continue until the 

participant’s responses to all questions have been rated.   

 

You may sometimes need to use the participant’s answers to two or more previously asked 

questions to accurately rate their response to a current question.  Use only the participant’s 

responses to questions asked previous to the current question to help score the participants 

current response.  Do not use participant’s responses to subsequent questions to score the 

participants response to the current question. 

 

Missing questions 

 

Sometimes questions will be missed on the audio recording because the child has shown 

sufficient knowledge from a previous response. That is, they have provided the 

information to the question in an earlier question.  Use the previous relevant responses to 

code the questions on the coding sheet regardless of whether the question was asked.   

 

However, for some participants, questions may have been skipped due to other reasons.  

Some participants will be engaged in the video clips while others may not wish to answer 

questions.  In this case examiners may skip items in order to keep the participant engaged.  

Examiners also make mistakes and sometimes inadvertently skip questions. If the question 

has not been asked and nowhere on the recording has the child given a response that could 

be coded for that question circle the ‘N’ on the coding sheet for that question. 

 

Prompting 

 

Sometimes examiners will prompt the participant in order to help clarify what the 

participant means or check that the participant understands what happened in the video 

clip.  This is most likely to occur after the examiner has asked the first question “what 

happened in the video clip”.  Rate the participant’s first response to this question not their 

responses after the prompting.   

 

Sometimes the examiner will prompt after other questions.  This is most likely to occur if 

the examiner believes from the participant’s behaviour or responses that they do not 

understand the video clip at a level sufficient to answer further questions.   If the 

participant has hesitated on an answer and then after prompting accurately answers the 

questions score this response.  If the participant has given an answer (including an 
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inaccurate one) and then receives prompting, score only the first response.  In other words, 

whenever the participant has not responded before prompting, score the response after 

prompting.  When the participant has responded before prompting, score the original 

response. 

 

Check each individual section for any additional notes on how to score responses after or 

before prompting for that question. 

 

Assumptions 

 

Do not assume competence or infer additional meaning from a child’s answer.  Base your 

ratings only on what the participant has specifically said on the recording. You may use 

what the participant has answered to previous questions, but do not infer additional 

meaning from these words.  Code only what the child says, not what you think they mean 

by those words. 

 

Intrusions 

 

Sometimes participants will make silly or irrelevant comments, or noises, while watching 

the video clip and/or when responding to questions.  These comments will often be ignored 

by the examiner or acknowledged briefly before moving on to another question.  These 

responses, known as intrusions, should not be rated as answers to questions. On the bottom 

of the coding sheet is a space to keep a tally of the number of intrusions a participant 

makes during the video clip viewing and when answering questions.  Each sentence is 

counted as an intrusion.  Repetition of noises/sounds or one word is counted as one 

intrusion.  If the examiner asks another question or redirects the participant back to the 

task and the participant continues to repeat the same sentence or words this should be 

scored as a new intrusion. 

 

Spontaneous enhancements of responses 

 

Participants may spontaneously change their answer without the examiner prompting 

them.  These answers should be rated only if they improve on the participant’s previous 

response. If they are silly or irrelevant responses they should be scored as intrusions (see 

above for examples).  If the response is on topic but does not enhance the participants 

answer, do not score this additional response.  If the participant has given a spontaneous 

enhancement (such as additional important details to a resolution, or a more sophisticated 

emotion word) they must also be scored on their reasoning for the additional response.   

 

For example: 

The participant is asked for the main character’s emotion (Bart) in Video Three and 

responds with “mad because the boys teased him.”  The participant then spontaneously 

responds without prompting “Bart could also be embarrassed because his mother said 

embarrassing things.”  The new emotion word ‘embarrassed’ is rated higher than the 

previous emotion word ‘mad’ so the coder will score this response.  The emotion 

reasoning rating must reflect the reasoning behind the new word ‘embarrassed’ so for the 

emotion reasoning rating scale the section of the response in italics would be scored.   

 

 

 



98 

 

9
8
 

 

Vague or unclear responses 

 

Participants can sometimes give vague or muddled responses, especially when they are 

uncertain of an answer.  When scoring responses, the coder needs to be able to identify, 

without making assumptions, who the participant is talking to and what they are trying to 

communicate.  This is especially important in the Word Use section when the participant is 

asked to clearly articulate words that they would direct to another character.  Unclear 

responses are responses that are generally difficult to interpret due to confused sentence 

structure and/or word use.   

 

Unclear responses should be rated as a 0. 

 

An example of an unclear response is: 

“Well I would… he said…um…I would say…go away…mum I’ll... can we…do you 

think… 

 

Participants often pause, say ‘um’, or correct sentence structures or vocabulary as they 

respond.  These are natural functions of speech and should not be rated as unclear 

responses.  Participants may also confuse words such as he/she, where/were but should not 

be penalised for this. 

 

In the following example the participant changes his word structure numerous times and 

pauses often but the examiner/coder is still able to identify who he is directing a comment 

to and what that comment is: 

 

“Well I would…he said… I would say to those boys...the bullies, please go away…mum 

can we go… I would say that to my mother, can we go”. 

 

Multiple views of the video clip 

 

If the child re-watches the video at any point, circle the ‘R’ next to the section heading on 

the coding sheet at the point where the re-watching occurred. In other words if the child 

views the video or part of the video again after being questioned about the main 

character’s emotion circle the ‘R’ next to the Main Character Emotion Identification 

heading on the coding sheet. 

 

Video clip overviews 

 

Each video clip has an overview page (pages 5-12) which provides a written description of 

what occurred in the clip the participant watched.  It also includes the questions the 

participant was asked.  Use these pages while coding to help remind you what occurred in 

the video and to identify what character the participant is responding to during each 

question. 

 

Rating scales 

 

The coding manual is split into sections and headings for help navigating the scoring of 

responses.  Each heading is based on a question that the participant responds to.  Each 

section and heading within the manual corresponds to a section and heading on the coding 

sheet.   
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The coding sheet uses the following identifiers for the video clips: 

Video 1: 1 

Video 2: 2 

Video 3: 3 

Video 4: 4 

 

It is important to remember to circle the correct video clip identifier at the top of the 

coding sheet and to check that the correct ‘other emotion identification and reasoning’ 

scores are entered into the correct scales on the coding sheet (see page 27 for more 

information). 

 

A detailed description of how to score the participant’s responses using the rating scales is 

provided.  Examples of responses are included; however, it is important to remember that 

these examples represent only a few of the many possible answers that the participant 

could give. 
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Video 1 Overview  

 

Description of Events in the Video Clip: 

 

In this video clip the children (Hermione and Ron) are sitting in class with other children 

and are being instructed on how to make a feather fly.  Ron is unable to complete the task 

and is told by Hermione that he is saying the magic word that makes the feather fly 

incorrectly.  He gets annoyed by this and begins to sulk.  As a side event to the scene 

another boy in the class makes his feather explode accidently.  The scene then moves to 

Ron and several other boys talking about Hermione.  Ron mocks her and says she is 

annoying and has no friends.  Hermione overhears and walks past quickly leaving Ron and 

the boys looking after her feeling guilty. 

 

Questions and Characters: 

 

The following is a list of the questions and characters (underlined) that each section of the 

coding sheet relates to.  Section headings are in bold and match those on the coding sheet 

and in the coding manual. See the coding manual for how to code and rate participant 

responses to each question. 

 

Scene Description: 

 

The first question the participant is asked is: 

“What happened in the video clip you just watched?” 

 

First Resolution/Best Resolution Questions: 

 

The participant is asked: 

“If you were in the situation that Hermione was in now, what would you do?”   

“Is that the best thing to do? Why” 

 

Verbalising a Response Questions: 

 

The participant is asked:  

“Tell me what you would to say to Ron.  Why would you say that?” 

This question can also be rephrased to help prompt the participant so that the participant 

understands what the question is asking.  Other ways the examiner might ask this question 

are: 

“What words would you say to Ron” 

“Pretend I am Ron and say the words to me” 

 

Other Character Emotion: 

 

For this video clip (unlike the other 3 clips) the participant is first asked about the other 

characters emotions and then asked about the main character.   This is because of previous 

questions (responses not rated) relating to what Ron did during the video clip.   

For the other character emotion identification the participant is asked:  

“How do you think Ron felt? Why?” 
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Main Character Emotions: 

 

The participant is asked: 

“How did Hermione feel at the end of the video clip? Why” 

 

 

Alternative Resolutions: 

 

The participant’s best resolution answer is repeated to them and then they are asked: 

“Can you think of any other good things to do?”  

The examiner may also clarify to the participant that they are asking about ‘good things to 

do’ if the participant was in the same situation as Hermione.   

Depending on their answer to the above question they may also be asked: 

“Is that a good thing to do?”  

“Why is that a good thing to do?” 
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Video 2 Overview 

 

Description of Events in the Video Clip: 

 

The video clip is realistic looking animation.  In this clip a boy gets on a train where there 

are many other children singing and playing. He walks on nervously and takes a seat 

opposite a girl.  The girl is looking at him and the boy looks shyly back before looking 

back down. Other than the singing children there is no dialogue in this clip. 

 

Questions and Characters: 

 

The following is a list of the questions and characters (underlined) that each section of the 

coding sheet relates to.  Section headings are in bold and match those on the coding sheet 

and in the coding manual. See the coding manual for how to code and rate participants 

responses to each question. 

 

Scene Description: 

 

The first question the participant is asked is: 

“What happened in the video clip you just watched?” 

 

First Resolution/Best Resolution Questions: 

 

The participant is asked: 

“If you were in the situation that the boy was in now, what would you do?”   

“Is that the best thing to do? Why” 

 

Verbalising a Response Questions: 

 

The participant is asked:  

“Tell me what you would to say to the girl.  Why would you say that?” 

This question can also be rephrased to help prompt the participant so that the participant 

understands what the question is asking.  Other ways the examiner might ask this question 

are: 

“What words would you say to the girl” 

“Pretend I am the girl and say the words to me” 

 

Main Character Emotions: 

 

The participant is asked: 

“How was the boy feeling? Why?” 

 

Other Character Emotion: 

 

For the other character emotion identification the participant is asked:  

“How do you think the girl was feeling at the end of the video clip? Why?” 
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Alternative Resolutions: 

 

The participant’s best resolution answer is repeated to them and then they are asked: 

“Can you think of any other good things to do?”  

The examiner may also clarify to the participant that they are asking about ‘good things to 

do’ if the participant was in the same situation as the boy.   

 

Depending on their answer to the above question they may also be asked: 

“Is that a good thing to do?”  

