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Abstract 
Historical trauma theory (HTT) built on understanding of Holocaust survivors and subsequent 
generations (Pihama et. al., 2014) and articulated how colonization and genocide against 
Indigenous peoples also resulted in historical trauma and intergenerational grief (Brave Heart & 
DeBruyn, 1998; Methot, 2019). In this research report, I examine how modern libraries reinforce 
historical trauma for Indigenous library users and workers through library origins, professional 
credentialing, staffing demographics, and policies. While historical trauma theory is rooted in 
social work (Brave Heart & DeBruyn, 1998), it is applicable to librarianship as a profession of 
public service that impacts Indigenous access to knowledge and self-discovery. 

I conducted my research using kaupapa Māori and autoethnography frameworks, to interview 
five Indigenous librarians from Aotearoa, Canada, and the United States. Over Zoom, 
participants detailed their unique experiences as Indigenous people using libraries, studying 
library science, and working in libraries. 

Participants spoke candidly about the racism and microaggressions they routinely encounter; and 
the isolating nature of often being the only Indigenous worker in their team or place of 
employment. In particular, participants recounted how historical trauma resurfaced when facing 
inadequate resources to support Indigenous knowledge, or when organizations reinforced 
policies that conflicted with Indigenous practices and worldviews. 

However, participants also described hope and progress towards equity, aligning with 
contemporary shifts toward valuing Indigenous peoples in libraries. I make and acknowledge 
several recommendations in this report ranging from practical changes to library policies and 
practices, to frameworks to address historical trauma within library spaces. These practices can 
be applied beyond libraries into higher education, government work, and other sectors. 
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Prologue 
Whakataukī  
Na te moa i takahi te rata. The rata tree trampled on by a moa. 

Personal Introduction 

My name is Nicola Andrews, and I am a member of the Ngāti Pāoa iwi, currently living in San 

Francisco; the unceded territory of the Ramaytush Ohlone Indigenous nation.  My research 

explores the tension between working in librarianship, and the potential for librarianship to 

reinforce historical trauma for Indigenous workers. I believe this is a new area of research, but 

libraries have a responsibility to address historical trauma in order to align with anti-racism 

efforts, and adhere to agreements such as the Treaty of Waitangi in Aotearoa or Truth and 

Reconciliation Commission of Canada. 

I will introduce historical trauma in-depth in Chapter 1, but it can be defined as a cumulative and 

intergenerational psychological wounding as a result of genocide, and loss of cultural practices 

(Brave Heart, 2003). My interest in historical trauma is formed by my own experiences. I grew 

up in Tāmaki Makaurau, Aotearoa; raised by my Pākehā mother after my Māori father was 

incarcerated and their relationship dissolved.  Under her care, I was isolated from tikanga Māori, 

and te reo Māori, and denied prolonged interactions with my Māori whānau. 

My youth was difficult - both my parents suffered from alcoholism – my father, a former truck 

driver, died of cirrhosis of the liver in 2015.  My mother, a former receptionist, struggles with the 

impact of her own alcoholism, including failing health, lack of community, and financial 

insecurity.  Growing up, my younger brother and I were exposed to criminal activity, poverty, 

and ongoing psychological and physical abuse. 

In the context of these experiences, and my identity as a Māori takatāpui woman, and 

immigrant/settler to the United States; my journey through the education system is inherently 

political, and relevant to my research.  In Tāmaki Makaurau, I attended low-decile primary, 

intermediate, and college institutions - schools ranked as drawing the majority of their student 
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population from low socio-economic households (Ministry of Education, 2021). There, I 

excelled in my studies, but did not encounter any Pasifika or Māori teachers or librarians. 

Despite an aptitude for language learning, I was discouraged from learning te reo Māori, and 

instead encouraged to learn a “marketable” Asian language.  I am the first one in my family to 

finish the Seventh Form of college (now Year 13), and was recruited to Auckland University of 

Technology on a full scholarship to study Japanese. Due to increasing difficulties at home, I 

struggled to continue, ultimately graduating with a Bachelor of Arts in Social Sciences in 2006.  

After graduation, I worked as a receptionist for Tāmaki Pātaka Kōrero – Auckland City 

Libraries. Working for Auckland City Libraries demonstrated how a library could actively meet 

the needs of Māori; including creating a library catalogue in te reo Māori, and establishing Māori 

research staff. 

Eventually, I became interested in librarianship as a profession.  However, the one institution in 

Aotearoa which offered a full librarianship credential – the Master of Information Studies at 

Victoria University of Wellington – required a B+ grade average or a Bachelor’s degree with 

Honours.  Without these prerequisites, librarianship did not seem a viable career choice for me.  

In 2009, I immigrated to the United States to join my partner.  I eventually secured a part-time, 

minimum wage job as a Library Page.  I again became interested in librarianship, and 

investigated the then-59 institutions that offered Masters degrees accredited by the American 

Library Association. 

Of those 59 universities, only 23 would consider applicants such as myself, with a cumulative 

GPA of under 3.0 (equivalent to a B grade).  Only ten among those offered an online programme 

– necessary for anyone who could not afford to move to a new state.  I applied to my local 

programme - the Master of Library & Information Science (MLIS) at the University of 

Washington Information School. Unsuccessful, I reapplied the following year, and was admitted 

in 2014; as one of two Indigenous students in my cohort of 150 students. 

I completed my part-time, online studies in 2017. I had done well; winning numerous 

scholarships and fellowships, studying Chamorro knowledge systems in Guåhan, undertaking 

internship and graduate assistant work, and securing a full-time Faculty position as an NCSU 
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Libraries Fellow at North Carolina State University three months before graduation.  Most 

importantly, I had managed to graduate from my US$50,000 (approximately NZ$80,000) degree 

debt-free. 

By graduation, I had been working in libraries for eight years.  It had become clear that 

librarianship was a predominately white, cis-gender, and upper-middle class profession.  While I 

had benefited from scholarships, these always came with tokenizing stipulations, such as using 

my photo in marketing, appearing at events, or writing dictated thank you letters. These duties 

included travel which required me to take unpaid leave from my jobs; complete my schoolwork 

in a shorter timeframe than my peers; and placed undue stress on me.  

For librarians-of-colour, librarianship can be hostile (Hathcock, 2019).  Research indicates 

librarians-of-colour suffer from low morale and burnout within the profession; with racism 

manifesting as being passed over for promotion or retention, consistently having credentials and 

expertise questioned, and being called upon to do extra “diversity” duties (Kendrick, 2017). 

For Indigenous librarians, tensions exist between their communities, and the communities they 

likely serve every day.  Library work requires embracing individualism and policy over 

collectivism, and working in environments that privilege colonial knowledge and systems.  As 

the only Oceanic faculty member at my current workplace, the University of San Francisco, and 

the only Māori librarian currently practicing in the United States, I can attest that Indigenous 

librarianship is lonely work.  Although I have only been a credentialed librarian for three years, I 

am regularly contacted by Indigenous librarians seeking connection, or collaboration.  I have 

been mentored by Indigenous librarians in my journey, and I can now begin to mentor new 

students.  The pool of Indigenous librarians is small, but we want to help each other succeed. 

My goal in this research is to listen to my Indigenous librarian peers discuss how their personal 

and professional lives intersect, and how their lives as modern Indigenous people shape and are 

shaped when working for colonial institutions such as academic libraries.  My position is to think 

critically about the history of libraries and accept narratives that differ from my own. I hope that 

this research will encourage managers and institutions to make libraries more equitable 

workplaces for their few Indigenous workers, and more inclusive for Indigenous library users. 
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Historical Trauma and Libraries 

Libraries as institutions are lauded as democratizing access to information and welcoming all 

users.  Many people have fond memories of their childhood library, and for researchers, libraries 

and archives are vital for their life’s work.  Libraries bridge the digital divide, champion open 

access, teach information literacy, and provide services combining aspects of counsellor, 

caretaker, teacher, and influencer. 

It is important to note that despite the good intentions of those who work in them, libraries are 

not neutral spaces - they are spaces formed by the decisions, agendas, and biases of people. The 

policies, procedures, and power imbalances within libraries can potentially traumatize those in 

them, or resurface historical trauma. For example, Melvil Dewey, founder of the American 

Library Association, and inventor of the Dewey Decimal Classification system, was a known 

racist and sexual predator (Blakemore, 2018; Ford 2018). However, he is known as the “father of 

modern librarianship”, and his legacy shapes our attitudes towards service and innovation. 

Libraries traditionally excluded women and non-white users; and implicit bias continues, despite 

the strides that have been made in providing inclusive collections and services (Siepe, 2019; 

Cronk, 2021). For modern Indigenous peoples, participating in Western academic systems and 

workplaces is a necessity. Many who wish to work in libraries may find themselves, as I did, the 

first in their families to seek tertiary education; which is a potential consequence of residential 

schools, relocation, precarity, or addiction – all impacts of historical trauma and colonization. 

Indigenous people in academia may find their families distrust or dismiss Western education 

systems after adverse experiences in the family. Those choosing to enrol in university have less 

time for collective responsibilities such as caregiving or family events, and may find that 

academia’s emphasis on their individual success can be isolating. 

Once in academia (whether as a student or an employee), I posit that historical trauma manifests 

as an exposure to recurring power structures which reinforce whiteness and the impact of 

colonization.  Colonialism, like whiteness,  is a passive, unmarked state of being – a default that 

largely goes unexamined in everyday life (DiAngelo, 2018).  By contrast, Indigeneity is othered 

– with Indigenous employees, stories, or practices remaining the minority; or saved for “special 

occasions”, such as Matariki or Native American History Month.  
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Unless one is working specifically with Indigenous materials and for Indigenous communities; to 

be a library worker is to be repeatedly confronted with colonialism. Fitting into a workplace and 

being considered professional can often mean one has to code-switch and embrace social norms 

which align with a predominantly white, male, English-speaking, cis-gender, heterosexual, and 

able-bodied point of view. Librarianship in the United States remains a profession where almost 

90% of workers are white (ALA Office for Research and Statistics, 2017).  The Library and 

Information Association of New Zealand Aotearoa (LIANZA) does not collect demographic 

information about library workers in Aotearoa. However, after enquiring about demographics 

within Aotearoa’s information studies programmes, I believe that Māori library workers are the 

minority, meaning Māori library patrons are less likely to receive service which reflects their 

needs and worldview. Kathryn Oxborrow, Senior Tutor for the School of Information 

Management at Victoria University of Wellington states,  

In terms of statistics, the number of Māori students who have graduated from our 

programmes since 1995 is around 5-6%, with a slightly higher figure for the Postgraduate 

Certificate in Information Studies (10%).  There are no Māori faculty members in the 

School of Information Management. (K. Oxborrow, personal communication, April 20, 

2016)  

Library workers of colour continue to struggle to assert themselves amid stagnation, racism, and 

the belief that libraries must remain “neutral”, even if that means allowing hate groups and 

proponents of racism into the library. As my personal introduction demonstrates, librarianship is 

an elite profession which requires advanced academic credentials. Such requirements create 

financial barriers which disproportionately impact workers who have less intergenerational 

wealth, networks, and access - such as Indigenous peoples. If there are few or no Māori faculty 

to teach information management and library science, then fewer Māori will be drawn to the 

profession, and fewer professionals overall will have a grounding in te ao Māori to adequately 

inform policies and procedures impacting Māori (K. Oxborrow, personal communication, April 

20, 2016). 
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Method 

My research combines autoethnography with kaupapa Māori research.  Kaupapa Māori research 

has a variety of interpretations, but I adhere to the definition offered by Graham Smith - which 

produces research related to being Māori and Māori values; validates the legitimacy of Māori 

people, language, and culture; is concerned with Māori autonomy and well-being; and results in 

an eventual positive outcome for research subjects (Smith, 1999). 

Autoethnography is a qualitative research method, in which personal experiences and narratives 

illustrate cultural experiences (Ellis, 2004).  Autoethnography illustrates aspects of culture, and 

analyses how lived experiences build upon existing research (Ellis, et. al, 2010).  

Through storytelling, autoethnography produces rich, emotional experiences – an ideal 

framework for themes of family, identity, trauma, belonging, and professionalism.  Those 

sharing their narratives are in charge of their stories; not subjects producing data for a superior 

researcher. Autoethnography uses personal experience to illustrate identity issues, power 

structures, and privilege; and encourages researchers to develop empathy, rather than a detached 

distance from their research subjects (Ellis & Bochner, 2000).  

I am interested in pursuing this research because issues of academic accessibility, historical 

trauma, and colonialism have impacted my life very deeply.  I am passionate about examining 

how we can make libraries more equitable for future Indigenous peoples – so I approach my 

research with full-acknowledgement of my own experiences and emotions; rather than distancing 

myself from them.  Because autoethnography integrates personal narrative, vulnerability, and 

emotion in this way; it is an accessible medium, resulting in research which can be used by the 

communities informing the research. 

Western academia traditionally encompasses a Eurocentric, white, male, Christian perspective 

(Smith, 1992).  Ellis, Adams, & Bochner (2010), state that: 

Autoethnography, on the other hand, expands and opens up a wider lens on the world, 

eschewing rigid definitions of what constitutes meaningful and useful research; this 

approach also helps us understand how the kinds of people we claim, or are perceived, to 
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be, influence interpretations of what we study, how we study it, and what we say about 

our topic. (p. 3) 

Autoethnography can centre the needs of Indigenous peoples, and allows me to assert my 

authority as an expert in my own experiences.  Denzin, Lincoln & Smith (2008) discuss 

Indigenous autoethnographies, and their ability to uphold Indigenous values within the research 

process.  Also of relevance is the concept of “community autoethnographies”, whereby 

community building and social change are byproducts of this research (Kardorff & Schonberger, 

2010).  

My research subjects – trauma, academia, employment – can often be seen as taboo.  For 

Indigenous peoples in librarianship, there can also be a layer of “weaponized gratitude”, whereby 

to criticize their institutions or trajectories can be seen as lack of humility, or lack of gratitude in 

being included within the profession.  However, autoethnography creates space for participants 

to say their piece as researchers “bear witness”; while also protecting their identifying details.  In 

chapter three of this report, I present participants’ stories – whether celebratory or painful –and 

analyse them in the context of peer participants and wider history. It is important that a story not 

just be emotive, but also analysed; including potentially pointing out storytelling inconsistencies 

(Bochner, 2002). 