“Why is that a good thing to do?” 
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Video 3 Overview  

 

Description of Events in the Video Clip: 

 

The video clip is animation.  In this clip 3 boys (“bullies”) come up to Bart in a shopping 

mall and start to tease Bart about him spending time with his mother.  The mother comes 

out of the store and gives Bart a tea set and jacket and says some embarrassing things to 

Bart in front of the other boys.  The boys continue to taunt Bart who gets annoyed and 

throws his mother’s gifts on the floor (breaking them).  Bart then tells his mother angrily 

that he only spent time with her because he felt sorry for her and runs off.  Bart’s mother 

and the boys are left staring after him.   

 

Questions and Characters: 

 

The following is a list of the questions and characters (underlined) that each section of the 

coding sheet relates to.  Section headings are in bold and match those on the coding sheet 

and in the coding manual. See the coding manual for how to code and rate participants 

responses to each question. 

 

Scene Description: 

 

The first question the participant is asked is: 

“What happened in the video clip you just watched?” 

 

First Resolution/Best Resolution Questions: 

 

The participant is asked: 

“If you were in the situation that Bart (the boy) was in, what would you have done?”   

“Is that the best thing to do? Why” 

 

Verbalising a Response Questions: 

 

The participant is asked:  

“Tell me what you would to say to your mum.  Why would you say that?” 

This question can also be rephrased to help prompt the participant so that the participant 

understands what the question is asking.  Other ways the examiner might ask this question 

are: 

“What words would you say to your mum” 

“Pretend I am your mum and say the words to me.” 

In this clip the participant is also asked to describe what they would say to the “bullies”.  

This response is not coded. 

 

Main Character Emotions: 

 

The participant is asked: 

“How do you think Bart was feeling in that clip? Why?” 
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Other Character Emotion: 

 

For the other character emotion identification the participant is asked:  

“How do you think Bart’s mum felt at the beginning of the video clip? Why?” 

“How do you think Bart’s mum felt at the end of the video clip? Why?” 

Response for both the beginning and end are rated. 

 

Alternative Resolutions: 

 

The participant’s best resolution answer is repeated to them and then they are asked: 

“Can you think of any other good things to do?”  

The examiner may also clarify to the participant that they are asking about ‘good things to 

do’ if the participant was in the same situation as Bart.   

Depending on their answer to the above question they may also be asked: 

“Is that a good thing to do?”  

“Why is that a good thing to do?” 
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Video 4 Overview 

 

Description of Events in the Video Clip: 

 

In this video clip a girl (Carter) is working in a bait store.  She gives free bait to a boy she 

likes (Donnie) in exchange for rides to school in his car each morning.  At the car two 

other girls are already seated and the last seat has dresses hanging over it.  The girls refuse 

to move the dresses so that Carter can sit down.  The girls also insult Carter and when 

Carter looks to Donnie for help he smiles, apologises insincerely and then drives away 

without her.   

 

Questions and Characters: 

 

The following is a list of the questions and characters (underlined) that each section of the 

coding sheet relates to.  Section headings are in bold and match those on the coding sheet 

and in the coding manual. See the coding manual for how to code and rate participants 

responses to each question. 

 

Scene Description: 

 

The first question the participant is asked is: 

“What happened in the video clip you just watched?” 

 

First Resolution/Best Resolution Questions: 

 

The participant is asked: 

“If you were in the situation that Donnie/the boy was in, what would you have done?”   

“Is that the best thing to do? Why” 

 

Verbalising a Response Questions: 

 

The participant is asked:  

“Tell me what you would to say to the girls in the car.  Why would you say that?” 

This question can also be rephrased to help prompt the participant so that the participant 

understands what the question is asking.  Other ways the examiner might ask this question 

are: 

“What words would you say to the girls in the car.” 

“Pretend I am those girls and say the words to me.” 

In this clip the participant is also asked to describe what they would say to Carter.  This 

response is not coded. 

 

Main Character Emotions: 

 

The participant is asked: 

“How do you think Donnie felt at the end of that clip? Why?” 
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Other Character Emotion: 

 

For the other character emotion identification the participant is asked:  

“How do you think Carter felt at the beginning of the video clip? Why?” 

“How do you think Carter felt at the end of the video clip? Why?” 

Response for both the beginning and end are rated. 

 

Alternative Resolutions: 

 

The participant’s best resolution answer is repeated to them and then they are asked: 

“Can you think of any other good things to do?”  

The examiner may also clarify to the participant that they are asking about ‘good things to 

do’ if the participant was in the same situation as Donnie.   

Depending on their answer to the above question they may also be asked: 

“Is that a good thing to do?”  

“Why is that a good thing to do?” 
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Section One: Scene Description 

 

This section explains how to score the participant’s response to the question: 

 “What happened in the video clip you just watched?”  
 

The main points to consider when coding are: how well is the participant able to describe 

the main points of the scene; do they naturally include part, or all, of the problem in their 

description; and do they also understand the link between the characters actions, or do they 

discuss these as discrete events. 

 

In some cases the examiner will ask the participant what else happened (i.e. prompting the 

participant).  Only rate the participant’s first response. 

 

Rate how well the participant has described the scene using the rating scale below (0-3).  

Circle the appropriate rating on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.” Underline no 

response on the coding sheet. 

 

0. A 0 point answer will also be an incorrect description of what happened in the 

video clip (i.e. the participant describes a different scene or makes up other events 

that did not occur in the video clip) or a description of a minor event in the video 

clip.  A minor event is anything that is not one of the major events of the video 

clip. If an outside listener, who had not seen the video, would not understand any 

of the major events of the video from the participant’s description, then the 

participant has given a 1 point answer.   If the participant has given an emotion 

word as a response, with no additional information, this shows a lack of detail 

about what happened in the video clip and is scored a 0.   

 

Examples: 

 

Video 1 

“He made the feather explode.”  

“She made a feather fly.” 

 

Video 2 

 “The boy was shy.” 

“The children were singing.” 

 

Video 3 

“The mother bought a tea set (or jacket).” 

“Bart was embarrassed.”  

 

Video 4 

 “The dad teased her about liking a boy.” 

 

1 A 1 point answer indicates that the participant can identify one major event that 

occurred in the video.  The participant fails to identify or explain any other event of 

the video clip and therefore has not described the scene in enough detail for an 
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outside listener to understand the broader context in which the event they mention 

occurs. 

 

Examples: 

 

Video 1 

 “Ron was mean to Hermione.” 

 

Video 2 

 “The boy got on a train and sat down by himself.” 

 

Video 3 

 “Those boys were being mean to Bart (bullying Bart).” 

 

Video 4 

 “The girls in the car were mean to the other girl.” 

 

2 A 2 point answer indicates that the participant has clearly identified at least two 

major events of the video clip (generally the main action and consequence within 

the video clip).  However, they have not clearly explained the relationship between 

the characters actions and consequences. 

 

Examples: 

 

Video 1 

 “Hermione told Ron what to do. Ron said something mean about Hermione.” 

 

This response is scored a 2 because the participant fails to explain the connection 

between the two events (i.e. doesn’t explain that Ron said something mean about 

Hermione because she had previously told him what to do).  The response also 

does not make it clear that Hermione heard what was said about her. 

 

Video 2 

 “The boy got on a train. There was a girl looking at him.” 

 

This example response is scored as 2 because the participant fails to give any 

indication of what the boy did when on the train or in response to the girl looking 

at him. 

 

Video 3 

“The other boys were calling Bart names and he was mean to his mother.” 

 

This example response is scored a 2 because the participant has explained two parts 

of the video clip, the teasing, and Bart’s response to his mother, however has 

missed the link between what his mother was doing to cause the boys teasing and 

hence why he was mad at her. 

 

Video 4 

 “The girls in the car were mean to the other girl and wouldn’t move the dress off 

the spare seat and so she didn’t get a ride” 
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This response is scored as a 2 not a 3 because the participant has not included “the 

boy’s” actions in this description and therefore missed an entire character and his 

actions from the video clip. 

 

3 A 3 point answer indicates that the participant has explained the scene in a manner 

that makes it clear what all the major events were and how they are connected.  In 

other words, they have described the scene and characters in a way which makes it 

clear to a listener what happened in video clip without them needing to watch it.  

The participant’s response will have clearly identified the relationship between 

characters actions and consequences.   

 

In the examples below the parts of the response that increase the participants 

answer from a 2 to a 3 rating are written in bold. 

 

Examples: 

 

Video 1 

“Hermione showed off, which annoyed Ron, so he made a mean comment about 

Hermione, which she overheard”. 

 

Video 2 

 “The boy got on the train, which had lots of children singing and laughing, but he 

didn’t know what was happening, and he sat down by himself, but there was a 

girl looking at him, and he looked shy about looking at her” 

 

Video 3 

“Bart’s mother embarrassed him in front of the other boys, who then called 

him names.  He then got mad and threw the things his mother had bought him on 

the ground and ran away” 

 

Video 4 

“The boy offered the girl a ride, but then the other girls in the car were mean and 

wouldn’t move the clothes off the spare seat, so the boy drove away without the 

girl” 
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Section Two: First Resolution 

 

This section explains how to scores the participant’s response to the questions  

“If you were in the same situation that (character in video) was in, what would you 

do now/ have done?”   

 

For Video 1 and 2 the clip ends with a social problem left unresolved.  The participant is 

asked to respond with what they would now do.  In Video 3 and 4 the clips end after the 

character has resolved the social problem in an inappropriate way.  For these clips the 

participant is asked what they would have done. 

 

The characters in the videos that the question relates to are:  

 

Video 1: Hermione 

Video 2: Boy who enters train 

Video 3: Bart 

Video 4: The boy (Donnie) 

 

The participant is asked to imagine they are in the same situation as the characters listed 

above and then describe what they would do.    

 

Refer to the specific video clip overview (pages 5-12) for more clarification if needed. 

 

Rate how well the participant has identified and described their first resolution using the 

rating scale below (0-3).  Circle the appropriate rating on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.” Underline No 

response on the coding sheet 

 

0. A zero score is also given for an answer which describes an inappropriate action. 

Inappropriate actions are those that would make the situation worse.  These include 

physical or verbal aggression (including name calling, insults or taunting).  Crying 

is also considered an inappropriate response as it does not attempt to help resolve 

the situation. 

 

For Video 3 and Video 4 the participants may also respond “I would NOT (action 

that character in video clip did e.g. smash the tea set on the floor).  These responses 

are rated as a 0 because they do not identify what the participant would do. 

 

Examples: 

 

“I would not just drive off.” 

“I would cry.” 

“I would hit them.” 