My pool of participants – credentialled librarians who identify as Indigenous within Aotearoa 

and North America – is very small. I have anonymized my participants, keeping demographic 

information broad and to a minimum. I have attempted to create a safe environment for 

storytelling. 

Critiques of autoethnography include that it is too personal, insular, or artistic; not academically 

rigorous enough; and potentially prone to bias (Atkinson, 1997; Coffey, 1999).  However, by 

incorporating kaupapa Māori into this project, these criticisms can be alleviated. For example, 

examining the lived experiences of Indigenous librarians is an aspect of Tino Rangatiratanga – 

how people determine their own well-being and futures.  Kaupapa Māori will be further reflected 

in the research process, including inviting the presence of families, centering the wellbeing of the 

participant, and offering a small koha upon completion of the project. 
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Indigenous scholars have long used autoethnographic styles of knowledge production.  In her 

breakthrough text, Decolonizing Methodologies: Research and Indigenous Peoples, Linda 

Tuhiwai Smith (1999) names twenty-five Indigenous projects which are community-driven and 

uphold Indigenous sovereignty and rights.  Among these are Testimonies, Story Telling, 

Celebrating Survival, Indigenizing, Reading, Writing, and Sharing (pp. 144-160).  All of these 

intersect with autoethnography, and further ground autoethnography as a framework in 

alignment with Indigenous traditions and resistance.  

Furthermore, personal narratives and autoethnographies are plentiful within Indigenous 

academia.  Nicole Blalock’s piece More Than Me recounts the struggle for Indigenous peoples to 

overcome the impacts of intergenerational trauma; and how Indigenous scholars might integrate 

Indigenous knowledge within the academy – both complex and personal subjects.  The book in 

which this appears, Research Justice: Methodologies for Social Change (Jolivette, 2015) 

contains multiple chapters by authors who intertwine the personal and the political. 

Thomas King explores the link between Indigenous storytelling, history, and research in his 2008 

work The Truth About Stories:  A Native Narrative.  Therein, he recounts the moral imperative 

presented by sharing and caring for stories, and weaves his own narrative into the text.  The 

resulting work is engaging and flows much like an oral history, using repetition, personal stories, 

and lyricism in its framing – similar to autoethnographic work. 

One book which has presented me with research frameworks is Aboriginal and Visible Minority 

Librarians: Oral Histories From Canada (Lee & Kumaran, 2014).  The book features transcripts 

from oral histories with Indigenous librarians, discussing their work and careers.  The librarians 

give their uninterrupted testimonies, which cover a spectrum of positive, negative, and neutral 

experiences pertaining to work and personal life. 

What these examples illustrate is that a collection of personal stories is a means of sharing 

experiences; which gives us a jumping off point to consider ethics, society, and change.  Because 

the stories will likely be different, we are not operating from a deficit mindset – as a researcher, I 

am open to seeing what experiences people share. Chapter one gives a history of historical 

trauma, and contextualizes historical trauma from an Indigenous perspective to a Māori one; 

chapter two offers an overview of professional library credentialing; chapter three summarizes 
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participant interviews; chapter four offers recommendations for creating libraries that can 

acknowledge and heal from historical trauma; and the report ends with a final conclusion 

chapter.  

Formatting 

As Gregory Younging (2018) states in his work Elements of Indigenous Style: A Guidebook for 

Writing By and About Indigenous Peoples, “Editing and publishing Indigenous trauma takes 

extreme sensitivity, and must be guided by the principle of “do no more harm” (p. 84).  

To this end, I capitalize the word “Indigenous”, as directed by Younging (2018) and other 

Indigenous style guides. I will not be using italics or footnotes to introduce words in Indigenous 

languages, as I believe othering them as non-English words reinforces colonial harm. As Patricia 

Grace (1999) states,  

I use Maori [sic] language in my work where I believe it is right and natural to do so...I 

do not italicize because the words are not “foreign” to me or my characters and are 

indigenous to my country. (p. 72) 

Each chapter begins with a whakataukī (from Reed’s Lilliput Maori [sic] Proverbs, gifted by my 

late grandmother) to summarize the theme of the chapter. Chapters conclude with a glossary to 

define words in te reo Māori, other Indigenous languages, and introduce library-specific jargon. I 

will offer an immediate translation when quoting another author who provides translations.  

Lastly, this work uses the American Psychological Association citation format, APA 7th edition. 

Conclusion 

While institutions can surface or compound historical trauma, they can also work to heal it. 

Addressing historical trauma within libraries and schools of library science can make the 

profession more equitable for Indigenous library users, Indigenous theorists, and Indigenous 

practitioners. The next chapter will examine the origins of historical trauma, and a review of the 

literature with an emphasis on Māori historical trauma.  

13 



Glossary 
Ahau I, me 

Awa River 

GPA Grade Point Average 

Hapū Sub-tribe 

Iwi Tribe 
 
Kaupapa Māori A framework of research done by and for Māori 
 
Maunga Mountain 
 
Pepeha Introduction 
 
Takatāpui Māori with diverse gender, sexual, or sex characteristic identities,  

i.e.; Lesbian, Gay, Bisexual, Transgender, Queer, Intersex, Asexual, etc. 

Tāmaki Pātaka Kōrero Auckland City Libraries (now Auckland Libraries) 

Te ao Māori The Māori world 

Te reo Māori The Māori language 

Tikanga Māori culture or protocols 

Tino Rangatiratanga Sovereignty or self-determination 

Tōku My 
 
Whakataukī Proverb 

Whānau Family 
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Chapter 1: Historical Trauma 
Whakataukī  

He taru tawhiti. A weed (disease) from afar. 

Introduction 
I first heard of historical trauma theory as an MLIS student, and found the concept deeply 

impactful. I often reflected on my family’s education, including my grandfather’s poor 

experiences at Te Aute College, my father’s tokenization as talented only at sports, and whānau 

decisions to deny me te reo Māori and tikanga Māori. 

These reflections left me hyperaware of my academic journey as part of my family’s collective 

experiences. I am the first one in my immediate family to complete high school and graduate 

with a Master’s degree - achievements that my family are both proud and wary of.  My family 

has been harmed by academic institutions, and denied meaningful access to them.  The cycle 

continues for me - higher education has been harmful, yet enabled my advancement to a 

middle-class lifestyle. Participation in academia is stressful and isolating, even if it provides a 

pay cheque and access to mātauranga Māori. 

In this chapter, I describe historical trauma theory (HTT), its critiques and influences as a 

framework, and how HTT manifests within libraries. I also provide examples of how HTT 

impacts Indigenous library workers and users, and examine Māori and Native American 

perspectives. 

Defining Historical Trauma 
The terms “historical unresolved grief” and “historical trauma theory” were first coined in 1988 

by Lemyra DeBruyn, a medical anthropologist, and Maria Yellow Horse Brave Heart, a Lakota 

clinical social worker (Brave Heart & DeBruyn, 1998). 

In their seminal paper, Brave Heart and DeBruyn (1998) define historical unresolved grief: 
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American Indians and Alaska Natives are plagued by high rates of suicide, homicide, 

accidental deaths, domestic violence, child abuse, and alcoholism, as well as other social 

problems (Bachman, 1992; Berlin, 1986; Indian Health Service, 1995; May, 1987). 

Racism and oppression, including internalized oppression (Freire, 1968), are continuous 

forces which exacerbate these destructive behaviors.  We suggest these social ills are 

primarily the product of a legacy of chronic trauma and unresolved grief across 

generations.  It is proposed that this phenomenon, which we label historical unresolved 

grief, contributes to the current social pathology, originating from the loss of lives, land, 

and vital aspects of Native culture promulgated by the European conquest of the Americas. 

(p. 56) 

A 2003 paper by Brave Heart states: 

Historical trauma (HT) is cumulative emotional and psychological wounding over the 

lifespan and across generations, emanating from massive group trauma experiences; the 

historical trauma response (HTR) is the constellation of features in reaction to this 

trauma. The HTR often includes depression, self-destructive behavior, suicidal thoughts 

and gestures, anxiety, low self-esteem, anger, and difficulty recognizing and expressing 

emotions. It may include substance abuse, often an attempt to avoid painful feelings 

through self-medication. Historical unresolved grief is the associated affect that 

accompanies HTR; this grief may be considered fixated, impaired, delayed, and/or 

disenfranchised. (p. 7) 

Although Brave Heart and DeBruyn (1998) focus their work on Native Americans, the 

framework of HTT can be applied to Māori, Pasifika, First Nations, and other Indigenous people. 

Brave Heart and DeBruyn have collaborated on and refined their idea since the 1970s, with other 
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versions of this construct including intergenerational Post Traumatic Stress Disorder, 

intergenerational trauma, and collective trauma.  HTT is heavily informed by examination of 

trauma experiences in Holocaust survivors, and Japanese survivors of internment camps during 

World War II (Pihama et. al., 2014).  That this idea has been developed and reflected upon in a 

nuanced way is one of the reasons I am utilizing it as a framework.  It is important that we have 

frameworks that allow us to make connections between the past and present, and which consider 

us in connection and relation to our ancestors. A whakataukī which comes to mind is, “kia mau 

ki ngā kupu o ou tūpuna” - hold fast to the words of your ancestors. 

Brave Heart and DeBruyn (1998) repeatedly cite Lyman Legters in their work.  In 1988, Legters 

asserted that Native Americans were the victims of a mass genocide, much in the way that we 

consider victims of the Jewish Holocaust victims of genocide.  In addition to colonial settlers 

committing acts of war, murder, rape, and slavery upon Indigenous peoples; Legters (1988) 

argued that ongoing acts of colonial domination such as transmitting disease, displacement, 

destruction of natural resources, and erasure of group identity and kin groups also constitute 

genocide of a group. 

Acts of genocide towards Indigenous peoples in North America continued across generations, 

including removal from land, forced resettlement under the reservation system, broken treaties, 

incarceration, sterilization and eugenics, removal of Indigenous children, boarding schools and 

foster care, criminalization of Indigenous languages and practices, and forced assimilation into 

urban areas (Duran & Duran, 1995; Pihama et. al., 2014).  This genocide manifests today 

through the lack of law enforcement in aiding missing and murdered Indigenous women, 

prioritizing the Dakota Access Pipeline and Keystone Pipeline over sacred Indigenous lands, 

lack of Indigenous intergenerational wealth, and lack of Federal and State recognition of tribes 

(NCSL, n.d.; Urban Indian Health Institute, 2018; Standing Rock Sioux Tribe, 2019; Lee & 

Ahtone, 2020). Within Aotearoa, similar impacts of colonization include diminished stewardship 

of land as a result of Crown purchases, loss of traditional healing under the 1907 Tohunga 

Suppression Act, suppression of te reo Māori in schools, sterilization, and eugenics (McClure, 

2017; Writes, 2019). More recently, we can identify Treaty of Waitangi settlements which are 

drawn-out and contested among iwi members, occupation at Ihumātao, disproportionate 
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incarceration of Māori (Statistics New Zealand, 2018), and inequitable pay and promotion of 

Māori within universities (McAllister et. al., 2020) as continued violence. 

In outlining historical trauma, Brave Heart and DeBruyn (1998) bring our attention to the term 

“disenfranchised grief” -  grief that cannot be openly acknowledged or processed.  This concept, 

cited from K. J. Doka (1989) is impactful for two reasons.  Firstly, for the now-dominant culture 

(Pākehā in Aotearoa, or white North Americans), grief is practiced by the immediate family of 

the afflicted, not as a broader collective.  In this way, grief for immediate family is legitimized, 

while grief for ancestors, land, or cultural practices is dismissed (Brave Heart and DeBruyn, 

1998, p. 63).  Secondly, both Māori and Native Americans have historically been dehumanized 

and portrayed as “savages”, and perceived by the majority as being unfeeling, or not needing to 

grieve.  Indigenous peoples experience disenfranchised grief, because they are denied their basic 

human need to articulate loss (Doka, 1989).  

I assert that this disenfranchisement intensifies when Indigenous peoples are not only denied the 

validity of their need to grieve, but are also penalized for practicing traditional tikanga or 

practices to process or ritualize their mourning.  Indeed, Brave Heart (1998) recounts, “With the 

1881 federal ban on traditional burials, spirit keeping, and the wiping of the tears ceremony, 

Lakota grief was inhibited and compounded” (1998, p. 290). 

The response to disenfranchised grief according to Brave Heart and DeBruyn (1998) includes 

shame, anger, hopelessness, withdrawal, or lack of identity (p. 65).  The pair argue that the initial 

generation of survivors (e.g., the survivors of the Wounded Knee massacre, or survivors of a 

residential boarding school) suffer from Post Traumatic Stress Disorder, but that subsequent 

generations suffer from historical unresolved grief.  Brave Heart and DeBruyn (1998) posit that 

as with children of Holocaust survivors, Indigenous generations have a “pervasive sense of pain” 

of injustice against their ancestors, incomplete grieving, and lack of agency to openly confront it 

(p. 64).  Subsequent violence, suicides, overdoses, or other losses can occur so frequently within 

Indigenous communities that one is simultaneously never done grieving, but also never gets to 

fully grieve an individual loss.  Brave Heart (1998) also suggests that grieving is subconsciously 

carried forward out of loyalty to the deceased and identification with parental suffering (p. 292). 
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Brave Heart (1998) also details an experiment she conducted with 45 adult Lakota, whereby she 

facilitated an intervention over four days to provide education about historical trauma, create an 

environment for collective storytelling and grieving, and encourage the commitment of healing 

after the intervention. The effectiveness of her efforts was measured by a 

pre-and-post-intervention questionnaire, participant self-evaluations, and a follow-up 

questionnaire after six weeks (Brave Heart, 1998, p. 293).  

The intervention took place at a place meaningful to the Lakota attendees, who had all 

self-identified as having historical unresolved grief, and volunteered to participate.  The 

intervention included a range of activities, from watching a video explaining historical trauma, to 

small inter-group dialogue, and traditional grieving and purification ceremonies.  The activities 

were designed to trigger collective memory; and then also facilitate group healing and 

strengthening of identity by processing as a collective.  Healthy coping behaviours such as 

normalizing talking about grief were modelled, as were traditional practices.  