 “I would say ha ha you can’t do it.” 

 

1 A 1 point answer indicates that the participant can identify a general action or 

comment.  General actions or comments may be an unrealistic resolution to the 

situation that does not involve interacting with the other characters (e.g. make new 

friends).  Responses are unrealistic if they are unlikely to be initiated after every 
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negative interaction with peers (e.g. a participant is unlikely to keep making new 

friends every time they have a difficult interaction with a friend).  General actions 

may also involve the participant telling other characters what they should do, or 

have done wrong.  These sorts of comments are generally the participant directing 

the other character/s to stop an action without giving a reason or acknowledging 

feelings.   

 

General actions may elicit further teasing or negative interactions however the 

action or comment is not deliberately aggressive.  Instead, it is often the participant 

responding naively.    

 

Examples: 

 

 “I would make new friends” 

 “You better stop or I’m going to tell a teacher/parent”.  

 “Stop picking on me”. 

“I would tell them they are being mean.” 

“I would tell them to stop being mean.” 

 

2. A 2 point answer indicates the participant has identified a way of communicating 

with the other character/characters.  However, this communication or action is 

focused on one character’s feelings and does not acknowledge other characters 

feelings or perceptions of the interaction.  Thus the participant’s response does not 

indicate that they have enough knowledge of all characters to negotiate a resolution 

to the problem.   

 

One way to think of this is that the participant’s answer may focus only on 

themselves as the main character and how they feel in the present situation, or may 

focus on a character that is being victimised (such as Carter in the Video 4) and 

respond based solely on that character’s feelings.  These responses are centred on 

feelings rather than just directly telling another character to stop an action against 

them (which is a 1 point answer).  

 

If the participant responds that they would walk away this is also given a rating of 

2.  The difference between walking away and ‘an unrealistic resolution to the 

situation that does not involve interacting with the other characters’ (which is a 1 

point response) is that walking away allows time for the characters to calm down 

and think through future responses.  It is an action that can be initiated after many 

difficult peer interactions and may lead to future resolutions of the problem. 

 

Examples: 

 

Video 1 

“I would just walk away.” 

“Tell Ron that what he said was not very nice and that he hurt my feelings.” 

 

In the second response the participant identifies her emotions (as Hermione) 

directly and communicates that to the other character.  

 

Video 2 
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“I would ask her why she is looking at me.” 

 

This response communicates with the other character but does not show an 

understanding of social norms and how to negotiate social interactions with 

strangers. 

 

Video 3 

“I would just tell the mean kids we were leaving and tell my mother how nice the 

gifts were”.  

 

This example response indicates (indirectly) that the participant is thinking of the 

mother’s feelings but not acknowledging any wrong-doing on her part, nor does the 

participant communicate their feelings (as Bart) to the mother. 

 

Video 4 

“I would tell the girls just to move the dresses and tell the other girl to get in the 

car”. 

 

This response is similar to Video 3 example because the participant identifies an 

action that is ‘nice’ to the character being victimised (Carter), but does not show an 

ability to negotiate or communicate their desires with the other characters in a way 

that will not make them resentful or embarrassed. 

 

3. A 3 point answer indicates that the participant has explained how to communicate 

with the other character/characters in a manner that acknowledges both the 

participant’s own, and other characters, feelings and/or actions.  A 3 point response 

will identify socially acceptable negotiation strategies to resolve the problem.  

These resolutions will not be aggressive and are the most likely course of action to 

elicit a willing behaviour change from other characters towards the main character 

or a character being victimised.  

 

Examples: 

 

Video 1 

“Tell Ron I was sorry for telling him how to make the feather fly and that I was just 

trying to help and then ask if we could be friends/ say I would like to be his friend”. 

 

Video 2 

 “I would say hello and introduce myself/ask her name.” 

 

Participant identifies any way of starting a conversation with the other participant.   

 

Video 3 

“I would ask my mother if we could please leave and then when we were away 

from the other kids explain that she embarrassed me in front of them by saying 

those things”. 

 

Video 4 
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“I would ask the girls in the car to move the dresses, because I offered the other girl 

a ride to school, and maybe also tell them they could put the dresses somewhere 

else.” 
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Section Three: Best Resolution 

 

This section explains how to score the participant’s responses about what the correct or 

“best” resolution to the social problem would be. 

 

Best Response 

 

After the child has given their first response they are asked: 

“Do you think that’s the best thing to do?” 

 

Rate how well the participant has identified if their first resolution is the best thing to do 

using the rating scale below (0-1).  Circle the appropriate rating on the coding form. 

 

0. A zero score indicates no response, or a response of “I don’t know.” 

 

A score of 0 also indicates the participant answers: 

“Yes that is the best action” to an inappropriate action, (a first resolution rating of 

0-1).  

“No, that is not the best action” to an appropriate action (as indicated by a score of 

2 or 3 for their first resolution). 

 

1. A score of 1 indicates that the participant correctly identifies if their response was 

the best one.  Either by responding: 

“Yes” to an appropriate first response (as indicated by a score of 2 or 3 for their 

first resolution). 

“No” to an inappropriate first response (as indicated by a score of 0-1 for their 

response to the first resolution question). 

 

Best Resolution 
 

If the child responded “yes” to the previous question (‘is that the best thing to do?’) 

transfer their ‘First Resolution’ score onto the corresponding ‘Best Resolution’ scale on 

the coding sheet and move onto the next rating scale (Best Resolution Reasoning). 

 

If the participant responded “no” to the previous question (“is that the best thing to do?”) 

they are given a second chance to respond with an alternative action.  The participant is 

asked: 

“What do you think the best thing to do is?” 

 

The participant’s new response to this question is rated using the rating scale below which 

is identical to the ‘first resolution’ rating scale. 

 

Refer to the specific video clip overview (pages 5-12) for more clarification if needed. 

 

Rate how well the participant has identified and described their best resolution using the 

rating scale (0-3).  Circle the appropriate rating on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.” Underline no 

response on the coding sheet. 
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0. A score of 0 is also given for an answer which describes an inappropriate action. 

Inappropriate actions are those that would make the situation worse.  These include 

physical or verbal aggression (including name calling, insults or taunting).  Crying 

is also considered an inappropriate response as it does not attempt to help resolve 

the situation. 

 

For Video 3 and Video 4 the participants may also respond “I would NOT (action 

that character in video clip did e.g. smash the tea set on the floor).  These responses 

are rated as a 1 because they do not identify what the participant would do. 

 

Examples: 

 

 “I would not just drive off.” 

 “I would cry.” 

 “I would hit them.” 

 “I would say ha ha you can’t do it.” 

 

1. A 1 point answer indicates that the participant can identify a general action or 

comment.  General actions or comments may be an unrealistic resolution to the 

situation that does not involve interacting with the other characters (e.g. make new 

friends).  Responses are unrealistic if they are unlikely to be initiated after every 

negative interaction with peers (e.g. a participant is unlikely to keep making new 

friends every time they have a difficult interaction with a friend).  General actions 

may also involve the participant telling other characters what they should do, or 

have done wrong.  These sorts of comments are generally the participant directing 

the other character/s to stop an action without giving a reason or acknowledging 

feelings.   

 

General actions may elicit further teasing or negative interactions however the 

action or comment is not deliberately aggressive.  Instead, it is often the participant 

responding naively.    

 

Examples: 

 

 “I would make new friends” 

 “You better stop or I’m going to tell a teacher/parent”.  

 “Stop picking on me”. 

“I would tell them they are being mean.” 

“I would tell them to stop being mean.” 

 

2. A 2 point answer indicates the participant has identified a way of communicating 

with the other character/characters.  However, this communication or action is 

focused on one character’s feelings and does not acknowledge other characters 

feelings or perceptions of the interaction.  Thus the participant’s response does not 

indicate that they have enough knowledge of all characters to negotiate a resolution 

to the problem.   

 

One way to think of this is that the participant’s answer may focus only on 

themselves as the main character and how they feel in the present situation, or may 

focus on a character that is being victimised (such as Carter in the Video 4) and 



117 

 

1
1

7
 

 

respond based solely on that character’s feelings.  These responses are centred on 

feelings rather than just directly telling another character to stop an action against 

them (which is a 2 point answer).  

 

If the participant responds that they would walk away this is also given a rating of 

2.  The difference between walking away and ‘an unrealistic resolution to the 

situation that does not involve interacting with the other characters’ (which is a 1 

point response) is that walking away allows time for the characters to calm down 

and think through future responses.  It is an action that can be initiated after many 

difficult peer interactions and may lead to future resolutions of the problem. 

 

Examples: 

 

Video 1 

“I would just walk away.” 

“Tell Ron that what he said was not very nice and that he hurt my feelings.” 

 

In the second response the participant identifies her emotions (as Hermione) 

directly and communicates that to the other character.  

 

Video 2 

“I would ask her why she is looking at me.” 

 

This response communicates with the other character but does not show an 

understanding of social norms and how to negotiate social interactions with 

strangers. 

 

Video 3 

“I would just tell the mean kids we were leaving and tell my mother how nice the 

gifts were”.  

 

This example response indicates (indirectly) that the participant is thinking of the 

mother’s feelings but not acknowledging any wrong-doing on her part, nor does the 

participant communicate their feelings (as Bart) to the mother. 

 

Video 4 

“I would tell the girls just to move the dresses and tell the other girl to get in the 

car”. 

 

This response is similar to Video 3 example because the participant identifies an 

action that is ‘nice’ to the character being victimised (Carter), but does not show an 

ability to negotiate or communicate their desires with the other characters in a way 

that will not make them resentful or embarrassed. 

 

3. A 3 point answer indicates that the participant has explained how to communicate 

with the other character/s in a manner that acknowledges both the participant’s 

own, and other characters, feelings and/or actions.  A 3 point response will identify 

socially acceptable negotiation strategies to resolve the problem.  These resolutions 

will not be aggressive and are the most likely course of action to elicit a willing 
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behaviour change from other characters towards the main character or a character 

being victimised.  

 

Examples: 

 

Video 1 

“Tell Ron I was sorry for telling him how to make the feather fly and that I was just 

trying to help and then ask if we could be friends/ say I would like to be his friend”. 

 

Video 2 

 “I would say hello and introduce myself/ask her name.” 

 

Participant identifies any way of starting a conversation with the other participant.   

 

Video 3 

“I would ask my mother if we could please leave and then when we were away 

from the other kids explain that she embarrassed me in front of them by saying 

those things”. 

 

Video 4 

“I would ask the girls in the car to move the dresses, because I offered the other girl 

a ride to school, and maybe also tell them they could put the dresses somewhere 

else.” 

 

Best Resolution Reasoning 

 

After the participant has given a ‘First Resolution’ response or a ‘Best Resolution’ 

response they are asked: 

“Why is that the best thing to do?” 

 

Rate how well the participant has explained their first resolution or best resolution using 

the rating scale (0-3).  Circle the appropriate rating on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.” Underline no 

response on the coding sheet. 

 

0. A 0 point answer also indicates an inappropriate or irrelevant reasoning of why 

their answer is the best one.  Incorrect reasons are obviously wrong reasons for 

why that action or comment would be the best one.  Irrelevant reasons are ones that 

have no relationship to the action or comment.  If the participant just repeats their 

resolution without providing a reason this is also scored as a 0. 

 

Examples: 

 

“Saying hello is the best thing to do because then he will get presents.”   

 

This response is unrelated to the current situation and therefore irrelevant. 

 

“Saying hello would make her feel bad about looking.” 
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This response is incorrect reasoning. 

 

“I would say hi.”  

“I would make new friends.” 

 

These responses just restate the participant’s original resolutions and do not give 

any reasoning. 

 

 “I would do that because it’s just what you do.” 

 

This response shows no understanding of why the resolution is the best one. 

 

1. A 1 point answer indicates that the participant can give a relevant reason why their 

resolution is the best one but their response lacks clarity and/or any depth of 

understanding.  These responses are generally very simple and generalised.  They 

could be given as reasons for many different situations and are not specific to the 

current resolution. 

 

Examples: 

 

“It’s a nice thing to do.” 

“Because then everyone is happy.” 

“No one gets hurt.” 

 

2. A 2 point answer indicates that the participant has identified why their resolution is 

the best one for at least one of the characters.  However, the participant’s reasoning 

either does not identify the wants/needs of other character/s or their reasoning 

places one characters needs as more important.  Most importantly the participant’s 

reasoning will lack understanding of how their resolution affects the future 

relationships between characters.   

 

Examples: 

 

Video 1 

“I would say that so that Ron stopped being mean to me”. 

 

This response indicates that the participant has identified that her resolution will 

lead to her character (Hermione) feeling better because the other character (Ron) 

will no longer call her names.  However, the response does not indicate that the 

participant understands how the relationship between Ron and Hermione will be 

fixed by her actions or comments. 

 

Video 2 

“I would say hello because she was staring at me.” 

 

This response does not identify how this resolution would affect the relationship 

between the characters (by initiating conversation and maybe friendship). 

 

Video 3 

“I would tell my mum the gifts were nice so that I didn’t hurt her feelings.” 
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The participant has identified why their resolution is the best for the mother but 

doesn’t explain why that is the best thing for Bart and the mother’s relationship or 

for Bart when interacting with his mother on front of other children. 

 

Video 4 

“I would say that because they were being mean to Carter and I want them to stop.” 

 

The participant has identified in their response why this resolution is the best for 

Carter but does not consider how the other character would feel and how this may 

affect the boy’s (Donnie) interactions with the other girls in the car in the future. 

 

3. A 3 point answer indicates the participant has explained why their resolution is the 

best for keeping the relationship functioning (negotiation/co-operation).  This 

means that all or most characters needs/feelings have been taken into account. 

 

In the examples below the parts of the response that help increase the participants 

answer from a 2 to a 3 rating are written in bold. 

 

Examples: 

 

Video 1 

“I would do that so that Ron felt better and then we could be friends again.” 

 

Video 2 

“I would say hello, because that would be friendly and we could then talk to each 

other and be friends.” 

 

Video 3 

“I would leave so they couldn’t tease me anymore, and then talk to my mum about 

why what she said was embarrassing, so that she understands why I was upset and 

doesn’t do it again.” 

 

Video 4 

“I would tell them that so that Carter still gets a ride to school and everyone can 

get along on the way to school.”  



121 

 

1
2

1
 

 

Section Four: Verbalising Responses 

 

This section explains how to score the participants response to the questions: 

“What would you say to (character)?”  [Word Use] 

“Why would you say that?”         [Word Use Reasoning] 

 

Characters the participant is asked to direct comments to are: 

 Video 1: Ron 

 Video 2: The girl 

 Video 3: Bart’s mother  

 Video 4: The ‘mean girls’ in the car. 

 

During Video 3 and Video 4 clips, the participant is asked what they would say to 

additional characters (the bullies in Video 3, and Carter in the Video 4).  Only code the 

participant’s responses for the characters mentioned in the list above.     

 

Refer to the specific video clip overview (pages 5-12) for more clarification if needed. 

 

Word Use 

 

When rating this question it is important to consider if the participant may have already 

identified specific phrases that they would say to characters when answering previous 

questions (generally when responding to the first or best resolution questions).  In these 

cases the examiner will not ask the word use question and the previous response should be 

scored using the rating scale below. 

 

It is important to also take into account the tone of voice the participant gives the response 

in.  The words themselves can change meaning depending on how they are delivered. 

 

Rate how well the participant has identified and delivered appropriate specific words they 

would say to another character using the rating scale below (0-3).  Circle the appropriate 

rating on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.” Underline no 

response on the coding sheet. 

 

0. A 0 point answer will also include an inappropriate comment. Inappropriate 

comments are ones that: indicate physical aggression, involve name calling, or are 

insults and/or antagonistic comments that are meant to annoy the other character.  

The child will deliver these comments in a negative, aggressive or hostile tone of 

voice. 

 

Examples: 

 

“I will kill you.” 

“Stop or I will punch you.” 

 “You’re a coward.” 

“At least I can do it but you couldn’t.” 
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1. A 1 point answer indicates that the participant can identify a general comment they 

would make to another character.  These include comments telling the other 

character to stop an action without giving a reason or acknowledging feelings.  

These comments may be similar to antagonistic comments; however, the difference 

will be the participant’s tone of voice (less aggressive) and the use of less hostile 

words.  They may include the words please or thank you in order to soften the 

comment.  These responses will not resolve the situation (and may elicit further 

teasing) but are not deliberately aggressive or annoying. 

 

The participant may also give responses that don’t include words specifically 

directed to another character; instead the response may be a summary of what 

emotions or thoughts they would tell the other character.  Examiners may prompt 

indirect responses in order to elicit specific words that the child would say to 

another character.  If the participant can give specific words after prompting, score 

that response.  If the child is unable to provide a specific direct phrase directed to 

another character, but has given an appropriate overview of the sort of comment 

they would make, score the response as a 1. 

 

Examples: 

 

“I would talk about how I felt or tell him how I felt” (indirect comment). 

“You need to stop picking on me.” 

“Please stop that.” 

“I’m going to tell on you.” 

“You are being rude.” 

“I want to go home.” 

“Move your dresses.” 

“I’m not going to be your friend.” 

 

2. A 2 point answer indicates that the participant has clearly identified specific and 

appropriate words that they would say to the other character.  However, the 

participant’s answer acknowledges only one character’s feelings or actions 

(generally their own) and therefore lacks an understanding of negotiation between 

characters. These responses are either unlikely to change the target characters 

behaviour, or would get the target character to change their behaviour grudgingly.  

 

Examples: 

 

Video 1 

“That wasn’t nice you hurt my feelings.” 

 

This response indicates the participants own feelings but lacks acknowledgment of 

what the participant (as Hermione) did wrong to provoke Ron into say a mean 

comment.  This comment is unlikely to help repair the relationship between Ron 

and Hermione because of this. 

 

Video 2 

“Excuse me, why are you looking at me?” 
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In this example the tone of voice the participant delivers this in is important.  If it is 

a hostile/aggressive tone then this response would be scored a 0 as it would be 

deliberately antagonist.  However, when delivered as a query in a softer tone of 

voice it receives a rating of 2 as it may initiate conversation, which is the desired 

resolution.  It does not receive a rating of 3 as it is not the most appropriate way to 

initiate conversation with another character. 

 

Video 3 

“I really like the gifts mum. Let’s go home now.” 

 

This example response is rated as a 2 because the participant does not identify how 

they (as Bart) would be feeling. Therefore the mother would not understand that 

she did anything inappropriate and would not change her behaviour in the future.  

However, the participant has thought about the mother’s feelings and said words 

that would remove both themselves and the mother from the situation. 

  

Video 4 

“Could you move your dresses for Carter?” 

 

This response is rated as a 2 because the participant has not communicated with the 

girls in the car in a manner that is likely to elicit willingness to make room for 

Carter.  The participant has not identified in their response any acknowledgment of 

why he (as Donnie) is asking the girls in the car to make room for Carter or what 

alternative places the girls could put their dresses. 

 

3. A 3 point answer indicates that the participant has clearly conveyed words that 

communicate with the other character/characters in a manner that acknowledges 

other characters feelings and/or actions, and identifies negotiation strategies (words 

that will help mend relationships between characters and get the target character to 

willingly change their behaviour or future behaviour). 

 

In the examples below the parts of the response that increase the participants 

answer from a 2 to a 3 rating are written in bold. 

 

Examples: 

 

Video 1 

“Ron, I am sorry for telling you how to make the feather fly. I would like to be 

friends”. 

 

Video 2 

“Hello.  My name is … What’s yours” 

 

Video 3 

“Mum can we please leave. I was embarrassed back there because some of the 

things you said made me look silly”. 

 

Video 4 

“I offered to give Carter a ride to school as well so could you please move your 

dress so she could sit there” “You could put the dress on your lap”. 
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Word Use Reasoning 

 

The second part of this section scores the participant’s explanation of why they would use 

those words.  

 

Rate how well the participant has explained why they would use those specific words 

using the rating scale below (0-3).  Circle the appropriate rating on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.”  Underline no 

response on the coding sheet. 

 

0. A 0 point answer indicates an inappropriate or irrelevant reasoning of why their 

words are the best ones to use.  Incorrect reasons are obviously wrong reasons for 

why that comment would be the best one.  Irrelevant reasons are ones that have no 

relationship to the comment.  If the participant just repeats their words without 

providing a reason this is also scored as a 0. 

 

Examples: 

 

“Saying hello is the best thing to do because then he will get presents.”   

 

This response is unrelated to the current situation and therefore irrelevant. 

 

“Saying hello would make her feel bad about looking.” 

 

This response is incorrect reasoning. 

 

“Hi.”  

“Could you please move your dresses?” 

 

These responses just restate the participant’s original resolutions and do not give 

any reasoning. 

 

 “I would say that because it’s just what you say.” 

 

This response shows no understanding of why the resolution is the best one. 