There was a pattern of participants reporting having difficulty as they were going through the 

intervention, but experiencing heightened joy and pride, and vastly diminished shame, guilt, and 

anger after the intervention.  Almost all participants reported that the experience was helpful in 

resolving their historical grief.  The hypotheses of the study – that education about historical 

trauma would heighten awareness about it and grief impacts, sharing grief in a traditional 

ceremony would provide catharsis, and that intervention would lead to a commitment to 

addressing grief and a positive group identity – were all proven correct.  While the small sample 

size and self-selection of participants limit the study, Brave Heart (1998) states, “My experience 

in presenting the study to other audiences including Southwestern and Northwestern tribes and 

Native Pacific Islanders suggests this model is universally relevant among native people” (p. 

300).  

To summarize, historical trauma occurs when a massive collective injustice results in a collective 

of people experiencing trauma, which is passed down to subsequent generations.  Historical or 

disenfranchised grief is grief which is not validated, recognized, or openly expressed.  The 

historical trauma response is a maladaptive coping mechanism, which often involves a sense of 
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living in the past and present simultaneously, or identifying with the dead to the extent one feels 

unworthy of living (Pihama et. al. 2014, p. 254). 

Māori and Historical Trauma 
Many of the colonial injustices experienced by the Lakota have equivalents within Māori history. 

When we examine the “social ills” Brave Heart and DeBruyn (1998) cite in their definition of 

historical unresolved grief, we can identify issues that also manifest at disproportionate rates for 

Māori in Aotearoa.  According to Statistics New Zealand (Stats NZ) (2018), Māori make up 15% 

of Aotearoa’s population, but account for 58% of the female prison population, and 51% of the 

male prison population.  Stats NZ (2018) also reveals that Māori are more likely to die earlier, 

have disabilities, have cancer, respiratory disease, and diabetes than non-Māori.  Māori are twice 

as likely to commit suicide, 1.5 times as likely to suffer from mental illness, and more likely to 

suffer interpersonal violence than non-Māori (Stats NZ, 2018).  As many issues pertaining to 

mental health and interpersonal violence go underreported, these statistics could be higher still.  

I speculate that some of these statistics can be contextualized through racism – implicit bias 

within law enforcement, lack of intergenerational wealth which creates scarcity severe enough to 

motivate crime, poor diets brought about by unemployment or poverty.  When considering how 

historical trauma manifests – depression, lack of connectivity, lack of self-worth, hopelessness, 

loss of identity, etc. – it is easy to speculate how physical ailments can be caused by lingering 

grief, or recurring violence or loss.  

To test this, I searched for academic literature specifically addressing historical trauma and 

Māori.  Jonathan B. Koea begins his article, Indigenous Trauma: A New Zealand Perspective by 

acknowledging that some health disparities within Māori and Pacific Islanders are genetic, while 

others “can lead into the difcult terrain of social and economic deprivation as potential 

causative factors” (2008, p. S11).  Koea (2008) then outlines the history of the settlement of 

Aotearoa, beginning with the arrival of Māori from Polynesia, and adaptation of techniques such 

as hunting and gardening. Koea (2008) then explores healthcare, stating: 
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Displacement from land and dislocation from traditional values seriously undermined 

Maori cultural integrity and health in the late 1800s. From a national population estimated 

at 250,000 at the time of Cook’s landing with the Endeavour in 1769, the population of 

Maori had fallen in 90 years to an estimated 60,000 in 1858. By 1896 the population had 

decreased to approximately 40,000. (p. S14) 

Koea (2008) confirms disproportionately negative health statistics for Māori.  On reflecting on 

the current implications for the Treaty of Waitangi, Koea (2008) states: 

Restitution has included the return of traditional lands, and access to natural resources, 

such as granting of shing quotas. Implicit in granting compensation has been the concept 

of closure. Formal apologies from the government to Iwi have been made and, with the 

acceptance of restitution, Iwi and the government have concluded the grievance process. 

(p. S17) 

Koea (2008) also acknowledges the weight of his subject matter, stating, “The history of Maori 

and the history of their interaction with the British colonizers explains the origins of many of the 

health problems that Maori currently face” (2008, p. S17). 

We can draw links here between the closure, return of traditional lands, and formal apologies 

cited by Koea (2008), and the conditions for intervention and healing as utilized by Brave Heart 

(1998); namely acknowledgement of trauma, dialogue within the community, and healing rituals. 

Koea (2008) emphasizes  Māori need to acknowledge responsibility for their future wellbeing. 

George et. al. (2014) tackle a more specific issue in their article, Narratives of Suffering and 

Hope:  Historical Trauma and Contemporary Rebuilding for Māori Women with Experiences of 

Incarceration.  George et. al. (2014) state: 

Historical trauma theory has become increasingly popular with indigenous peoples through 

the work of indigenous scholars, where past traumatic events affecting a group of people 
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(for example, colonisation) become embedded in the collective, social, emotional and 

spiritual memories of the population, accumulating across generations (Brave Heart, 2005; 

Brave Heart & Daw, 2012; Evans- Campbell, 2008; Sotero, 2006; Walters, 2007; Weaver 

& Brave Heart, 1999; Wesley- Equimaux & Smolewski, 2004). With its ultimate aim of 

healing, historical trauma theory can be utilised to seek self-determined solutions to past 

wounding, thereby contributing to contemporary rebuilding for incarcerated Māori women 

and their whānau. (p. 184) 

George et. al. (2014) designed their project using a kaupapa Māori research (KMR) framework, 

and developed relationships with participants, through hui, koha, and karakia (p. 185).  George 

et. al. state, “In this project, KMR was expressed in terms of development of strong relationships 

(whakawhanaungatanga) between researcher, advisory group and other participants...and in 

recognising the political, historical and social contexts within which this study is embedded” 

(2014, p. 185). 

The project involved interviews with women who were incarcerated or had incarcerated family, 

and included a healing wānanga (learning forum) at a marae (defined by George et. al. as, 

traditional gathering place, now often in non-Māori settings such as tertiary institutions) to teach 

others about the impacts of the incarceration system, including historical trauma.  Participants 

shared that they experienced many risk factors such as family violence, cultural disconnection, 

poverty, and substance abuse; with few protective factors or positive influences.  

This article covers the history of historical trauma in depth, cautioning readers not to conflate 

historical trauma and the historical trauma response, specifically, “Wesley-Equimaux and 

Smolewski (2004) clarify further that symptoms “are not caused by the trauma itself; the 

historical trauma disrupts adaptive social and cultural patterns and transforms them into 

maladaptive ones that manifest themselves in symptoms” (George et. al., 2014, p. 188). 

This article does not operate solely from a deficit, nor is it mired in sentimentality.  George et. al. 

(2014) portray those they interview as human and resilient, investigate their dreams and 
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aspirations, and note positive progress from the incarcerated interview subjects. They note 

research that reports solely on negative impacts can contribute to stereotypes about Indigenous 

people, and to viewing all Indigenous experiences as homogenous.  George et. al. (2014) clarify 

Māori uses of the framework: 

To move historical trauma into a kaupapa Mäori [sic] framework, it could be seen 

as a whakapapa model—it concerns knowing and understanding our history, the 

stories of our tupuna and the impact their actions and experiences had on us. We 

learn from the past—we heal from the past—to improve the present, in order to 

build a stronger and more powerful future. (p. 192) 

The article by George et. al. (2014) is more nuanced than that of Koea (2008), but what I find 

most exciting is how it explicitly places agency for healing and transcendence with Māori. 

Historical trauma or historical unresolved grief may be unconsciously passed down through 

genetics, environment, or socio-economic factors; but naming it and moving through it are 

actions that all Māori have the ability to decide to take.  George et. al. (2014) state: 

It is not about blaming Päkehä [sic] for colonisation and the social, economic, 

environment, physical and spiritual ills that face us now. It is about “confronting our 

trauma and embracing our history” (Brave Heart, 2005) as an exercise in tino 

rangatiratanga. From that point we can determine how to deal with those confrontations. 

We determine it, not others. (p. 193) 

This and other responses can then result in the “intergenerational transmission of 

trauma”, where trauma is “transmitted to subsequent generations through physiological, 

environmental and social pathways resulting in an intergenerational cycle of trauma 

response”. (Sotero, 2006, p. 95, as cited in George et. al., 2014, p. 189) 

Also published in 2014 is, Historical Trauma, Healing and Well-Being in Māori Communities, 

by Rebecca Wirihana and Cherryl Smith.  Wirihana & Smith’s (2014) article is another summary 
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review, emphasizing the fragmentation of Māori during colonization. This piece examines family 

units and gender norms, for example moving away from a culture which revered women and 

raised children within a collective, to accepting a culture which perceived women as inferior and 

inflicted colonial regiment and physical abuse on children (p. 200).  Specific legislative 

injustices such as the New Zealand Settlements Act of 1863, which allowed confiscation of land 

from any North Island iwi said to be in rebellion of the British Crown; and the Tohunga 

Suppression Act of 1907, which outlawed use of traditional Māori healing practices, are also 

named, as are acts of resilience and organization such as the Kīngitanga movement (Adds, P., 

2017; Norris & Beresford, 2020).  

Wirihana and Smith’s (2014) paper is the most whānau-centric, and cites reports from the 2013 

Māori Affairs Committee which advise the importance of whānau, hapū, and iwi relationships on 

individual health (p. 202).  The pair detail the importance of emotional expression, and what 

these processes can look like for Māori, such as whakapapa, kōrero, and whaikōrero.  Most 

importantly, it argues for the intergenerational transfer of healing, through healthy environments, 

communication, and integration of practices that enhance well-being in everyday life. 

A study conducted by Farrelly, Rudegair, and Rickard (2005) argued that current suicide rates, 

poor health statistics, and the heightened risk of exposure to violence and abuse within Māori 

communities was “a reection of the trauma of colonisation transmitted, as trauma often is, 

through generations” (p. 203). 

Pihama et. al.’s 2014 article, Positioning Historical Trauma Theory Within Aotearoa New 

Zealand summarizes the foundational studies of Indigenous historical trauma, and contextualizes 

it for Aotearoa.  Much time is devoted to unpacking a 1996 incident where activist Keri Opai 

called the invasion of Parihaka a “Holocaust” and received severe backlash from the non-Māori 

community in response - a cause of “disenfranchised grief” in itself. 

Whilst there is a growing body of research on the socio- economic determinants of 

Mäori health there is virtually no research in New Zealand on the intergenerational 

impacts of trauma on Mäori and the impacts on Mäori health outcomes as framed 

through a historical trauma lens. (p. 258) 
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Pihama et. al. (2014) highlight the strength of historical trauma theory as being easily 

integrated into a kaupapa Māori approach to health, and the importance of an Indigenous, 

trauma-informed to co-learning and service. 

While historical trauma theory emerged from clinical social work, the focus within the body of 

research pertaining specifically to Māori takes a more holistic approach that does not specifically 

aim to address addiction or maladaptive behaviours.  Although they have different approaches, 

all of these articles make plain that colonization has created vast injustices that Indigenous 

peoples are still struggling with, and that are in part self-perpetuating once set in motion. 

Unsurprisingly, some of this literature is a difficult read, and it walks a fine line between stating 

fact, and reinforcing stereotypes of Māori as in decline, suffering, disconnected, or hopeless. 

Critiques of Historical Trauma 
Kirmayer et. al. (2014) critique HTT in their piece, Rethinking Historical Trauma.  Their main 

critique is that manifestations of trauma and distress differ from person to person; so applying 

them to an entire category of people – Indigenous people – is amiss, and homogenizes 

Indigenous nations.  

Furthermore, Kirmayer et. al. (2014) argue that many of the impacts of colonization – 

particularly death by disease – were unintended, and therefore cannot be compared to the highly 

calculated and intended act of genocide which is the Holocaust (p. 303).  While the article does 

analyze the Holocaust and Indigenous historical trauma side-by-side, these efforts detract from 

the validity of both experiences, and risks pitting them against each other. 

Borell et. al. (2018) invert the framework to come up with their own theory, which they call 

“historical privilege” - examining how unearned advantages result in accumulated wealth, a 

strong sense of identity and well-being, and upward mobility for Pākehā and colonizing peoples. 

Historical Trauma and Libraries 
Librarianship is known as a “helping profession” - a vocation that people are drawn to out of a 

desire to help others, or a belief that libraries are inherently good.  This is an example of 
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“vocational awe” - the belief that a profession is exempt from critique because it is a sacred 

calling or tradition (Ettarh, 2018).  While for the most part I enjoy my work in libraries, I am also 

drawn to explore how they reinforce colonial values and serve as sites which manifest historical 

trauma. 

I propose that libraries perpetuate historical trauma within Indigenous people, both as users of 

and workers within libraries.  Libraries within Aotearoa and North America inherently revere the 

written English word, and there is an unspoken requirement that library workers assimilate into 

the mainstream culture of whiteness if they wish to succeed professionally. 

Libraries can also be sites of individual trauma, whether as the result of interpersonal racism and 

microaggressions, budget cuts and workload increases which lead to burnout, or sites of 

community violence such as prolonged witness to drug use or poverty.  

Overall, trauma may be triggered by these common, often unstated stances within libraries: 

As users: 

● Libraries are often built upon traditional Indigenous lands 

● The historical context of libraries exclusively for white male scholars 

● Libraries admitted Indigenous users in order to “civilize” them 

● Libraries position written English as the most valid form of knowledge transmission 

● Barriers to entry such as membership or late fees 

● Overwhelmingly non-Indigenous collections 

● Racist, outdated, or stereotyped portrayals of Indigenous people 

● Mascots, statues, and other signifiers that erase or appropriate Indigenous culture 

● In displays, emphasis on the collector/donor, not the Indigenous creator or context 

● “Copyright” of Indigenous taonga by heritage institutions 

As workers: 

● Barriers to entry such as the high cost of library science education 

● Requirement to continuously move away from community and support systems for work 

● Requirement to enforce colonizing policies upon other Indigenous people 
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● Be prepared to be the only person of their ethnic background at their workplace, yet 

viewed as representative of all Indigenous people and issues 

● Requirement to continuously prove their worth within structures such as tenure 

● Requirement to serve patrons even when this puts workers at risk, such as during riots, 

patron drug overdoses, and (in North America) remaining open during COVID-19 

● Have their existence as minoritized library workers claimed as proof that the institution is 

culturally competent and working to dismantle white supremacy 

While it may be tempting to suggest that Indigenous peoples instead work within a less-white 

profession, this is not useful advice. Interaction with heritage institutions is likely for anyone 

participating in colonized systems of education or employment. 