 

1. A 1 point answer indicates that the participant can give a relevant reason why their 

words are the best ones but their response lacks clarity and/or any depth of 

understanding.  These responses are generally very simple and generalised.  They 

could be given as reasons for many different situations and are not specific to the 

current resolution. 

 

Examples: 

 

“Because it’s a nice thing to say.” 

“Because then everyone would be happy.” 

“I would say hi because that’s what’s good.” 
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2. A 2 point answer indicates that the participant has identified why their words help 

the situation for one of the character.  However, their reasoning either does not 

identify the wants/needs of other character or it expects that the other character will 

confirm to their wishes.  The participant’s response will lack an understanding of 

how their words affect the relationship between characters.   

 

Examples: 

 

Video 1 

“I would say that so that Ron stopped being mean to me”. 

 

This response indicates that the participant understands her words will stop Ron 

from saying mean things about her (as Hermione) but does not address how these 

words might mend the relationship between them. 

 

Video 2 

“I would say that so that she would stop staring at me.” 

 

The participant does not give a reason as to how these words help the relationship 

or communication between the boy and the girl.  This response is directed at 

stopping a character’s action not initiating conversation. 

 

Video 3 

“I would say that so that my mum felt good” 

 

This participant has identified in their response how his words help the mother’s 

feelings but does not explain how the relationship between mother and son is 

affected. 

 

Video 4 

“I would say that so they moved the dresses”  

“So they knew I didn’t like what they said” 

 

These responses indicate that the participant has identified why the words help the 

situation (moving the dresses or acknowledging feelings of the boy Donnie).  

However, the participant’s response does not show an understanding of how these 

words affect the relationship between the boy and any other characters. 

 

3. A 3 point answer indicates that the participant has explained why their words are 

the best for keeping the relationship functioning (negotiation/co-operation).  This 

means that all or most characters needs/feelings have been taken into account. 

 

In the examples below the parts of the response that help increase the participants 

answer from a 2 to a 3 rating are written in bold. 

 

Examples: 

 

Video 1 

“I would say that so that Ron felt better and we could be friends again.” 
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Video 2 

“I would say hello because that would be friendly and we could then talk to each 

other and be friends” 

 

Video 3 

“I would say that to my mum so that she understands why I was upset but so she 

also doesn’t feel bad or do it again.” 

 

Video 4 

“I would tell them that so that maybe they would want to be nicer to Carter and so 

that Carter still gets a ride to school.” 
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Section Five: Characters Emotions 

 

This section explains how to score responses when the participant is asked to identify 

characters emotions and why they feel that way.  It is important to score this based on the 

participant’s response across several questions.  Some participants may give a full and 

detailed answer after being asked only one question.  If the participant does give a full 

explanation of a characters emotion within the context of another question the examiner 

may not have asked the emotion identification and/or reasoning questions (so that the 

participant does not have to repeat themselves).  Other participants may require all 

questions to be asked in order to elicit a response to each part. 

 

‘Happy’ is considered a basic emotion word and generally when given as a response is 

scored a 2.  However, in some of the video clips there are some situations where ‘happy’ is 

the best response for a characters emotion.  It would not make sense for the participant to 

use a more sophisticated word. When scoring these questions the participant is given a 

score of 3 for the response ‘happy.’ 

 

The following list gives the questions for when ‘happy’ as a response is scored as a 3.  For 

all other character emotion identification and reasoning questions (both main character and 

other character) a response of ‘happy’ is scored as a 2. 

 

Video 2 

 

Other character emotion identification 

“How do you think the girl is feeling at the end of the video clip? 

 

Video 3 

 

Other character emotion identification (beginning only) 

“How do you think Bart’s mother felt at the beginning of the video clip?” 

 

Video 4 

 

Main character identification 

“How do you think Donnie felt at the end of the video clip?” 

 

Other character identification (beginning only) 

“How do you think Carter/the girl felt at the beginning of the video clip?” 

 

 

Main Characters Emotion Identification 

 

The main character emotion identification and reasoning is based on the following 

characters:  

 

Video 1: Hermione 

Video 2: Boy who enters train 

Video 3: Bart 

Video 4: The boy (Donnie) 
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Refer to the specific video clip overview (pages 5-12) for more clarification if needed. 

 

Rate how well the participant has identified the main character’s emotion using the rating 

scale below (0-3).  Circle the appropriate rating on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.”  Underline no 

response on the coding sheet. 

 

0. A 0 point answer will be an incorrect emotion or incorrect cognitive word.  That is 

the participant give an emotion or cognition that is obviously not what the character 

is feeling.” 

 

1. A 1 point answer indicates the participant gives a correct cognitive word as a 

response rather than an emotion word.  Cognitive words describe emotions as 

thoughts and often the responses start with “he is thinking” or “she thinks”.  If the 

child responds “bad” or “good” rate these as 1 point answers. 

 

Examples: 

 

“She thinks that he wants to do it well.” 

“Very friendly.” 

“She feels bad” 

 

2. A 2 point answer indicates that the participant can identify a basic emotion 

correctly. 

 

Examples: mad, happy (except for those questions mentioned previously), 

surprised, sad, scared. 

 

3. A 3 point answer indicates that the participant gives a more sophisticated emotion 

word. 

 

Examples: embarrassed; annoyed; nervous, disappointed. 

 

Main Character Emotion Reasoning 

 

Rate how well the participant has explained why the main character feels the emotion the 

participant has identified using the rating scale below (0-3).  Circle the appropriate rating 

on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.”  Underline no 

response on the coding sheet. 

 

0. A 0 point answer indicates an inappropriate or irrelevant reason for why the 

character feels the emotion the participant has identified.  Incorrect reasons are 

obviously wrong reasons.  Irrelevant reasons are ones that have no relationship to 

the emotion.  If the participant just repeats their emotion as a reason this response 

is also scored as a 0. 
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Examples: 

 

Video 1 

“Hermione was mad because she forgot her feather.” [Incorrect reason] 

“You can see that Hermione was really mad.”  [Emotion given as reason] 

 

Video 2 

“The boy was scared of trains.” [Incorrect reason] 

 

Video 3 

“Bart was mad because he wanted a different tea set.” [Incorrect reason] 

“Bart was really embarrassed because he was embarrassed about it.” [Emotion as 

reason] 

 

Video 4 

“The boy was happy because he got to spend time with Carter.”  [Incorrect reason] 

 

1. A 1 point answer indicates that the participant can give a relevant reason why the 

character feels the emotion the participant previously identified.  However, the 

participant’s response will not have any depth of understanding and will be a 

simple reason.  These responses could be given as reasons for many different 

situations and are not specific to the interaction presented between characters in the 

video clip. 

 

Examples: 

 

Video 1 

“Hermione feels sad because she was alone.” 

 

Video 2 

“The boy was scared because he got on the train by himself.” 

 

Video 3 

“Bart was mad because he didn’t like being bullied.” 

 

Video 4 

“The boy was sad because the other girls had been mean.” 

 

In this example the participant has given an incorrect emotion but has given an 

adequate, but simple and generalised, reason why she thinks the boy feels this way. 

 

2. A 2 point answer indicates that the participant can explain why the character feels 

the identified emotion based on the comments or actions of one character in the 

video clip.  The participant’s reasoning will be based on the main character’s 

actions or another character’s actions but the response will not explain how the 

interaction between these actions contributes to the character’s emotion.   

Examples: 

 

Video 1 
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“Hermione was upset because Ron said she didn’t have any friends.” 

 

This response is scored as a 2 because the participant has explained why she (as 

Hermione) feels upset based on Ron’s actions in the video clip.  She does not make 

any associations between Hermione’s actions and Ron’s and how that may have 

affected her emotions. 

 

Video 2 

“The boy was nervous because he didn’t know what to do.” 

 

The participant’s response is scored as a 2 because they have only explained the 

boy’s emotion in relation to his own actions.  To be scored a 3 they would need to 

include in their response how the girl’s actions were also affecting the boy’s 

emotions. 

 

Video 3 

“Bart was mad because his mother had made him look silly.” 

 

Similarly to the Video 2 example response, this participants response only explains 

Bart’s feelings based on his mother’s action and comments, and does not include 

how the other boys/bullies actions and comments would have contributed to Bart’s 

emotion. 

 

Video 4 

“The boy was happy because he got bait.” 

 

This participant’s response only explains the boy’s (Donnie) emotion in regards to 

what he achieved but does not identify any other characters and how his 

interactions with them contributed to his emotion. 

 

3. A 3 point answer indicates that the participant has identified more than one event 

of the situation, or the relationship between other characters actions, and how that 

influences the main character’s feelings. 

 

In the examples below the parts of the response that help increase the participants 

answer from a 2 to a 3 rating are written in bold. 

 

Examples: 

 

Video 1 

“Hermione was upset because she was trying to be helpful but then she heard Ron 

tell the other boys that she didn’t have any friends because she was annoying and 

that hurt her feelings.” 

 

Video 2 

“The boy was nervous because he didn’t know anyone and the girl was staring at 

him.” 

Video 3 

“Bart was embarrassed because what his mum said made him look silly in front of 

the other kids and then they started teasing him so he got mad at her.” 
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Video 4 

“The boy was happy because he still got his free bait and he didn’t really care 

about giving the girl a ride.” 

 

Other Character Emotion Identification 

 

The other character emotion identification and reasoning is based on the following 

characters: 

  

Video 1: Ron 

 Video 2: The girl 

 Video 3: Bart’s mother (Marge Simpson) 

 Video 4: Carter 

 

For Video 3 and Video 4 the participant is asked to identify how the other character was 

feeling both at the beginning and end of the video clip.  Check that you have identified on 

the coding sheet the correct rating scale for the beginning emotion identification and end 

emotion identification separately. 

 

Refer to the specific video clip overview (pages 5-12) for more clarification if needed. 

 

Rate how well the participant has identified the other character’s emotion using the rating 

scale below (0-3).  Circle the appropriate rating on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.”  Underline no 

response on the coding sheet. 

 

0. A 0 point answer will be an incorrect emotion or incorrect cognitive word.  That is 

the participant give an emotion or cognition that is obviously not what the character 

is feeling.” 

 

1. A 1 point answer indicates that the participant gives a correct cognitive word as a 

response rather than an emotion word.  These describe emotions as thoughts and 

often the responses start with “he is thinking” or “she thinks”.  If the child responds 

“bad” or “good” rate these as 1 point answers. 

 

Examples: 

 

“She thinks that he wants to do it well.” 

“Very friendly.” 

“She feels bad” 

 

2. A 2 point answer indicates that the participant can identify a basic emotion 

correctly. 

 

Examples: mad, happy (except for those questions mentioned previously), 

surprised, sad, scared. 
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3. A 3 point answer indicates that the participant gives a more sophisticated emotion 

word. 

 

Examples: embarrassed; annoyed; nervous, disappointed. 

 

Other Character Emotion Reasoning 

 

For Video 3 and Video 4 the participant is asked to explain how the other character was 

feeling both at the beginning and end of the video clip.  Check that you have identified on 

the coding sheet the correct rating scale for the beginning emotion reasoning and end 

emotion reasoning separately. 

 

Rate how well the participant has explained why the other character feels the emotion the 

participant has identified using the rating scale below (0-3).  Circle the appropriate rating 

on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.”  Underline no 

response on the coding sheet. 

 

0. A 0 point answer indicates that the participant has given an inappropriate or 

irrelevant reason for why the character feels the emotion the participant has 

identified.  Incorrect reasons are obviously wrong reasons.  Irrelevant reasons are 

ones that have no relationship to the emotion.  If the participant just repeats their 

emotion as a reason this response is also scored as a 0. 

 

Examples: 

 

Video 1 

“Ron was mad because he forgot his feather.” 

 

Video 2 

“The girl was happy to get presents.” 

 

Video 3 

“Marge was happy because she had a new jacket.” 

 

Video 4 

“The girl was sad because her dad teased her about liking a boy.”  

 

1. A 1 point answer indicates that the participant can give a relevant reason why the 

character feels the emotion the participant previously identified.  However, the 

participant’s response will not have any depth of understanding and will be a 

simple reason.  These responses are often explanations that are possible reasons for 

character’s to feel the identified emotion, but are unlikely to be the most logical 

reason for why the character feels the identified emotion. 

 

Examples: 

 

Video 1 



133 

 

1
3

3
 

 

“Ron feels bad because he couldn’t make a feather fly” 

 

Video 2 

“The girl is happy because she is on a train” 

 

Video 3 

Beginning of video clip: “The mother was happy because she bought Bart a tea set” 

End of video clip: “he mother was sad because Bart smashed the tea set” 

 

Video 4 

Beginning of video clip: “The girl was happy because she talked to a boy” 

End of video clip: “The girl was sad because she didn’t get a ride” 

 

2. A 2 point answer indicates that the participant can explain why the character feels 

the identified emotion based on the comments or actions of one character in the 

video clip.  The participant’s reasoning will be based on the main character’s 

actions or another character’s actions but the response will not explain how the 

interaction between these actions contributes to the character’s emotion.   

 

Examples: 

 

Video 1 

“Ron was upset because Hermione showed him up.” 

 

This response does not explain that Ron was also aware the Hermione overheard 

his comment which would have made him feel guilty or worse. 

 

Video 2 

“The girl was happy because she was making new friends.” 

 

This response is missing any identification of the other character (the boy) and that 

the girl wanted to interact with him specifically. 

 

Video 3 

Beginning of video clip: “The mother was happy because Bart was being nice to 

her.” 

 

This response is scored as a 2 because it explains the mother’s emotion only in 

relation to a general action (being nice) by Bart, not what Bart was specifically 

doing in the video clip to make her happy. 

 

End of video clip: “The mother was sad because Bart had insulted her.” 

 

This response does not explain that what the mother had previously thought (that 

Bart wanted to spend time with her) will affect her emotions when Bart insults her. 

 

Video 4 

Beginning of video clip: “The girl was happy because she was getting a ride to 

 school.” 
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In this response the participant does not explain how the additional factor of it 

being a boy Carter (the girl) likes, would affect her emotion.  

 

End of video clip: “The girl was sad because the other girls had been mean to her 

and not let her in the car.” 

 

This response is scored as a 2 because the participant does not acknowledge how 

the boy’s actions would have affected Carter’s (the girl) emotions. 

 

3. A 3 point answer indicates that the participant has identified more than one event 

of the situation, or the relationship between other characters actions, and how that 

influences the main character’s feelings. 

 

In the examples below the parts of the response that help increase the participants 

answer from a 2 to a 3 rating are written in bold. 

 

Examples: 

 

Video 1 

“Ron was embarrassed because Hermione had done something better than him and 

then he felt even worse because she overheard him say something mean about 

her.” 

 

Video 2 

“The girl was happy because she wanted to make friends with the new boy.” 

 

Video 3 

Beginning of video clip: “The mother was happy because Bart was spending time 

with her.” 

End of video clip: “The mother was upset because she thought Bart wanted to 

spend time with her, but then Bart had said that he was only spending time with 

her out of pity.” 

 

Video 4 

Beginning of video clip: “The girl was happy because the boy she liked was going 

to drive her to school” 

“The girl was nervous because she was going to ask the boy she liked for a ride.” 

 

End of video clip: “The girl was upset because the other girls had been nasty, and 

the boy she liked didn’t stick up for her but just drove away, even though they 

had a deal.”  
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Section Six: Alternative Resolutions 

 

Alternative Resolutions 

 

This section focuses on giving the participant a chance to come up with other “good ways” 

to solve the problem now that they have thought through the problem.  The question asked 

is: 

 “Can you think of any other good things you could do.”   

 

The participant is also asked if they think that is a good thing to do and why.  If the 

participant responds that they do not think their response is a good thing to do, do not 

score that response.  Only score responses that the participant has said they believe are 

appropriate.  

 

The rating scale is identical to the ‘First Resolution section’ when the child is asked what 

they would do. 

 

The characters in the videos that the question relates to are:  

 

Video 1: Hermione 

Video 2: Boy who enters train 

Video 3: Bart 

Video 4: The boy (Donnie) 

 

The participant is asked to imagine they are in the same situation as the characters listed 

above and then respond with the action they would take.  

 

For the Video 1 and Video 2 the participant is asked to respond with what they would now 

do.  In Video 3 and Video 4 the participant is asked what they would have done. 

 

Refer to the specific video clip overview (pages 5-12) for more clarification if needed. 

 

Rate how well the participant has identified and described their best resolution using the 

rating scale (0-3).  Circle the appropriate rating on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.” Underline no 

response on the coding sheet. 

 

0. A score of 0 is given for an answer which describes an inappropriate action. 

Inappropriate actions are those that would make the situation worse.  These include 

physical or verbal aggression (including name calling, insults or taunting).  Crying 

is also considered an inappropriate response as it does not attempt to help resolve 

the situation. 

 

For Video 3 and Video 4 the participants may also respond “I would NOT (action 

that character in video clip did e.g. smash the tea set on the floor).  These responses 

are rated as a 1 because they do not identify what the participant would do. 

 

Examples: 
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 “I would not just drive off.” 

 “I would cry.” 

 “I would hit them.” 

 “I would say ha ha you can’t do it.” 

 

1. A 1 point answer indicates that the participant can identify a general action or 

comment.  General actions or comments may be an unrealistic resolution to the 

situation that does not involve interacting with the other characters (e.g. make new 

friends).  Responses are unrealistic if they are unlikely to be initiated after every 

negative interaction with peers (e.g. a participant is unlikely to keep making new 

friends every time they have a difficult interaction with a friend).  General actions 

may also involve the participant telling other characters what they should do, or 

have done wrong.  These sorts of comments are generally the participant directing 

the other character/s to stop an action without giving a reason or acknowledging 

feelings.   

 

General actions may elicit further teasing or negative interactions however the 

action or comment is not deliberately aggressive.  Instead, it is often the participant 

responding naively.    

 

Examples: 

 

 “I would make new friends” 

 “You better stop or I’m going to tell a teacher/parent”.  

 “Stop picking on me”. 

“I would tell them they are being mean.” 

“I would tell them to stop being mean.” 

 

2. A 2 point answer indicates the participant has identified a way of communicating 

with the other character/characters.  However, this communication or action is 

focused on one character’s feelings and does not acknowledge other characters 

feelings or perceptions of the interaction.  Thus the participant’s response does not 

indicate that they have enough knowledge of all characters to negotiate a resolution 

to the problem.   

 

One way to think of this is that the participant’s answer may focus only on 

themselves as the main character and how they feel in the present situation, or may 

focus on a character that is being victimised (such as Carter in the Video 4) and 

respond based solely on that character’s feelings.  These responses are centred on 

feelings rather than just directly telling another character to stop an action against 

them (which is a 1 point answer).  

 

If the participant responds that they would walk away this is also given a rating of 

3.  The difference between walking away and ‘an unrealistic resolution to the 

situation that does not involve interacting with the other characters’ (which is a 1 

point response) is that walking away allows time for the characters to calm down 

and think through future responses.  It is an action that can be initiated after many 

difficult peer interactions and may lead to future resolutions of the problem. 

 

Examples: 
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Video 1 

“I would just walk away.” 

“Tell Ron that what he said was not very nice and that he hurt my feelings.” 

 

In the second response the participant identifies her emotions (as Hermione) 

directly and communicates that to the other character.  

 

Video 2 

“I would ask her why she is looking at me.” 

 

This response communicates with the other character but does not show an 

understanding of social norms and how to negotiate social interactions with 

strangers. 

 

Video 3 

“I would just tell the mean kids we were leaving and tell my mother how nice the 

gifts were”.  

 

This example response indicates (indirectly) that the participant is thinking of the 

mother’s feelings but not acknowledging any wrong-doing on her part, nor does the 

participant communicate their feelings (as Bart) to the mother. 

 

Video 4 

“I would tell the girls just to move the dresses and tell the other girl to get in the 

car”. 

 

This response is similar to Video 3 example because the participant identifies an 

action that is ‘nice’ to the character being victimised (Carter), but does not show an 

ability to negotiate or communicate their desires with the other characters in a way 

that will not make them resentful or embarrassed. 

 

3. A 3 point answer indicates that the participant has explained how to communicate 

with the other character/characters in a manner that acknowledges both the 

participant’s own, and other characters, feelings and/or actions.  A 3 point response 

will identify socially acceptable negotiation strategies to resolve the problem.  

These resolutions will not be aggressive and are the most likely course of action to 

elicit a willing behaviour change from other characters towards the main character 

or a character being victimised.  

 

Examples: 

 

Video 1 

“Tell Ron I was sorry for telling him how to make the feather fly and that I was just 

trying to help and then ask if we could be friends/ say I would like to be his friend”. 

 

Video 2 

 “I would say hello and introduce myself/ask her name.” 

 

Participant identifies any way of starting a conversation with the other participant.   
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Video 3 

“I would ask my mother if we could please leave and then when we were away 

from the other kids explain that she embarrassed me in front of them by saying 

those things”. 

 

 

Video 4 

“I would ask the girls in the car to move the dresses, because I offered the other girl 

a ride to school, and maybe also tell them they could put the dresses somewhere 

else.” 