Conclusion 
In conclusion, historical trauma theory is a framework which has been applied to the experiences 

of Indigenous people since the 1980s. Historical trauma is unresolved trauma which is 

experienced by a collective group and handed down subsequent generations (Brave Heart & 

DeBryn, 1998). A traumatic collective event such as genocide, colonization, or forced removal 

from traditional land is often the impetus for Indigenous historical trauma. Historical unresolved 

grief - grief which cannot be resolved or expressed healthily; and historical trauma response - a 

response to trauma, such as depression or suicidal ideation, can exacerbate trauma, and lead to 

incidents which are further traumatizing on an individual or local level (Brave Heart, 2003). 

Historical trauma is an ongoing issue, and one which impacts the library and information science 

sector. Indigenous peoples may have suffered historical trauma in contexts including education, 

tribal representation in books or media, as research subjects, or how they were expected to act or 

receive services within cultural or government institutions. Academic and heritage institutions 

are sites where racism is routinely enacted upon Indigenous people, which both serves as a 

traumatic event and a mechanism to recall past traumas (Webb-Liddall, 2020; Stewart, 2021; 

Stewart & Rolleston, 2021). Universities can focus on Indigenous scholars for the sake of 

diversity branding, but fail to include them in meaningful or sustained ways (Kidman, 2020, 

McAllister et. al., 2020). As a profession, librarianship can cause harm in ways which 

disproportionately fall to its non-white workers (Hathcock, 2019). Historical trauma must be 
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addressed within these institutions in order to better serve their Indigenous users, and to create 

equitable working conditions which allow Indigenous employees to be attracted to and develop 

within the profession. 

The next chapter explores requirements for library credentialing within Aotearoa and North 

America, including degree pathways and the presence of Indigenous knowledge and academics 

within library schools. 
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Glossary 
Hapū Sub-tribe 

Hui Meeting, gathering 

Iwi Tribe 

Karakia A ritual chant or greeting 

Kaupapa Māori A framework of research done by and for Māori 

Kīngitanga The Māori King movement 

Koha Gift, contribution 

Kōrero To speak, narrative, story 

Marae A complex of buildings and meeting grounds belonging to a particular iwi 

Mātauranga Māori Traditional Māori knowledge systems 

Taonga Treasure 

Te Aute College An Anglican boarding school in Napier, Aotearoa 

Tino Rangatiratanga Sovereignty or self-determination 

Tohunga Skilled person, priest, or healer 

Tupuna Ancestor; plural (ancestors) is tūpuna 

Wānanga Forum, seminar, tribal knowledge, to meet and discuss 

Whaikōrero Formal speech 

Whakapapa Genealogy, ancestral links, layers of knowledge 

Whakataukī Proverb 

Whānau Family 
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Chapter 2:  Library Credentialing 
Whakataukī  
He rei nga niho, he paroa nga kauae. A whale’s tooth in a whale’s jaw. 

Introduction 
In this chapter, I investigate the formal credentialing necessary to enter librarianship in Aotearoa 

and North America.  In popular culture, librarianship is portrayed as an easily accessible 

profession - especially as a second career.  However, by examining Library & Information 

Science (LIS) education, and professional organizations and development, we can understand 

barriers within the profession and how they replicate colonial knowledge and networks. 

Furthermore, the disproportionate and interlocking barriers to education faced by Indigenous 

people perpetuate historical trauma; and the struggles resulting from these barriers reinforce 

negative stereotypes of Indigenous people within academia (Kidman, 2020). 

Library Career Paths 

Entry-level work is attainable in libraries without a formal LIS qualification. Such roles include 

Library Assistant, Library Page, and Library Clerk - which are often part-time, adjunct, 

minimum-wage, and shift-work positions.  These can be either public services or technical 

services-oriented roles, but they generally focus on repetitive job functions related to circulation 

processes (fetching materials, checking items in or out, reshelving items, managing inter-library 

loan requests), or collection management (receiving new materials, preparing copy-catalogue 

records and barcodes for materials, performing minor repairs on materials).  

Although these vital tasks encompass much invisible and emotional labour, they do not require 

specific academic qualifications or expertise; and as such do not command high wages.  In the 

United States, entry level positions do not automatically accrue sick leave, holiday pay, or other 

benefits which are guaranteed in Aotearoa and Canada. Certifications in library and information 

science can greatly help those who are looking for secure hours, a living wage, and basic medical 

benefits in a country which does not have universal healthcare. They are also vital for those 
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seeking increased responsibilities in libraries, with advanced pathways beginning with 

Librarian-level work, and continuing into administrative positions such as Library Director, 

Associate Dean, or LIS Professor. Consulting or working with vendors is also an option for those 

with LIS credentials. 

Levels of Credentialing 

Entry-Level Credentials 

Library Assistants, Pages, and Clerks primarily help Librarians with their duties, and often do 

not require credentials beyond a high school diploma (American Library Association, 2020). 

Library Technicians or Paraprofessionals perform tasks such as managing interlibrary loans, 

cataloguing, acquisitions, preservation, and public service work (American Library Association, 

2020).  Many tasks can be learned on-the-job with support from an employer (American Library 

Association, 2020). 

However, employers are equally empowered to require formal LIS qualifications at the Library 

Technician level. These certifications may take the form of a certificate, diploma, Associate’s 

Degree, or Bachelor’s Degree, at the discretion of the employer (American Library Association, 

2020). 

As of 2020, there are 17 Bachelor’s degrees, 30 Associate’s degrees, one diploma, and 40 

certificates in library science offered throughout the United States (American Library 

Association, 2020).  Canadian universities offer 15 different diploma programmes (Canadian 

Library Association, 2020).  Aotearoa currently offers study options including six Bachelor’s 

degrees, eight diplomas, and six certificate programmes (Libraries Aotearoa, 2020). 

These are a mix of undergraduate and postgraduate programmes, and focus on developing an 

understanding of user needs, research skills, and digital technology skills (Ashford University, 

2018; Open Polytechnic Kuratini Tuwhera 2020). 

In Aotearoa, a Master of Library & Information Studies is required to become a librarian for a 

primary school. In North America, the qualifications required for this vary between state or 

province. While some regions require a Master’s degree in library science, others will accept a 
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Master’s degree in another subject with a specialization in school librarianship, a Diploma in 

library science, a school library media endorsement and state teaching certificate, or a 

certification in another subject area altogether (American Library Association, 2020; Make a 

Future, 2020; UW Information School, 2020). 

The MLIS Degree 
While support staff, technicians, and paraprofessionals may enjoy flexibility in their credentials, 

employees in librarian roles must hold a Master of Library & Information Science (MLIS), also 

known as a Master of Arts or Master of Science degree in Information Studies, Library Studies, 

or similar (American Library Association, 2020; Libraries Aotearoa, 2020).  Exceptions to this 

rule are made on a case-by-case basis, but usually applied to employees in library-adjacent 

departments such as human resources, management/administration, and information technology; 

particularly if the candidate holds a Doctorate. 

 

While entry-level credentials introduce practical skills, a Master’s degree typically includes a 

robust introduction to librarian ethics, including the history of librarianship, and professional 

organizations. As a two or three year programme, the MLIS teaches core competencies such as 

reference skills, cataloguing, and instruction. Elective classes can include coding and 

programming, cybersecurity, data visualization and curation, marketing, storytelling, and 

archival and museum work (University of Washington, 2020). Electives change seasonally and 

are not consistent among universities. 

 

For this report, I gathered data from all 64 MLIS programmes in Aotearoa and North America, 

looking at tuition costs and admissions standards - this is included as Table 1 in the Appendix. 

As of 2021, Canada offers eight ALA-accredited MLIS programmes, and six Doctor of 

Philosophy (PhD) programmes in LIS. By comparison, there are currently 55 ALA-accredited 

MLIS programmes and 32 PhD programmes available in the United States.  Aotearoa offers one 

Master’s-level and one Doctorate-level programme, both at Victoria University of Wellington Te 

Herenga Waka. 
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In addition to the MLIS, many universities require that academic librarians hold a second 

Master’s degree in their field of specialization. Law librarians must also hold a law degree.  An 

MLIS features a culminating project for the candidate to demonstrate their understanding of LIS 

concepts; this is typically either a practical capstone project or a traditional written thesis. With 

63 programmes throughout North America graduating librarians yearly, employment is 

competitive. MLIS candidates often attempt to distinguish themselves through internships, 

directed fieldwork projects, publishing and presentations, and research. This unspoken pressure 

to consistently prove one’s worth correlates to librarianship as a “helping” profession, and is 

reinforced in environments including tenure positions. 

Accessing the MLIS Degree 
The first step to a degree is the admissions process. In Aotearoa, there are no university 

application fees. In North America, application fees range from US$35 to US$155; and it is not 

uncommon for candidates to have to apply to a programme multiple times, or to multiple 

programmes. Additional fees are accrued when sending official copies of transcripts to 

universities. In Aotearoa, requirements for study at Victoria University of Wellington Te 

Herenga Waka include either a Bachelor’s degree with honours, or a Master’s degree (Victoria 

University of Wellington Te Herenga Waka, 2020). Of the 63 institutions in North America 

which offer MLIS degrees, only 38 will consider applications with undergraduate Grade Point 

Averages (GPA) under 3.0 (equivalent to a B average).  

 

Exceptions will be made for applicants who already hold a Master’s or PhD degree - although 

this is likely unhelpful for students who require flexibility in admissions standards. Among the 

universities which will consider candidates with a low GPA, many require additional academic 

testing, such as the GRE (Graduate Record Examinations) or GMAT (Graduate Management 

Admission Test) - which also incur large fees, in addition to months of preparation. Universities 

also require applicants to explain poor undergraduate grades in their applications, and testify how 

their circumstances have changed. When these students are accepted, it is often under 

probationary, provisional, or conditional entry, with strict grade requirements for their first 

courses of study. 
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Next, let us consider programme delivery mode (prior to COVID-19). Aotearoa and Canada each 

have one university offering an MLIS programme through online delivery. By contrast, there are 

39 programmes in the United States which are supported by an online delivery mode. Some of 

these are hybrid programmes, which accommodate on-campus and remote delivery 

simultaneously. Some require new students to attend an in-person orientation prior to beginning 

study, while others are 100% online.  

 

The asynchronous nature of online degree programmes is more inclusive for students who 

undertake full or part-time work, parenting, and caregiving. There are just 28 institutions in 

North America which will consider applicants with a low GPA, and which also offer online 

modes of delivery. By doing so, these institutions remain accessible to students whose 

circumstances or choices prevented them from achieving at a high level during their 

undergraduate study, but who are pursuing librarianship as a vocation. These online programmes 

also offer study without demanding the student remove themselves from their local support 

systems, and spend time and money establishing residency to attend a programme that may still 

revoke their provisional status despite their commitment. 

 

Lastly, tuition can vary depending on whether a student is studying as a residential, online, 

domestic, in-state, out-of-state, or international student; and whether they attend a private or a 

public university. In North America, universities have in-state and out-of-state tuition fees, with 

differences similar to domestic and international student tuition in Aotearoa. To establish 

residency and pay in-state tuition, the potential student must live in that state for at least one 

year. By contrast, most online programmes are offered at the same rate as in-state tuition, making 

them more accessible. 

 

Looking at domestic, in-state tuition fees - the cheapest US option - Master’s degrees in library 

science range from US$7,560 to US$79,576 [roughly NZ $12,736 to NZ$118,900] for residential 

tuition (North Carolina Central University, 2018; University of Denver, 2018).  By comparison, 

the Master of Information Studies at Victoria University of Wellington Te Herenga Waka costs 

NZ$17,577 [roughly US$10,000] (Victoria University of Wellington Te Herenga Waka, 2020). 

These costs do not include administrative university fees, textbooks, transport, housing, 
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relocation to establish in-state tuition, child or elder-care, food, rent, study abroad options, 

conference attendance, or taking extra electives. These fees - and any related debts - are in 

addition to tuition or debt accrued through undergraduate education, previous career training, or 

the extra credentials required to become a law librarian, academic subject liaison, or primary 

school librarian.  

 

These admissions and tuition-related policies do not just create barriers for people while they are 

considering or undertaking MLIS study, they also create stress and low morale for those who 

graduate. This is especially true for those who have to relocate to accept work in academic 

libraries, or for workers whose salary is relatively low compared to their cost of living and 

student debt repayments.  Annual librarian salaries within the United States can range from as 

low as US$26,000, to as high as $US75,000; with the average salary ranging $US53,000 

(Department for Professional Employees, 2019). 

 

Researcher Jennie Rose Halperin (2016) surveyed American librarians about tuition and debt. Of 

her respondents, 67% took out loans to cover tuition, 52.7% received no financial aid from their 

institution, and 69.2% received no loan counselling from their institution (Halperin, 2016, p. 8). 

Before 2000, only 1% of students had loans over $25,000; but 26.6% have that level of debt 

today (Halperin, 2016).  She reflects, 

 
A general tenor of helplessness and self-blame pervade the interviews as if 

massive loans are a natural and necessary fact of the profession, one that every 

library professional must silently burden. They enjoy the work, but realize that 

their job came at an extreme personal cost, a decision that they could shoulder for 

the rest of their lives. (Halperin, 2016, p. 17) 
 

Along with my own anecdotal evidence, and the data gathered from institutional websites, 

Halperin (2016) highlights that admissions, tuition, and debt are disproportionate barriers for 

people of colour and Indigenous peoples seeking a career within LIS. Such barriers mirror 

disadvantages that Indigenous people face in other aspects of their lives, such as disproportionate 

lack of intergenerational wealth or economic mobility, or judgement around what constitutes 

professionalism. Hathcock (2015) notes that LIS programmes and libraries “recruit for 
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whiteness”, aiming to replicate the norms, privileges, and professional behaviours of the white, 

hetereosexual, cisgender, middle-class; and that those who do not fit in or are unable to navigate 

unspoken professional norms are punished, or driven out of the profession (Hathcock, 2015). In 

this way, libraries and academia perpetuate historical trauma, in particular the imperative for 

Indigenous peoples to be resilient and to assimilate to a dominant non-Indigenous culture in 

order to survive. 

Indigenous Knowledge and LIS 
I attended library school at the University of Washington Information School, an MLIS 

programme which was ranked the 3rd best, and then the 2nd best programme to study LIS in the 

United States during my studies (US News & World Report, 2017). I attended the online 

programme, but would visit campus once per quarter to attend events and visit friends and 

professors. I also took some hybrid courses, attending a few classes in person. 

 

Despite the calibre of my university, and that the online MLIS programme had already been 

running for fifteen years (UW Information School, 2020), my peers and I found the online 

learning experience frustrating, disorganized, and isolating; and I encountered professors who 

openly complained about teaching online. I was just one of two MLIS students who identified as 

Indigenous - the other being Jessica, a Métis/Kalinago woman. Jessica and I met Sandy 

Littletree, a PhD student and teaching assistant in the Information School who was of Navajo 

descent. Sandy was highly supportive of Jessica and I, encouraging us to present and publish 

research. Together, we analyzed the presence of Indigenous knowledge within the LIS 

curriculum, and presented at the inaugural Indigenous Matters section of the IFLA world 

congress in 2016.  This experience helped us identify Indigenous knowledge in library schools as 

a relatively new field of research. 

 

Despite Sandy’s encouragement, I remained keenly aware that the Information School had no 

permanent Indigenous faculty, no permanent Indigenous knowledge classes (Sandy taught the 

one elective on Indigenous knowledge systems), and that every year, 150 or so students were 

graduating without any training as to how to treat Indigenous library users, knowledges, or 

collections. In my final year, I submitted a capstone project proposal which centred on LIS 
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Indigenous knowledge, only to have it denied due to a lack of “suitable” faculty who could 

supervise my research. Not long afterward, the Information School published a strategic plan 

which stated: 

 
We will designate the UW iSchool as the first information school in the world that honors 

the treaties of its Indigenous population — treaties that clearly stipulate educational rights 

— by developing and implementing an information science program that studies and 

celebrates the intersection of information, technology, and Native communities. (UW 

Information School, 2018) 

While I am not a member of an Indigenous nation which had treaties within the United 

States, this was still an audacious claim to me in relation to the experiences of Jessica and 

I, and experiences reported to me from students and colleagues since.  As perhaps the only 

Māori librarian in the United States, I do not expect opportunities to engage with 

mātauranga Māori to be provided to me – but for Indigenous students from North America, 

the scarcity of such opportunities to find mentors, pursue their own research, and to see 

one’s self reflected in curricula are troubling.  It was upsetting to see my needs ignored on 

an individual level, while the university promoted itself to future students, faculty, and 

donors as a supportive place for Indigenous people.  

Indigenous Knowledge in the MLIS Curriculum 

In this part of my research report, I expanded the research I conceptualized in my first 

graduate degree. In the appendix, I have included, “Table 2: Indigenous Knowledge within 

the LIS Curriculum”. There, I present my findings after analyzing all 64 MLIS 

programmes in North America and Aotearoa to see how Indigenous knowledge and people 

are taught and represented to contemporary LIS students. I gleaned this data by examining 

curriculum listings and MLIS websites for all 64 programmes, as well as email 

correspondence with programme administrators, when appropriate. 
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My findings concretely signal how Indigenous people and knowledge is introduced and 

supported within the LIS profession. Of the 64 MLIS programmes available, only nine 

offer classes on Indigenous knowledge, with a tenth in development.  

The nine universities offer either a specific MLIS class on Indigenous knowledge, or a specific 

programme to attract and support Indigenous students through the MLIS. In my analysis, I have 

been generous in counting classes which mention “diversity”, “ethics”, or “multi-cultural 

populations” in their description, although that does not guarantee curriculum regarding 

Indigenous peoples, nor are these homogenous across Indigenous cultures. There is no 

requirement within the profession that Indigenous knowledge is studied, nor standardized. 

 

I also identified specific scholarships, support programmes, or campus spaces for Indigenous 

students; and identified specific faculty affiliated either with the campus libraries or the MLIS 

department. When known, I have identified if these faculty are Indigenous themselves.  

The findings overwhelmingly show that Indigenous knowledge is not prioritized in LIS. Only 

three universities offer multiple classes addressing Indigenous knowledge and user needs. Half 

of the classes on Indigenous knowledge are electives which were offered irregularly by adjunct 

faculty. The few Indigenous LIS professors in the academy exceed their official duties, which 

align with narratives from my interview participants who state they have unofficial, 

“Indigenous” duties. Dr. Lilley, who was a visiting professor for the University of British 

Columbia, and an adjunct at Victoria University at Wellington Te Herenga Waka; is actually a 

professor at Massey University Te Kunenga ki Pūrehuroa. Dr. Roy also supervises students 

outside of her official programme. 

The lack of Indigenous knowledge and representation within MLIS programmes 

contributes to isolation within the profession; and microaggressions, racism, and exclusion 

by institutions that are not equipped to understand Indigenous perspectives. In turn, erasure 

or insensitivity toward Indigenous people in library services and policies contributes to 

historical trauma and loss of identity, and reinforces historical unresolved grief. 

Still, things are improving - since my time at the Information School, it has hired three 

Indigenous faculty into tenure-track positions, including Dr. Sandy Littletree. Support for 
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Indigenous students, and class offerings have expanded accordingly. Western University is 

developing a class on Indigenous knowledge, and the WISE Education Program allows LIS 

students from twelve schools to take online classes from their collective curricula, including San 

Jose State University, University of Texas at Austin, and Victoria University of Wellington Te 

Herenga Waka (Wiseeducation.org, 2020). 

The LIS Pipeline 

Opportunities for developing skills and community continue beyond formal education and the 

workplace.  For example, professional organizations such as the American Library Association 

(ALA), Canadian Library Association (CLA), and the Library and Information Association of 

New Zealand Aotearoa Te Rau Herenga O Aotearoa (LIANZA) provide ways for people to meet 

and network.  Furthermore, Indigenous affinity groups include the Asian Pacific American 

Librarians Association (APALA), American Indian Library Association (AILA), and Te Rōpū 

Whakahau (TRW). 

Conferences can also provide spaces specifically for Indigenous and people-of-colour library 

workers, including the Joint Conference of Librarians of Color (JCLC), Tribal College Librarians 

Institute (TCLI), the Indigenous Matters section of the International Federation of Library 

Associations and Institutions (IFLA-IM), Native American and Indigenous Studies Association 

(NAISA), and the International Indigenous Librarians Forum (IILF).  However, participation in 

these spaces and events not only requires employer approval, but substantial funding for 

membership dues, conference registration, travel fees, and incidentals.  While fees differ from 

one experience to another, they increase sharply as one moves from “graduate student” to 

“credentialled working professional”. 

LIS leadership training opportunities after graduate school include library residency 

programmes, the Minnesota Institute for Early Career Librarians from Underrepresented Groups 

(MIECL), ALA Emerging Leaders, LIANZA Kotuku, and Harvard Leadership Institute for 

Academic Librarians.  Mid-career options include the Association of Research Libraries (ARL) 

Leadership Fellows Program, and ARL Leadership and Career Development Program.  Of these, 

only MIECL specifically creates a space for librarians-of-colour. 
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Overwhelmingly, centring the Indigenous experience within LIS is an optional activity, which 

requires self-motivation and knowledge of opportunities, and the ability to justify their relevance 

to employers if not directly necessary to one’s job duties.  I look forward to a future where 

demonstrating awareness and care of Indigenous values is a required part of our LIS curriculum, 

job descriptions, and professional values.  One example is the “Body of Knowledge Cluster 6”, 

competencies developed by LIANZA for professionals wanting to undergo credentials in the 

Professional Registration Scheme (LIANZA, 2020).  Cluster 6 refers to understanding the 

importance and structure of mātauranga Māori, how tikanga, kaupapa, and te reo Māori inform 

knowledge networks, and the importance of Māori research methodologies (LIANZA, 2020). It 

is not impossible to honour Indigenous people or knowledge, or to meet their needs - it simply 

takes intention, and dedication. 

Conclusion 
In this chapter, I synthesized LIS career paths, credentialing standards, and associated tuition 

costs across Aotearoa and North America. I also used this chapter to reflect on how Indigenous 

knowledge is taught within LIS, and represented by Indigenous faculty members. Lastly, I 

reflected on professional development opportunities available for librarians beyond graduate 

programmes.  

In making clear the requirements to enter into librarianship, we can reflect on how these 

standards replicate colonial knowledge systems, perpetuate historical trauma, and bring to mind 

past grievances suffered by Indigenous peoples attempting to gain education or employment 

while adhering to their cultural values. Historical trauma contributes to societal inequalities 

which result in intersectional achievement gaps, meaning Indigenous students attempting tertiary 

education are likely to begin with multiple disadvantages such as lack of financial literacy, social 

mobility, or academic support (Marriott & Sim, 2015; Oxfam Australia, 2019; Paul et. al., 2020). 

To state the obvious, students who are traumatized, in debt and poverty, and perpetually 

confronted with inequalities which trigger their unresolved or intergenerational grief are not 

going to perform well; and library workers under the same conditions will not have longevity 

within the profession. 
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At the other end of the spectrum, we can reflect on how applicants with the most privilege - for 

example, those who already hold a PhD - have requirements waived and are granted entry into 

MLIS programmes or leadership positions. Likewise, those who are not first-generation scholars, 

or who come from economically stable or growing families can more easily access networks of 

support and stability, as well as be inherently presumed competent and deserving (Hathcock, 

2015). In order to heal historical trauma and to grow and retain Indigenous practitioners within 

librarianship, we must address barriers to and challenges within the profession. 

The next chapter introduces narratives synthesized from interviews I conducted with Indigenous 

library practitioners, and provides a current glimpse of Indigenous librarianship beyond a 

literature review or analysis of the industry. Within, the following chapter includes perspectives 

on the LIS pipeline, retention and professional development, and how the participants see 

libraries being used by their family members and friends outside of the profession. 
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Glossary 

AILA American Indian Library Association 

ALA American Library Association 

APALA Asian Pacific American Librarians Association 

CLA Canadian Library Association 

COVID-19 Coronavirus Disease 2019 

GPA Grade Point Average 

GMAT Graduate Management Admission Test 

GRE Graduate Record Examinations 

IFLA International Federation of Library Associations and Institutions 

IFLA-IM IFLA Indigenous Matters Section 

IILF International Indigenous Librarians Forum 

ILS Integrated Library System 

JCLC Joint Conference of Librarians of Color 

Kaupapa A framework or set of principles that serve as a foundation for action 

LIANZA Library & Information Association of New Zealand Aotearoa 

LIS Library & Information Science/Studies 

MLIS Master of Library & Information Science/Studies 

NAISA Native American and Indigenous Studies Association 

TCLI Tribal College Librarians Institute 

Te Reo Māori The Māori language 
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Tikanga Māori culture or protocols 

TRW Te Rōpū Whakahau, association for Māori working in libraries 

Whakataukī Proverb 
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Chapter 3: Interviews 
Whakataukī  
No te mea ra ia, he rakau tawhito, e mau ana te taitea i waho ra, e tu te kohiwi. 

In a very old tree you may be certain that the sapwood is on the outside, while the heartwood is 

in the middle. 

Introduction 
This chapter features the experiences of five Indigenous librarians, who I interviewed between 

December 2018 and February 2019. Their voices build upon my experiences, and the theory and 

industry research I have provided so far. As Indigenous library workers in Aotearoa, Canada, and 

the United States, their perspectives provide a nuanced account of the experiences of modern 

Indigenous library workers and LIS scholars. In particular, their narratives illustrate how 

historical trauma continues to manifest for them, and how this is exacerbated by their 

experiences working in libraries and academic spaces. 

Interview Scope 
Participants completed a demographic questionnaire before our interviews. I chose Zoom as our 

discussion platform, to allow for natural speech and non-verbal communication, and our 

discussions were 1-2 hours in length. In accordance with kaupapa Māori, I gave each participant 

a small koha upon completion, and plan to give a written record of my own answers to the 

interview questions after completing this project.  I asked that participants respond to the extent 

to which they were comfortable, and that they also choose an interview environment which was 

comfortable or convenient for them.  

In North America, 1.2% of librarians are American Indian or Alaska Native; and 0.2% Hawaiian 

or Other Pacific Islander (2017, ALA Office for Research and Statistics); Māori also make up the 

minority of librarians in Aotearoa.  Consequently, I personally invited specific professionals who 

I knew through professional organizations, and conferences to participate in my research. 
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Despite my fears of burdening already-overworked peers who are consistently asked to speak for 

all Indigenous librarians, all were supportive of my project.  

Balancing Indigenous ways of prioritizing relationships with the colonial norms of academic 

rigor is tricky.  Some interviews had to be rescheduled, and reconciling paperwork was 

challenging - but the interview process was not. The interviews were very moving for myself and 

participants, and I am honoured to share their stories in this writing. To attempt anonymity for 

the participants, I refer to them  as Librarians Tuatahi, Tuarua, Tuatoru, Tuawhā and Tuarima.   

The Participants 
The participants live in Aotearoa, Canada, and the United States; and work within academic and 

government libraries.  While two participants spoke to me from their workplaces, and the other 

three spoke with me from their homes, with family members and pets nearby.  I conducted 

interviews from Raleigh, North Carolina; and Tāmaki Makaurau, Aotearoa. 

The participants range from an early-career professional in her first librarian role, to those in 

middle management and approaching their late careers.  Formal education levels vary – the 

Māori librarians hold Bachelor’s degrees, and other credentials at a certificate level. All three 

respondents in North America hold a Master’s degree, and one is pursuing a PhD.  Some 

respondents speak their Indigenous languages, while others are learning their Indigenous 

languages and traditions.  