 

Alternative Resolution Reasoning 

 

Rate how well the participant has explained why their alternative resolution is a good one 

using the rating scale (0-3).  Circle the appropriate rating on the coding form. 

 

A zero score indicates no response, or a response of “I don’t know.”  Underline no 

response on the coding sheet. 

 

0. A 0 point answer indicates an inappropriate or irrelevant reasoning of why their 

answer is the best one.  Incorrect reasons are obviously wrong reasons for why that 

action or comment would be the best one.  Irrelevant reasons are ones that have no 

relationship to the action or comment.  If the participant just repeats their resolution 

without providing a reason this is also scored as a 0. 

 

Examples: 

 

“Saying hello is the best thing to do because then he will get presents.”   

 

This response is unrelated to the current situation and therefore irrelevant. 

 

“Saying hello would make her feel bad about looking.” 

 

This response is incorrect reasoning. 

 

“I would say hi.”  

“I would make new friends.” 

 

These responses just restate the participant’s original resolutions and do not give 

any reasoning. 

 

 “I would do that because it’s just what you do.” 

 

This response shows no understanding of why the resolution is the best one. 

 

1. A 1 point answer indicates that the participant can give a relevant reason why their 

resolution is the best one but their response lacks clarity and/or any depth of 

understanding.  These responses are generally very simple and generalised.  They 
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could be given as reasons for many different situations and are not specific to the 

current resolution. 

 

Examples: 

 

“It’s a nice thing to do.” 

“Because then everyone is happy.” 

“No one gets hurt.” 

 

2. A 2 point answer indicates that the participant has identified why their resolution is 

the best one for at least one of the characters.  However, the participant’s reasoning 

either does not identify the wants/needs of other character/s or their reasoning 

places one characters needs as more important.  Most importantly the participant’s 

reasoning will lack understanding of how their resolution affects the future 

relationships between characters.   

 

Examples: 

 

Video 1 

“I would say that so that Ron stopped being mean to me”. 

 

This response indicates that the participant has identified that her resolution will 

lead to her character (Hermione) feeling better because the other character (Ron) 

will no longer call her names.  However, the response does not indicate that the 

participant understands how the relationship between Ron and Hermione will be 

fixed by her actions or comments. 

 

Video 2 

“I would say hello because she was staring at me.” 

 

The participant’s response does not indicate how this would affect the relationship 

between the characters (by initiating conversation and maybe friendship). 

 

Video 3 

“I would tell my mum the gifts were nice so that I didn’t hurt her feelings.” 

 

The participant has identified why their resolution is the best for the mother but 

doesn’t explain why that is the best thing for Bart and the mother’s relationship or 

for Bart when interacting with his mother on front of other children. 

 

Video 4 

“I would say that because they were being mean to Carter and I want them to stop.” 

 

The participant has identified in their response why this resolution is the best for 

Carter but does not consider how the other character would feel and how this may 

affect the boy’s (Donnie) interactions with the other girls in the car in the future. 

 

3. A 3 point answer indicates the participant has explained why their resolution is the 

best for keeping the relationship functioning (negotiation/co-operation).  This 

means that all or most characters needs/feelings have been taken into account. 
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In the examples below the parts of the response that help increase the participants 

answer from a 2 to a 3 rating are written in bold. 

 

Examples: 

 

Video 1 

“I would do that so that Ron felt better and then we could be friends again.” 

 

Video 2 

“I would say hello, because that would be friendly and we could then talk to each 

other and be friends.” 

 

Video 3 

“I would leave so they couldn’t tease me anymore, and then talk to my mum about 

why what she said was embarrassing, so that she understands why I was upset and 

doesn’t do it again.” 

 

Video 4 

“I would tell them that so that Carter still gets a ride to school and everyone can 

get along on the way to school.” 
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Section Seven: Previous Viewing 

 

This section simply asks the participant if they have seen the movies or TV shows the clips 

are taken from (or in the case of Video 1, also read).  This question may be asked before 

the video or at the end of the questioning.  In some cases it may be obvious from the 

participant’s comments (“I love this movie…”).  This is rated on a simple yes or no scale. 

 

1. Yes 

2. No 
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Social Information Processing Video Task Coding Sheet 
 

 

Participant ID number #                                                                             Coder: 

 

 

Video:         1        2       3       4    

    

    

 R   

                                                        (Re-watched video before any question was asked) 

 

 

Section One: Scene Description  
    

    

 R 

 0 1 2 3 

N No Response or 

Incorrect/Minor 

occurrence 

One major event 

described 

Two major 

events identified 

Clear and 

logical 

description 

  

 

Section Two: First Resolution 

            

          R 

N 0 1 2 3 

 No Response 

or 

Inappropriate 

action 

General 

action 

Communication/Action 

(focused on one 

character) 

Clear 

communication 

with others 

 

 

Section Three: Best Resolution 

 

Best Response         R 

 

N 0 1 

 No Response or 

Incorrect  Identification 

Correct Identification 
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Best Resolution          R 

 

 

N 0 1 2 3 

 No Response or 

Inappropriate 

action 

General action Communication/ 

Action (focused on 

one character) 

Clear 

communication 

with others 

Best Resolution Reasoning        R 

 

N 

 

0 

 

1 

 

2 

 

3 

 No Response 

or 

Inappropriate/ 

Irrelevant 

reasoning 

Reasoning 

lacks clarity or 

depth 

One characters 

needs 

identified 

Clear 

understanding 

of resolution 

 

Section Four: Verbalising a Response 

 

Word Use          R 

 

 

N 0 1 2 3 

 No Response 

or 

Inappropriate 

comment 

General 

comment 

Communication 

(acknowledges 

only one 

character) 

Clear 

communication/ 

negotiation with 

others 

 

Word Use Reasoning        R 

 

 

N 

 

0 

 

1 

 

2 

 

3 

 No Response 

or 

Inappropriate/ 

Irrelevant 

reasoning 

Reasoning 

lacks clarity or 

depth 

One characters 

needs 

identified 

Clear 

understanding 

of 

communication 

 

 

 

 

 

 

 

 

 

 

 

 



144 

 

1
4

4
 

 

Section Five: Characters Emotions 

 

 

Main Character Emotion Identification      R 

 

 

N 0 1 2 3 

 No Response 

or Incorrect 

emotion 

Cognitive 

word 

Basic emotion 

word 

Sophisticated 

emotion word 

 

Main Character Emotion Reasoning      R 

 

 

N 

 

0 

 

1 

 

2 

 

3 

 No Response 

or 

Inappropriate/ 

Irrelevant 

reasoning 

Low level of 

understanding 

Reasoning 

based on one 

action 

Clear 

understanding 

of emotion 

Other Character Emotion Identification (1, 2, end emotion 3, 4)   R 

 

 

N 0 1 2 3 

 No Response 

or Incorrect 

emotion 

Cognitive word Basic emotion 

word 

Sophisticated 

emotion word 

Other Character Emotion Reasoning (1, 2, end emotion 3, 4)   R 

 

 

N 

 

0 

 

1 

 

2 

 

3 

 No Response 

or 

Inappropriate/ 

Irrelevant 

reasoning 

Low level of 

understanding 

Reasoning 

based on one 

action 

Clear 

understanding 

of emotion 

 

Other Character Emotion Identification (beginning emotion 3, 4)  R 

 

 

N 0 1 2 3 

 No Response 

or Incorrect 

emotion 

Cognitive word Basic emotion 

word 

Sophisticated 

emotion word 

Other Character Emotion Reasoning (beginning emotion 3, 4)   R 
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N 

 

0 

 

1 

 

2 

 

3 

 No Response or 

Inappropriate/ 

Irrelevant 

reasoning 

Low level of 

understanding 

Reasoning 

based on one 

action 

Clear 

understanding 

of emotion 

 

 

Section Six: Alternative Resolution 

 

Alternative Resolution          R 

 

N 0 1 2 3 

 No Response or 

Inappropriate 

action 

General action Communication/ 

Action (focused on 

one character) 

Clear 

communication 

with others 

 

Alternative Resolution Reasoning       R 

 

 

N 

 

0 

 

1 

 

2 

 

3 

 No Response 

or 

Inappropriate/ 

Irrelevant 

reasoning 

Reasoning 

lacks clarity or 

depth 

One characters 

needs 

identified 

Clear 

understanding 

of resolution 

 

 

Section Seven: Previous Viewing 

 

 

N 1 2 

 Yes No 

 

 

Intrusions 

 

 

 

 

 

 

Comments 
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Appendix V 

INS Coding Manual 
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Appendix W 

Inter-Rater Reliability for the SIPVT and INS 

 

 

Table W1     

Inter-rater Reliability (Cohen’s Kappa) of Questions in the SIPVT 

 Video 1 Video 2 Video 3 Video 4 

Scene Description .87 .92 .82 .76 

Emotion Identification .88 .86 .81 .75 

Emotion Reasoning .89 .88 .77 .79 

First Resolution .84 1.00 .80 .87 

Resolution the Best One .87 .86 1.00 .78 

Highest Resolution .91 .87 .77 .80 

Highest Resolution Reasoning .87 1.00 .87 .86 

Word Use .87 .75 .83 .81 

Word Use Reasoning .82 .85 1.00 1.00 

     

 

 

 

Table W2     

Inter-rater Reliability (Cohen’s Kappa) of Questions in the INS 

 INS 1 INS 2 INS 3 INS 4 

Define the Problem .80 .82 .85 .82 

Emotion Identification (Main) .85 .86 .71 .82 

Emotion Identification (Other) .86 .94 .76 1.00 

Generate Alternative Strategies .75 .94 .91 .85 

Best Solution .82 .78 .90 .87 

How Know Solved Problem .95 1.00 .95 .79 
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Appendix X 

Chapter Five Comparisons between ADHD Inattentive and Combined Subtypes 
 
 