All the respondents are women, four of whom are parents.  According to the 2017 ALA 

Demographic Survey, just 19% of respondents of all ethnicities identified as male - so I suspect 

there are very few Indigenous male, transgender, two-spirit, and non-binary librarians (2017, 

ALA Office for Research and Statistics).  It is interesting to reflect on how these gender 

dynamics influence the profession as one of service and care, and how values of wāhine and 

parenting manifest within the themes raised by these women.  
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Major Themes 

Childhood & Whānau  
My respondents had varying experiences with libraries during their childhood, with some being 

heavy library users, and others not having any access to a mainstream library at all:  

When I was growing up, my family was well below the poverty line.  So, libraries were 

one of the places where we could have experiences for free, where instead of like going 

to a movie where there's lots of financial burden involved. (Tuatahi) 

I don't ever remember my grandparents going with us to the library, I just remember it 

was my mom, us kids took the city bus to get there. (Tuarima) 

I grew up in the country and it was a significant distance out of town…we didn’t have 

easy access to a library. (Tuawhā) 

Most respondents indicated that reading was encouraged as a low-cost form of learning and 

entertainment during financial precarity. One woman, Tuarua, identified with the “bookworm” 

trope, and recalled reading encyclopedias cover-to-cover and being allowed to stay in the library 

during lunchtimes, unlike her peers.  Tuatoru shared how her primary school did not have a 

library until she was 10 years old; and that the public library was simply a place to run around, 

stating, “I never once engaged with a librarian as a child”. 

Whānau was important for all participants, and influenced their engagement with reading, 

libraries, and education. The majority of participants did not identify as first-generation scholars, 

and received varying support from their families during their studies, including emotional 

support, financial assistance, and motivation. 

Librarian Tuatahi spoke openly about the active and consistent encouragement they had enjoyed 

throughout their career.  Uniquely, one of her parents is also an Indigenous librarian, who went 

to the same university she attended for her MLIS.  As a child, she was brought to their 

46 



workplace, where she happily shelved books and learnt about libraries. They mentored her 

through admissions and scholarship applications, and introduced her to their networks. 

It is clear Librarian Tuatahi is close with her family - during her studies, she and her younger 

sibling lived next-door to their parents, and enjoyed coffee together every morning.  As of this 

writing, her younger sibling is studying library science at the same university she and their parent 

attended; and during their separate studies, all three family members have been awarded the 

prestigious ALA Spectrum Scholarship. Librarian Tuatahi recalls,  

That was really key to my mental wellness when I was going through my graduate 

studies because I needed, I needed them there. I needed to be able to connect with them. 

Just kind of anchor me. It also meant like when stuff happened at school, at work. I 

always had someone I could talk to, because they were just next door. (Librarian Tuatahi)  

Additionally, some participants were tasked with learning family knowledge, or as caretakers of 

knowledge and objects of family significance. 
 

My love for books and reading and thirst for knowledge was again supported by that 

process of ngā taonga tuku iho, so my grandparents had identified in me that I liked 

information.  And so I had a particular role when I was with them. I would go to the 

marae with them when there were hui, and my job was to sit at their feet and listen to the 

information that was shared inside the whare by the old people.  And the downside to that 

is as a child I wasn't allowed to go outside and play with all the cousins, because I had to 

sit there for the duration of their korero. (Librarian Tuatoru) 

 

I've been burdened with - some people would say honored with - caring for photographs. 

I have a gazillion photographs of my tupuna, I have them.  When there is a tangi, usually 

at the marae, they ring me up and say, “Can you bring Nan down?” because I've got 
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photos, right? And I have that well, that's my thing. My family expect me to, that’s the 

thing that my family has put on me and that's okay, because I'm not scared of them. So 

like lots of my family are scared of the photos and stuff. (Librarian Tuawhā) 

 
Respondents noted working with library patrons who had strained relationships with 

libraries as institutions, or identified shortcomings of libraries in relation to Indigenous 

people. However, they also noted that their families encouraged them to engage with 

colonial learning and education to ensure mainstream success. This goodwill is not the 

same as an understanding of library work: 

It’s quite funny, because I have relations back at home and they always ask, they say to 

me, “Oh, how’s it going at Te Papa?”. So yeah, I don’t work at Te Papa. So their concept 

of library is different from a museum. Means nothing to them. But even as far as they’re 

concerned it’s old stuff. The sector is all much the same and I don’t bother correcting 

them nowadays, it’s hōhā. (Librarian Tuawhā) 

Connections with and responsibilities towards whānau also served as motivation during 

study. For example, Librarian Tuarima discusses how she chose between MLIS 

programmes in different US states: 
 
I thought, if I get to go there, then maybe my grandma can come and meet her brother 

and have this family connection and so that did happen. I was really excited and happy 

for them to reunite, and that actually helped me understand, kind of, a little more of 

aspects to libraries and information.  That, I think other students didn't understand 

because, for me, it was about access and family and information and stories and for them, 

it was all the Internet and eBooks and the future, and for me it was more looking 

retrospectively into the past and connecting the past with the present and the future. 

(Librarian Tuarima)  
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So the one thing is that, you know, kind of in terms of intergenerational impacts of 

residential schools and other colonial elements. My family hasn't been super like 

culturally connected and you know, for example, I've never been to my reserve. So in 

some ways, you know, I wonder if my thirst for something like anthropology that 

honestly Canadian anthropology and Plains archaeology - they study, you know, my 

people a lot - If that was trying to kind of fill an area of education I felt like I had been 

missing so as sort of using the colonial system to find those pieces. (Librarian Tuatahi) 

But it was also an understanding of what I what I have been through in life as an 

Indigenous woman, and it was part of that empowering me, so, for education, for me 

education was, and my family was always like this, that education is the key to a better 

way of life, but for me it was also my healing. (Librarian Tuarua) 

Lastly, cultural differences created disconnect between Indigenous and non-Indigenous 

people: 

They had very high whakapapa regarding Tuwharetoa, which was ariki line - so they 

were royalty. So I recognized one of them, and I went running down there and done this 

big, you know, mihi, because I wanted to recognize their whakapapa. And they also knew 

Stella, and they - Stella, who is on our reception - and she also has high blood, she is 

royalty as well. So I recognize them, they recognize Stella. It was this great little dynamic 

that happened, and then afterwards, Stella’s manager said, “Why are they calling her?”, 

because they were very, “Oh my gosh, it’s Stella!” And “Oh my gosh, she’s ariki! 

There’s royal blood in her!” And they mihi her, and her manager said, “I was annoyed 

because she was over time.” (Librarian Tuawhā) 
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Trauma  
I identified two forms of trauma in participants' experiences - implicit or historical trauma, and 

explicit or interpersonal trauma. Historical or passive trauma surfaced when participants spoke of 

feelings of loss, shame, or a lack of connection to their Indigenous languages, lands, or 

traditions. Explicit or interpersonal trauma was less about a state of being or knowing, and more 

about subtly or aggressively racist interactions where others caused harm. Both types involved 

interconnectedness and relationships. 

 

Each interview was unique, with participants telling their stories with laughter, tears, and 

tangents. From their interviews, I identified these common traumas: 

Scarcity of Indigenous Knowledge: 

In particular, being the only Indigenous person in their school or workplace, or lacking 

opportunities to engage with their history: 

There were no classes in American Indian Studies. And I had to go beg the teacher to let 

me in as a Freshman to take that class because I was from Arizona and I was very 

interested in what they were teaching and she let me take the class, but it was like you 

had to justify things to the Dean or to people, of why you should be there, rather than 

them just understanding and letting you. (Librarian Tuarima) 

Shame or inadequacy over lack of knowledge:  

Librarians Tuarua and Tuatahi both mentioned grandparents in Canadian Residential 

Schooling. Additionally, Tuatahi spoke of their distance from their tribal land, and 

compromising by connecting with local, yet different, elders and nations. Librarian 

Tuatahi also spoke about being coded as white or Métis in society, instead of Cree; and 

defending themselves from harmful stereotypes or microaggressions.  
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Implicit requirements that Indigenous people code-switch between their school, work, 

private, and family lives, to comfort non-Indigenous people: 

So going through like high school I did run into some kind of struggles...feeling like I had 

to choose whether or not I wanted to be a student, or to be Indigenous, and I couldn't be 

both. (Librarian Tuatahi) 

 

The first thing I say is, “Hello”, not “Kia ora”, to make them feel comfortable, and then I, 

you know, put my nice voice on and my good Catholic upbringing comes out. And after 

that I say “Kia ora” because they know I’m a Māori, they know I can help them, they feel 

comfortable enough to return, and they return. And then after that, I’d be more Māori and 

more Māori until at a level where I’m not pretending too much. To not, you know, and 

then they realize that “actually, she’s a lovely girl!” or you know, whatever, whatever 

they think...but they come back so that’s something...isn’t that funny? (Librarian 

Tuawhā) 

Lack of support from non-Indigenous people or institutions: 

Racism, Microaggressions, and Stereotypes: 

And part of that was some of the bullying being Indigenous growing up and I'm in the 

neighborhood and having to fight my way home, literally, almost every day. (Librarian 

Tuarua) 

And so it was awful because some people were really mean to me when I first started 

library school, saying, I just got in because I was Indigenous and they fought to get in and 

I probably had a low GPA and whatever. (Librarian Tuarua) 
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Seeing racist artwork in libraries…artwork that shows, like, the evolution of Canada, and 

it has like my people on the left here, and then on the right,  it has like, white men in 

business suits jumping into the future. (Librarian Tuatahi) 

Lateral violence: 

If I had to point to like my biggest challenge in library school, that would be it. You 

know, colonial curriculum, dealing with, you know, the unconscious racism or outward 

racism.  Anything like that was peanuts compared to dealing with somebody who is 

supposed to be part of your “us”, and they're going out of their way to hurt and attack you 

is that was like…that almost broke me.  And that wasn't something that I saw any of my 

non-Indigenous peers go through. (Librarian Tuatahi) 

Librarian Tuarima spoke at length about the circumstances which motivated her to leave her 

former workplace, including colleagues making comments about wanting to touch Black 

people’s hair, and microaggressions such as use of the word “pow wow” to describe a meeting. 

She also described unsuccessfully applying for a promotion, while seeing multiple white 

candidates be considered - and ultimately hired - despite having less experience. 

Lack of accountability: 

Librarian Tuarima spoke about how complacency or lack of accountability causes further harm; 

recounting an incident where a white student had complained about noise that non-white students 

were making in the library, resulting in white librarians automatically calling campus police: 

The student that had complained was white. One of them was an international student, 

one of them's African American and it was just an incredibly hard experience for me to 

be the professional on the other side of this, knowing that we should speak up, knowing 

that we should change our policies that we should do something positive. That never 

happened because of our Dean and our leadership, and having to continue to work in a 
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place like that that didn't address it was very hard and I know that this has happened in 

other places. I know that it continues to happen.  But it doesn't seem like it ever is put on 

the librarians and the staff in the library to solve it. (Librarian Tuarima) 

Hiring Indigenous practitioners to absorb “Indigenous” duties: 

Librarian Tuatoru tells of being called into a meeting when the now-commonly-used Ngā Upoko 

Tukutuku (Māori Subject Headings) project was gaining momentum. The scope of the project 

was to apply these headings only to materials by or about Māori, but Librarian Tuatoru had been 

advocating for their use across all library materials, recalling: 

So I had been advocating for that inside, and then I was called to a meeting with 12 other 

people who were opposed to that.  And so I was exposed to quite a lot of negative attitude 

telling me, “No, no, no” and “It’s too hard” and “I don’t speak Māori” and “You’re not a 

cataloguer”. And at the time I was a young librarian, and there’s one or two ways: Either 

you run and hide and cry, or you stand your ground. And I was sitting, but I stood my 

ground and I had to accept what they’d said. (Librarian Tuatoru) 

Statistically, we've increased the number of, you know, non white librarians, except our 

retention of them is shit, but we're not going to bother to think about that. (Librarian 

Tuatahi)  

Intersectionality: 

And my son passed away after five weeks. And so I lost my first child, and I went back to 

school...and I went back to work. I was back working and I ended up getting pregnant 

again, but I went back to high school. Every time I sat down to do my correspondence 

schoolwork, the house was quiet, and [my son] would cry, so I decided, you know what, 
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I’m gonna, I was determined to finish my Grade 12 [Year 13] because I had always 

planned to go on to university. (Librarian Tuarua) 

So my educational experiences have been that I've always had to work full time.  I had to 

get student loans. I've never gotten my, even now I'm doing my PhD and my tuition. I 

have to pay full tuition even as a faculty member.  And it's never been easy, and it's 

always been, I wish. I've always wished that I could have the experience of just going to 

school.  Like just going to university and focusing on my research, but I've never had that 

privilege and I've always been competing with people who did have that privilege. 

(Librarian Tuarua) 

Each Librarian’s story was unique, but Librarian Tuarua’s interview was the most intimate, and 

revealed the most blatant and compounded trauma. Their narrative reveals challenges such as 

bullying, multiple abusive and dissolved romantic partnerships, losing a child, surviving illness 

and life-altering surgery, financial insecurity as a single parent, and completing schoolwork on a 

condensed timeline due to external pressures including parenthood and poor health. 

Overall, the participants showed remarkable vulnerability and trust in sharing their stories with 

me, and unfortunately, there was no shortage of negative experiences they could recount. For the 

most part, these were presented simply as facts of life - the price of admission for working within 

libraries. 

In many instances, the librarians were not just subjected to trauma, but also made to educate 

those causing it. Examples of this include arguing with instructors about outdated and racist 

textbooks, debating the academic preference for the written word over oral knowledge, and 

having to publicly reclaim or correct depictions of their culture in popular media and library 

tools such as catalogue listings. 

In addition to their formal job duties, all respondents mentioned being assigned extra 

“Indigenous” duties, including mentoring Indigenous students and extra outreach and 
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public-facing duties. They also accepted extra work in order to build community with Indigenous 

peers. 

Hope 
Synthesizing over 80 pages of interview transcripts was daunting, and despite my best efforts, 

this analysis cannot capture all of the richness and feeling of the kōrero between the participants 

and myself. It can, however, highlight some of the challenges and successes that Indigenous 

librarians encounter in their everyday work. 

While being an Indigenous librarian can be difficult, there is also hope. It is worth remembering 

that this is a career choice that each librarian opted into, and which they continue to invest in. 

Considering this further, I found that ultimately, three groups made these experiences 

manageable - themselves, their professional peers, and their library patrons. 

Those I spoke to had also developed remarkable resilience in response to the trauma and racism 

they endured. In many instances, there is no professional recourse or resolution to the harm 

caused - the only way to navigate trauma is to move on individually - with or without seeking 

independent coping mechanisms. 

I sometimes wonder if my resilience as a student is in part because of my experience as 

an Indigenous student, and struggling to make connections  with, you know...a really 

colonial curriculum that at times completely erased my identity, you know, there was 

Indigenous people here and then they died out and or they all became Métis.  You know, 

so...I had run into challenges in my classes before and so anytime I ran into a challenge in 

library school. I was just like, okay, yeah, here's another challenge. Like...bring it on. 

Whereas I saw some of my other colleagues really struggle when they came up against 

those barriers and I sometimes wondered if that was because I was prepared for that, I ran 

into barriers before and I knew how to deal with them. (Librarian Tuatahi) 
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Participants all mentioned intentionally seeking out other Indigenous librarians through 

professional development and networks, and building communities outside of their workplaces 

who would understand their situation and provide support. 

The participants were very heavily involved not just as members, but top-ranking leaders of 

professional organizations including the Library and Information Association of New Zealand 

Aotearoa (LIANZA), Te Rōpū Whakahau (TRW), International Federation of Library 

Associations and Institutions: Indigenous Matters Section (IFLA-IM), American Indian Library 

Association (AILA), Canadian Library Association (CLA), and Canadian Federation of Library 

Associations (CFLA). Holding these positions takes hours of organizing and advocacy, as well 

as leading ceremonies and overseeing Indigenous protocols in ways which involve a lot of 

emotional and spiritual work. 

It's so rich, there's a wealth of knowledge, and understanding and innovation because 

sometimes when you don't have that that base to tap into and say, “this is what I'm 

dealing with, how would you approach it, what have you done?” And you really miss the 

camaraderie and expertise, that gets shared when you're working with other indigenous 

practitioners. So for me the Indigenous practitioners that I come into contact with are also 

very learned now, you know, and even the new ones coming into the profession, have a 

lot more qualifications than I ever did. (Librarian Tuatoru)  

Lastly, as well as serving others in the profession, there was pride in serving members of 

the community; particularly Indigenous community members who may not see 

themselves represented in other spaces or media. Some of the achievements participants 

were proud of included: 

● Creating signage in Indigenous languages 

● Building Indigenous graphic novel and zine collections 

● Planning for the United Nations Year of Indigenous Languages (2019) 

● Purchasing, cataloguing, creating materials in Indigenous languages 
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● Researching their own family history in libraries 

● Being a subject liaison for Indigenous students 

● Mentoring others and seeing intergenerational progress 

All of the librarians expressed joy in working with patrons, even on a volunteer basis. 

It was interesting to see people coming in and asking for information about their nation. 

Like they were using the library to learn about their culture, which is something that I 

personally really understood where it's like, you're in academia, you don't, especially if 

you don't have your community connections and you feel a little lost but you still want to 

try and reconnect. (Librarian Tuatahi)  

Conclusion 
The narratives shared by the interview subjects in this chapter provide a nuanced and honest look 

at their experiences as Indigenous library workers. As Indigenous people, they are impacted by 

systems including colonization, racism, and capitalism; and disproportionately impacted 

negatively compared to their non-Indigenous peers. By working within systems and institutions 

which are antithetical to Indigenous frameworks and values, their livelihood often results in 

continued historical trauma and historical unresolved grief. In general, there is a lack of 

understanding from non-Indigenous peers, and a shortage of Indigenous library workers.  

However, all of the respondents noted they felt satisfaction, hope, or joy when they were able to 

conduct their work in ways which aligned with their Indigenous values. Examples of this 

included correct and consistent use of Indigenous languages and protocols, fostering positive 

relationships with other Indigenous library practitioners, and the ability to be a good host to 

library visitors. 

The next chapter will build on the hope expressed by respondents, and outline recommendations 

which can deepen the positive experiences for library workers and patrons alike. 
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Glossary 
AILA American Indian Library Association 

ALA American Library Association 

Ariki Chief 

CFLA Canadian Federation of Library Associations 

CLA Canadian Library Association 

GPA Grade Point Average 

Hōhā Annoying 

IFLA-IM IFLA Indigenous Matters Section 

Kaupapa Māori A research framework that centres Māori benefit and worldview 

Kia ora Hello, thank you 

Kōrero To speak, narrative, story 

LIANZA Library and Information Association of New Zealand Aotearoa 

Marae A complex of buildings and meeting grounds belonging to a particular iwi 

Mihi Introduction 

Ngā taonga tuku iho Intergenerational transfer of knowledge 

Ngā Upoko Tukutuku Māori subject headings 

Plains Indigenous peoples of the Great Plains and Canadian Prairies 

Tangi To cry, funeral 

Te Papa Te Papa Tongarewa, Museum of New Zealand 

TRW Te Rōpū Whakahau, association for Māori working in libraries 

Tupuna Ancestor; plural (ancestors) is tūpuna 

Tuwharetoa Ngāti Tuwharetoa, an Arawa iwi 

Whakapapa Genealogy, ancestral links, layers of knowledge 
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Whakataukī Proverb 

Whare House 
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Chapter 4: Recommendations 
Whakataukī  
He manga wai koia kia kore a whitikia. It is a big river indeed that cannot be crossed. 

Introduction 
My interview participants articulated their hopes for the library profession, which align with 

previous recommendations by Indigenous library workers and advocates. In this chapter, I 

imagine what equitable library spaces for Indigenous people look like, including worker and user 

perspectives. As well as exploring positive steps, I investigate harm reduction using cultural 

humility, trauma-informed care, Whare Tapa Whā, and the Lakota Intervention Model. 

Recruitment 
Roy (2014) states that, “Indigenous women in higher education may find themselves, as I have, 

the first or only one in their work setting”. This sentiment was confirmed by my interview 

participants, who cite racism, overwork, or loneliness as barriers to their professional 

development and job satisfaction. 

 

Librarianship in Aotearoa and North America is taught through university, including 64 

ALA-accredited MLIS degrees. However, Indigenous-focused courses are only available at nine 

institutions, and there are few Indigenous professors to teach them. 

 

Initial recommendations include required courses on Indigenous librarianship within every LIS 

programme; and recruiting more Indigenous LIS students, including at the PhD level. However, 

no course can accurately represent all Indigenous nations and their needs as library users. As 

programmes already exist to recruit Indigenous LIS students; the experiences of library workers 

and academics in the workforce deserves consideration. Focusing on working conditions also 

supports entry-level and paraprofessional workers without graduate-level LIS education. 
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Nonetheless, the need to support Indigenous LIS scholarship persists, as identified by Edwards 

(2019), Lilley (2012, 2015, 2018, 2019), Roy (2013, 2014, 2015, 2017), and other scholars. Such 

support includes: 

 

● Introduction to and prioritization of Indigenous research frameworks and literacies, 

including autoethnography, oral history, Indigenous information literacy (Loyer, 2017; 

Feekery & Jeffery, 2018), and methodologies theorized by Linda Tuhiwai-Smith (1999) 

● Respect that “access to information may be governed by tradition and indigenous 

protocol”, in contrast with the open access movement (Roy, 2014) 

● A student-centred, culturally responsive curriculum which prioritizes relationality and 

experiential learning (Lilley, 2015) 

● Opportunities for Indigenous LIS students to engage in culturally relevant or enriching 

work, without seeking it out (Edwards, 2019) 

● Compulsory learning about Indigenous peoples (Lilley & Paringatai, 2014) 

 

As a result of racial unrest in the United States during the summer of 2020, many higher 

education institutions - including libraries - have declared their commitment to anti-racist work 

(Hudson, 2020). Likewise, scrutiny has increased regarding Māori and Pasifika representation 

within academia in Aotearoa (McAllister et. al., 2019; Naepi, 2019). These institutions must 

continue this work beyond the threat of civil unrest or cancel culture, and thoughtfully 

implement change for Indigenous students and faculty. 

Imagining Indigenous Libraries 
Reflecting on my interviews and research, I suggest an inclusive library for Indigenous people 

may include: 

Physical Space 
● Situate the physical building in environmental and Indigenous history, including 

collaboration with local Indigenous groups during resource consent and planning, and 

acknowledgement of Indigenous peoples whose lands library buildings stand upon  
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● Reflect Indigenous history and perspectives through building construction or renovation, 

including Indigenous languages for signage, or commissioned artworks (examples 

include Waiheke Pātaka Kōrero, which commissioned pou carved by local iwi Ngāti 

Pāoa (Trendsideas, 2015); or the University of British Columbia X̱wi7x̱wa Library 

● Spaces which accommodate different activities - silent or quiet places for reading and 

research, and spaces for oral histories, storytelling, or leisure activities 

● Spaces which acknowledge Indigenous values of relationality and family, including 

parenting rooms, water fountains, device charging stations, and sitting and playing areas 

which resist the traditional notion of a library as a quiet or restricted space 

● Integrating Indigenous values into policies and codes of conduct - for example, asking 

that patrons do not sit on tables or desks; or allowing food in specific spaces only 

Research and Discovery 
● Organize information with Indigenous cataloguing schemes, such as the Brian Deer 

Classification System used by X̱wi7x̱wa Library; or Ngā Upoko Tukutuku (Māori 

Subject Headings), which is developed by the National Library of New Zealand 

● Eradicate bias in discovery systems and cataloguing terms, using tools such as the 

Protocols for Native American Archival Materials 

● Cultivate collections informed by community needs, and which prominently feature work 

by local and global Indigenous knowledge creators 

● Library collections in Indigenous languages, which support Indigenous language 

revitalization in a number of media (print, eResources, puzzles, video, audio, and 

opportunities to practice basic phrases with staff) 

● Software such as Mukurtu Content Management System, which allows practitioners to 

organize taonga according to Indigenous knowledge-sharing protocols and hierarchies 

● Approaches to research which acknowledge the emotional impact of historical or 

whakapapa research. Spaces for family or researchers to decompress after researching, 

and return to a state of noa - including discreetly providing water, tissues, and other 

necessities 
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Services and Outreach 
● Develop service hours which accommodate working professionals and caregivers 

● Acknowledge that research consultations may be attended by a family, rather than a sole 

researcher; and deliver services which accommodate different groups and languages 

● Celebrate Indigenous events, holidays, scholars, and community members with a 

frequency and degree that is equal to non-Indigenous ones 

● As much as possible, provide free services 

Self-Determination 
● Acknowledge and accommodate the unique relationships that Indigenous peoples have 

with land, and with collections as tūpuna; through services and policies 

● Acknowledge Indigenous relationships to concepts of time, and honour them by 

discontinuing punitive measures such as overdue fines 

● Develop and retain members of the Indigenous community as library staff, including 

supporting their promotion and professional development 

● Develop and retain library staff who can adequately serve Indigenous patrons, rather than 

over-burden the few Indigenous staff present 

● Acknowledge that in addition to their official duties, Indigenous library staff are tasked 

with a number of ad-hoc duties, such as mentoring patrons or leading karakia 

● Develop robust collections that ensure patrons can choose materials that meet their 

preferences, instead of accepting the only materials available 

 

Many libraries have already implemented services, policies, and spaces prioritizing Indigenous 

peoples. These include the “Indigenous Sovereignty: Art, Land, & Knowledge” programming 

series, or “yəhaw̓”, a year-long Indigenous arts project, both at The Seattle Public Library (The 

Seattle Public Library, 2018). Organizers sought guidance from an in-house Native Advisory 

Committee, and local Indigenous artists and scholars. 

 

The “Indigenous Spaces in Library Places” toolkit was developed by the State Library of New 

South Wales in 2016, and aims to serve local Indigenous communities. The toolkit emphasizes 
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that library workers collaborate with Indigenous peoples, and build authentic - not extractive or 

transactional - relationships with them (State Library of New South Wales, 2016). 

 

Collaboration is important in creating trust and meeting Indigenous peoples on their own terms. 

Such collaborations included the creation of an Indigenous Storyteller in Residence program by 

Vancouver Public Library in 2008. This position - currently hiring for 2021 - offers CA$17,000 

for four months of full-time work focusing on Indigenous storytelling pertinent to “strong 

community connections in the Lower Mainland”, offering workshops and teachings, and 

culminating in a storytelling project to be shared with the Canadian public (Vancouver Public 

Library, 2020). 

 

Another example is the Edmonton Public Library Elder-in-Residence program, which launched 

in 2017 and featured Elder Wilson Bearhead at the library twice a week for a year (Edmonton 

Public Library, 2017). Bearhead created programming including a men’s healing circle, and 

facilitated conversations between Indigenous and non-Indigenous community members. 

 

Notably, most of these initiatives occur in public library systems, likely because responsibility 

for student retention or creating a sense of belonging within universities typically falls outside of 

campus libraries. Faculty and staff must create their own sense of belonging or willingness to 

continue in higher education. While librarians can continue to have an impact on an individual 

level (for example, Lorisia MacLeod of the James Cree Nation creating APA and MLA 

templates to cite Indigenous elders as knowledge sources in their own right), systemic support is 

necessary to both expand and maintain this work (APA 7 still requires users to cite elders as 

“personal communication”). 

 

Lastly, it is important to not refer to this work as “decolonization” or “decolonizing libraries”. As 

Tuck and Yang (2012) clarify, “Decolonization brings about the repatriation of Indigenous land 

and life; it is not a metaphor for other things we want to do to improve our societies and schools” 

(p. 1). 
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Harm Reduction 
Not every library system has funding for a new library building or expanded staffing, but 

institutions can audit their spaces, services, and policies to understand how they may reinforce 

historical trauma, and how they can engage in harm reduction. Below, I will introduce four 

frameworks as models for reflection: Cultural humility, trauma-informed care, Whare Tapa Whā, 

and the Lakota Intervention Model. While only the last two of these frameworks are developed 

by Indigenous scholars, they all have merit and offer guidance for healing and change. 

Cultural Humility 
Cultural humility was theorized by Melanie Tervalon and Jann Murray-Garcia (1998), who 

define the practice as: 

 
Cultural humility incorporates a lifelong commitment to self-evaluation and self-critique, 

to redressing the power imbalances in the patient physician dynamic, and to developing 

mutually beneficial and non-paternalistic clinical and advocacy partnerships with 

communities on behalf of individuals and defined populations. (p.118) 

 
Although this practice began in the medical profession, it has been widely adopted to move 

beyond the pitfalls of cultural competency, which include relying on cultural stereotypes, or 

believing one can predict people’s needs or values based on what they perceive as their culture.  