 
Measure 

  Inattentive   Combined         

  N Mean SD 
 

N Mean SD 
 

t p d 

CASL             

Non Literal    23 101.91 14.49 
 

16 105.06 16.06 
 

-0.64 .527 
 

Inference   23 94.57 13.77 
 

16 95.81 16.59 
 

-0.26 .800 
 

Pragmatic Judgment   23 88.87 13.33 
 

17 90.41 15.93 
 

-0.33 .741 
 

CCC-2             

Speech   22 8.41 2.68 
 

17 8.59 2.45 
 

-0.22 .831 
 

Syntax   22 9.23 2.89 
 

17 9.59 1.94 
 

-0.44 .661 
 

Semantics   22 8.05 3.39 
 

17 9.25 2.67 
 

-1.18 .246 
 

Coherence   22 7.77 3.29 
 

17 8.82 3.64 
 

-0.94 .352 
 

Initiation   22 8.91 2.35 
 

17 6.12 2.37 
 

3.67 .001 1.18 

Scripted Language   22 8.27 2.80 
 

17 8.71 2.31 
 

-0.52 .609 
 

Context   22 8.59 2.46 
 

17 8.24 2.33 
 

0.46 .650 
 

Non Verbal   22 8.32 2.90 
 

17 7.29 2.59 
 

1.14 .260 
 

Social relations   22 8.59 2.34 
 

17 7.18 2.94 
 

1.67 .103 0.53 

Interests   22 8.91 2.51 
 

17 8.00 2.85 
 

1.06 .297 
 

General Communication Composite   22 90.68 13.87 
 

17 88.65 13.07 
 

0.47 .644 
 

Structural Language Composite  22 8.36 2.59 
 

17 9.07 1.93 
 

-0.94 .354 
 

Pragmatic Language Composite  22 8.52 2.13 
 

17 7.59 1.96 
 

1.41 .168 
 

WISC-IV             

Working Memory Index  23 95.70 7.59 
 

17 92.77 11.13 
 

0.99 .328 
 

Estimated IQ   23 105.57 11.95 
 

17 108.77 10.33 
 

-0.89 .381 
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NEPSY             

Theory of Mind Verbal (z score)  23 -6.20 9.47 
 

17 -5.63 9.67 
 

-0.19 .851 
 

Theory of Mind Total (z score)   23 -5.05 8.29 
 

16 -4.72 8.02 
 

-0.13 .901 
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Appendix Y 

Chapter Five Two Way Between Subjects ANOVA 

Tables of Means and Standard Deviations 
 

 

 

Table Y1 

Mean Scores for Each Group on the CASL Pragmatic Judgment Task 

Gender 
ADHD Control 

Mean SD Mean SD 

Female 94.30 15.56 108.83 15.26 

Male 89.15 13.94 101.41 15.83 

 

 

 

 

Table Y2 

Mean Ratings for Each Group on the CCC-2 Structural Language Subscale 

Gender 
ADHD Control 

Mean SD Mean SD 

Female 7.38 2.99 10.78 1.83 

Male 9.07 2.11 10.84 1.56 

 

 

 

 

Table Y3 

Mean Ratings for Each Group on the CCC-2 Pragmatic Language Subscale 

Gender 
ADHD Control 

Mean SD Mean SD 

Female 7.93 2.42 11.15 1.77 

Male 8.14 1.98 11.05 1.80 
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Table Y4 

Mean z Scores for Each Group on the NEPSY Theory of Mind 

Gender 
ADHD Control 

Mean SD Mean SD 

Female -3.73 8.22 0.11 0.96 

Male -4.72 7.99 -0.12 1.01 

 

 

 

 

Table Y5 

Mean Scores for Each Group on the WISC-IV Working Memory Index 

Gender 
ADHD Control 

Mean SD Mean SD 

Female 94.10 9.37 102.12 13.52 

Male 94.55 9.16 99.86 10.36 
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Appendix Z 

SIPVT ANOVA Analyses 

Tables of Estimated Marginal Means and Standard Error of Means  

 

 

Table Z1 

Mean Problem Understanding z Scores for the ADHD and Control Groups  

Video 
ADHD Control 

Mean Std. Error Mean Std. Error 

1 -0.126 0.178 -0.035 0.129 

2 -0.361 0.154 -0.038 0.111 

3 -0.056 0.151 0.044 0.109 

4 -0.202 0.173 -0.005 0.125 

 
 
 

Table Z2 

Mean Mental State Understanding z Scores for the ADHD and Control Groups  

Video 
ADHD Control 

Mean Std. Error Mean Std. Error 

1 -1.030 0.270 0.072 0.191 

2 0.171 0.272 0.092 0.192 

3 -0.711 0.235 0.131 0.166 

4 -0.422 0.254 0.000 0.180 

 
 

 

Table Z3 

Mean Identification of Appropriate Outcome z Scores for the ADHD and Control Groups  

Video 
ADHD Control 

Mean Std. Error Mean Std. Error 

1 -0.900 0.225 -0.053 0.169 

2 -0.110 0.278 0.011 0.209 

3 -0.235 0.268 0.050 0.202 

4 -0.345 0.260 0.000 0.196 
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Table Z4 

Mean Solution Selection and Understanding z Scores for the ADHD and Control Groups  

Video 
ADHD Control 

Mean Std. Error Mean Std. Error 

1 -0.934 0.251 0.027 0.188 

2 -0.461 0.253 -0.043 0.189 

3 -0.355 0.254 0.064 0.190 

4 -0.671 0.247 0.042 0.185 

 
 

 

Table Z5 

Mean Behavioural Enactment z Scores for the ADHD and Control Groups  

Video 
ADHD Control 

Mean Std. Error Mean Std. Error 

1 -0.815 0.249 0.022 0.173 

2 -0.051 0.247 0.060 0.172 

3 -0.236 0.240 0.081 0.168 

4 -0.505 0.225 -0.009 0.157 
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Appendix AA 

Tables of Means and Standard Deviations for ADHD and Control Groups for the 

INS by Individual Dilemma 

 

 

 

Table AA1 

Mean Problem Understanding z Scores for the ADHD and Control Groups  

Dilemma 
ADHD Control 

Mean SD Mean SD 

1 -0.280 0.993 -0.010 0.983 

2 -0.095 0.841 -0.000 1.002 

3 -0.178 1.016 0.003 0.992 

4 -0.206 0.836 0.000 0.986 

 
 
 

Table AA2 

Mean Mental State Understanding z Scores for the ADHD and Control Groups  

Dilemma 
ADHD Control 

Mean SD Mean SD 

1 -0.810 1.209 0.006 1.420 

2 -0.446 1.381 0.003 1.425 

3 -0.419 1.129 -0.002 1.469 

4 -0.943 1.365 0.000 1.409 

 
 

 

Table AA3 

Mean Identification of Appropriate Outcome z Scores for the ADHD and Control Groups  

Dilemma 
ADHD Control 

Mean SD Mean SD 

1 -0.118 1.858 -0.000 1.014 

2 -0.347 1.116 -0.034 0.983 

3 -0.010 0.989 -0.030 0.959 

4 -0.361 0.679 0.000 0.986 
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Table AA4 

Mean Solution Selection and Understanding z Scores for the ADHD and Control Groups  

Dilemma 
ADHD Control 

Mean SD Mean SD 

1 -0.5406 2.473 -0.065 1.559 

2 -0.334 1.825 0.044 1.460 

3 -0.289 1.217 0.045 1.447 

4 -0.499 1.121 -0.036 1.620 
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Appendix AB 

Regression Tables for Parent and Child Variables Predicting SSRS Social Skills Scores. 

 

 

 

 

Table AB1 

 Hierarchical Multiple Regression Analysis for Child Performance Variables Explaining  Variance in SSRS Social Skill Ratings 

Independent Variables B SE B β R
2
 Adj R

2
 ΔR

2
   Mean SD 

Step 1 
         

 

Estimated IQ 0.345 0.159  0.257* 0.066 0.052 0.066* 
   

Step 2 
         

 

Estimated IQ 0.155 0.160 0.115 
      

 

Working Memory 0.669 0.208    0.382** 0.192 0.168 0.126** 
   

Step 3 
         

 

Estimated IQ 0.051 0.171 0.038 
    

109.49 11.70 

 

Working Memory 0.599 0.211    0.342** 
    

98.26 8.97 

 

CASL Pragmatic Judgment 0.201 0.127 0.199 0.222 0.186 0.030 
 

99.06 15.54 

*p<.05, **p<.01, ***p<.001,  

         N=69 
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Table AB2  

Hierarchical Multiple Regression Analysis for Parent Rated Variables Explaining Variance in SSRS Social Skill Ratings 

Independent Variables B SE B β R
2
 Adj R

2
 ΔR

2
   Mean SD 

Step 1 
         

 

Inattention -0.968 0.185 -0.532*** 0.283 0.273 0.283*** 
   

Step 2 
         

 

Inattention -0.522 0.241 -0.287* 
      

 

Hyperactivity/Impulsivity -0.784 0.288 -0.361** 0.353 0.334 0.070** 
   

Step 3 
         

 

Inattention -0.235 0.247 -0.129 
      

 

Hyperactivity/Impulsivity -0.685 0.274 -0.316* 
      

 

CCC-2 Structural Language 2.203 0.726 0.339** 0.431 0.406 0.078** 
   

Step 4 
         

 

Inattention -0.221 0.254 -0.121 
    

12.08 8.59 

 

Hyperactivity/Impulsivity -0.642 0.318 -0.296* 
    

7.44 7.2 

 

CCC-2 Structural Language 2.004 1.035 0.308 
    

9.72 2.4 

  CCC-2 Pragmatic Language 0.33 1.212 0.055 0.432 0.398 0.001   9.7 2.61 

*p<.05, **p<.01, ***p<.001,  
         N=71          
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Appendix AC 

Correlations Between Symptom Severity of ODD Scores and Social Problem Solving Scores on the INS and SIPVT. 

 

Table AC1 

Correlations between SIPVT Social Problem Solving Steps and ODD Symptom Severity Scores. 

 
Problem 

Understanding 

Mental State 

Understanding 

Identification of 

Appropriate Outcomes 

Solutions Selection 

and Understanding 

Behavioural 

Enactment 

 

Symptom Severity of 

Oppositional Behaviour 

-.158 
 

(122) 

-.360** 

 
(120) 

-.080 

 
(121) 

-.104 

 
(117) 

-.113 

 
(118) 

** . Correlation is significant at the 0.01 level (2-tailed). 

*. Correlation is significant at the 0.05 level (2-tailed). 

Note: N is indicated by the number in brackets under each correlation coefficient.  

 

Table AC2 

Correlations between INS Social Problem Solving Steps and ODD Symptom Severity Scores. 

 Problem 

Understanding 

Mental State 

Understanding 

Identification of Appropriate 

Outcomes 

Solutions Selection and 

Understanding 

 

Symptom Severity of 

Oppositional Behaviour 

-.120 
 

(122) 

-.132 

 
(122) 

-.108 

 
(122) 

-.142 

 
(114) 

** . Correlation is significant at the 0.01 level (2-tailed). 

*. Correlation is significant at the 0.05 level (2-tailed). 

Note: N is indicated by the number in brackets under each correlation coefficient.  