 

Indigenous cultural competency training and massive online open courses (MOOCs), are 

offered by institutions including the University of Manitoba, Ontario Federation of Indigenous 

Friendship Centres, and Universities Australia. However, because these are self-paced or 

optional, concepts of cultural humility such as committing to continuous self-reflection, must 

also be integrated. Pihama et. al. (2017) critique cultural competency as a concept which gives 

autonomy to dominant cultures and systems in determining what issues and populations are 

deserving of attention. 
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Cultural humility focuses on creating a committed, lifelong process of understanding; 

developing mutually-beneficial community partnerships; honoring the lived experiences of 

others; and working to dismantle privilege and structures that result in power imbalances. With 

a heavy emphasis on self-reflection, this framework can offer insights and opportunities for 

change in our personal interactions, policies, and procedures. 

 

Hodge (2019) discusses how cultural humility encourages skills such as listening, 

self-awareness, and questioning bias, which can be easily transferred into a day-to-day service 

setting. Hodge (2019) identifies tools to facilitate resisting bias, such as the Project Implicit: 

Implicit Association Test (2011), or Peggy McIntosh’s theory of the Invisible Knapsack 

(1988). More specifically, I also suggest Dino Gilio-Whitaker’s (2018) article, “Unpacking the 

Invisible Knapsack of Settler Privilege”, which highlights seventeen unique privileges of 

settler communities on Indigenous lands. 

Trauma-Informed Care 
Trauma-informed care “acknowledges the need to understand a patient’s life experiences in order 

to deliver effective care and has the potential to improve patient engagement, treatment 

adherence, health outcomes, and provider and staff wellness” (2016, Menschner & Maul). This 

concept began in the medical field, and has been applied to social work, education, and other 

public service sectors. 

 

Service framed by trauma-informed care recognizes and reduces experiences of situational, 

cumulative, and intergenerational trauma by training individual staff, and integrating principles 

of trauma-informed care into organizational policies and procedures. According to the Center for 

Disease Control (CDC, 2020), the six guiding principles of a trauma-informed approach are: 

 

1. Safety 

2. Trustworthiness and transparency 

3. Peer support 

4. Collaboration and mutuality 

5. Empowerment, voice, and choice 
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6. Cultural, historical, and gender issues 

 

These principles allow participants to collaborate in their experience as people who are informed 

about the processes and policies involved, can choose options that grant physical and 

psychological safety and align with personal preferences, and have clear expectations which are 

contextualized within their unique societal experiences. 

 

Pihama et. al. (2017) advise practitioners to transcend mono-cultural healing approaches in order 

to serve Māori and Indigenous peoples. More specifically, they call for a kaupapa Māori 

approach which centres cultural safety and relevancy in collaboration with whānau, hapū, and 

iwi communities (Pihama et. al., 2017). While Pihama et. al.’s (2017) project on Māori 

approaches to trauma-informed care was just beginning when their article was published, author 

Herearoha Skipper confirmed that the completed report and accompanying book are planned for 

publication (H. Skipper, personal communication, September 27, 2020). 

 

In practice, trauma-informed care within library spaces works to reduce trauma-responses, stress, 

and unexpected or overwhelming power dynamics. Practices include: 

 

● Discontinuing punitive practices such as overdue fines 

● Divesting from police or security guards, and surveillance of unhoused patrons 

● Divesting from “repulsive design” architecture such as metal bars or studs which prevent 

people from lying down on a park bench 

● Hiring social workers into permanent roles within libraries, such as with San Francisco 

Public Library and Denver Public Library (Dwyer, 2019;  Rehagen, 2020) 

● Providing access and language options for patron services, including remote and 

in-person options 

● Reviewing what data is required from patrons to obtain services (e.g. legal name, sex, 

race) and how data such as lending history is stored 

● Withholding judgement of patron research or reading interests 
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Whare Tapa Whā 
The Whare Tapa Whā model of Māori wellness was developed by Mason Durie, after a Māori 

Women’s Welfare League training session in 1982 (Durie, 1994). This model compares factors 

of Māori health to the four walls of a house, namely taha wairua (spiritual), taha hinengaro 

(mental), taha tinana (physical), and taha whānau (extended family). It was theorized that these 

elements are all important and should be nurtured and in balance with each other; presenting a 

holistic approach to health. Rochford (2004) notes that Whare Tapa Whā presents health as a 

continuum between mind-body and also between individual-community.  

 

In practice, this model could support potentially traumatic research, such as research on the rates 

of suicide in Māori youth, or conducting research to deepen knowledge of whakapapa or support 

claims to the Waitangi Tribunal. In particular, taha wairua could entail knowledge of tikanga 

Māori and treatment of library holdings (photographs, letters, etc.) as manifestations of tūpuna 

with their own wairua; taha hinengaro may involve removing barriers to access such as 

Westernized copyright to objects from the patron’s own iwi; taha tinana could be facilitated 

through a range of inclusive desk and seat sizes (including wheelchair-accessible rising desks); 

and taha whānau could be represented by waiving day pass or guest researcher fees (as common 

in the United States) for families conducting research.  

Lakota Intervention Model 
Maria Yellow Horse Brave Heart (1998) implemented a “psycho-educational group intervention” 

to address historical trauma in Lakota Teton Sioux peoples. Brave Heart (1998) planned the 

intervention at a location of historical and spiritual significance to the Lakota Teton Sioux, and 

the event took place over four days. This consisted of: 

 

a) Activating traumatic memories by watching documentaries about the Wounded Knee 

Massacre and boarding school experiences 

b) A review of unresolved grief and trauma 

c) Small group exercises and dialogue, facilitated by a male and female Lakota with similar 

experiences to participants 

d) Traditional Lakota ceremonies that promoted purification and healing 
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These activities created a shared understanding, including collective mourning, an understanding 

of historical and intergenerational trauma, sense of group identity, sense of catharsis, and ability 

to regulate grief (Brave Heart, 1998). Participants also completed evaluations before and after 

the group intervention, and six weeks afterwards; and participated in small group discussions 

throughout the programme. 

 

While I would not recommend directly emulating this approach as it was created specifically for 

the Lakota tribe, it offers a framework to move through a collective dialogue regarding the ways 

that historical trauma can surface in educational and library settings. By contextualizing current 

failures of access or customer service and contextualizing them within colonization, those 

impacted can speak their truth and work towards getting their needs met. If these needs or 

reflections are shared with institutions, they can then work towards creating a different kind of 

relationship with their colleagues or patrons. A suggested variation of the Lakota Intervention 

Model follows: 

 

1. Learning about the history of the library, including the history of the land it was on, who 

constructed the building, who was historically allowed to use library services, and the 

current library budget. Positioning this history within wider national history - including 

education and religion - builds shared understanding 

2. A review of the dynamics of unresolved grief and trauma 

3. Facilitated group exercises and sharing, and general discussion of current library issues 

4. Sharing suggestions or services that may address current unmet needs (whether due to 

unavailability, or lack of awareness of access) 

5. A locally relevant closing ceremony which acknowledges the disappointment or hurt of 

current workers/patrons, and offers next steps from library workers or administration 

Conclusion 
Creating a library which meets the needs of all library staff and users, is an enormous and 

ongoing process which is deeply unique to local constituents. The ideas and frameworks in this 
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chapter are just one approach to a more just future for Indigenous peoples; but they cannot be 

realized without community input. 

 

The GLAMMI (Galleries, Libraries, Archives, Museums, Marae and Iwi) sector can demonstrate 

positive relationships between institutions and communities. For example, Auckland Museum 

has a Māori Committee known as Taumata-ā-Iwi; which contributes guiding principles, 

governance principles, and the establishment of a 2020-2025 strategic plan as national stewards 

of taonga (Auckland Museum, n.d.). The museum also has a Pacific Advisory Group tasked with 

strengthening the museum’s Pacific identity through community outreach and programming 

(Auckland Museum, n.d.). This work includes the Pacific Collection Access Project, which 

connected over 5000 museum taonga with communities those taonga came from; allowing 

community members to connect with their history, gain knowledge of traditional making 

processes, and to better inform description and care of taonga. For example, a taonga which was 

previously described as “water vessel” is now described first in Fijian, and then in English, with 

an accompanying description of where and how it was made and used (Auckland War Memorial 

Museum, 2017). 

 

While such work requires financial commitment to become a sustainable and permanent part of 

institutions and communities, enthusiasm for the Pacific Collection Access Project illustrates 

willingness of Indigenous communities to learn, contribute, and be seen as agents of their own 

learning and connection to taonga and historical records. I am hopeful these processes of healing 

and discovery will continue. 
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Glossary 

 
ALA American Library Association 
 
GLAMMI Galleries, Libraries, Archives, Museums, Marae, and Iwi 
 
Hapū Sub-Tribe 
 
Iwi Tribe 
 
Kaupapa Māori A research framework that centres Māori benefit and worldview 
 
LIS Library & Information Science/Studies 
 
Mukurtu Mukurtu Content Management System 
 
Noa Normalcy, ordinariness 
 
Pou Post, pole 
 
Taha hinengaro Mental factor of Māori health 
 
Taha tinana Physical factor of Māori health 
 
Taha wairua Spiritual factor of Māori health 
 
Taha whānau Family factor of Māori health 
 
Taonga Treasure 
 
Taumata-ā-Iwi Māori committee for Auckland War Memorial Museum 
 
Tikanga Māori culture or protocols 
 
Waiheke Pātaka Kōrero Waiheke Public Library 
 
Waitangi Tribunal A commission which investigates Crown breaches of Te Tiriti o Waitangi 
 
Whakapapa Genealogy, ancestral links, layers of knowledge 
 
Whānau Family 
 
Whakataukī Proverb 
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Whare Tapa Whā A framework of Māori wellness created by Mason Durie 

Pronunciation  

Xwi7xwa - The University of British Columbia library for First Nations and Indigenous students 
and researchers, named in the hən̓q̓əmin̓əm̓ language of the xʷməθkʷəy̓əm  (Musqueam) 
people, and pronounced, “way-wah” 

Yəhaw̓ - The Seattle Public Library named their Indigenous project Yəhaw̓, which is a 
Lushootseed word meaning “to proceed, go forward, do the work”, and is pronounced, “ya-howt” 
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Conclusion 
Introduction: Trauma in the Year 2020 
It is a strange time to be studying trauma. I am writing this conclusion in December 2020, from 

my apartment in San Francisco where I have been in shelter-in-place (colloquially known as 

“lockdown”) for over ten months. At this time, people in the United States are undergoing a 

collective complex trauma as COVID-19 continues without adequate management. As of this 

writing, more than 332,000 people in the United States have died of COVID-19 (Luscome, 

2020), over 14 million people will lose unemployment benefits (Luscome, 2020), and one in ten 

Americans live in a city where intensive care facilities are at least 95% full (Leatherby et. al., 

2020). Compounding these issues is the loss of normal coping mechanisms and leisure activities 

during shelter-in-place, unemployment peaking at levels not seen since 1948 (Congressional 

Research Service, 2020), and civil unrest during the US Presidential Elections and continued 

struggle for Black rights. 

 

The traumas compound, with COVID-19 continuing to mutate (Semple, 2020), the Trump 

administration failing to secure vaccinations for the United States (Guardian Staff and Agency, 

2020), and continued attempts to contest the results of the US Presidential Election (Smith, 

2020). The United States is experiencing roughly 2000 COVID-19 deaths per day (Luscome, 

2020) despite the efforts of millions of people to adhere to stay-at-home, social distancing, 

mask-use, and hygiene guidelines. While progress is being made, this situation will not be 

resolved soon.  

 

Personally, I have continued working remotely, but without safe travel I have been unable to 

attend or assist with funerals of four friends and family in the United States in 2020, nor assist 

my mother in moving into a rest home following a life-threatening accident that left her unable to 

walk or care for herself. My grandmother passed away in January of 2021, and I continue to 

hope I will be able to visit my terminally ill mother while she is still alive, despite a lack of 

managed isolation and quarantine spaces, or airline tickets. I have not been able to build the 

community in San Francisco that I hoped to as someone new to the area, nor have my husband 

and I been able to visit friends and family out-of-state. We are relatively healthy and financially 
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stable, but this year has been full of anxiety, disappointment, fear, and depression - experiences 

compounded for those with caregiving duties and financial precarity. 

Historical Trauma 
While the COVID-19 traumas we are collectively experiencing around the globe are 

well-documented, accepted, and discussed; this is not so for historical and intergenerational 

trauma. For Indigenous people, the causes of intergenerational or historical trauma are often 

refuted or debated by non-Indigenous people. Their trauma is unnamed, unspoken of, and 

invalidated - so although it is a collective experience, it is not mainstream or universal. 

Simultaneously, the experiences of Indigenous peoples are not homogeneous. These differences 

not only add additional suffering or shame to those experiencing intergenerational trauma, but 

also the work of explaining what intergenerational and historical trauma is, and navigating 

systems of care that may not be equipped to offer adequate treatment. 

 

Historical trauma as defined by Maria Yellow Horse Brave Heart (Brave Heart, 2003) is an 

aggregate mental and emotional wounding that spans over the course of one’s life and across 

generations, following collective traumatic experiences. What Brave Heart (2003) calls the 

historical trauma response is the reaction to historical trauma - which can take the form of 

depression, suicidal ideation, substance abuse, dissociation, internalization of ancestral suffering, 

and difficulty expressing emotions (Brave Heart, 2017). One response is historical unresolved 

grief - disenfranchised, delayed, or unexpressed grief which cannot be healed without addressing 

historical trauma. Brave Heart et. al. (2011) further describe this as, “the profound unsettled 

bereavement resulting from cumulative devastating losses, compounded by the prohibition and 

interruption of Indigenous burial practices and ceremonies” (p. 283). 

 

More specifically, historical trauma is a result of colonialism, and colonizing efforts including 

decreasing of Indigenous lands; lack of autonomy to practice Indigenous religions, medicine, 

language, rituals, dress, adornment, and other practices; fragmentation of Indigenous family 

units; reduction of the Indigenous population through disease, violence and warfare; and forced 

colonial practices such as Christianity, and systems of residential and boarding schools. 
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Brave Heart et. al. (2011) state that, “Historical trauma theory frames lifespan trauma in the 

collective, historical context, which empowers Indigenous survivors of both communal and 

individual trauma by reducing the sense of stigma and isolation” (p. 283). It is important to note 

that Brave Heart’s work on historical trauma offers not just a diagnosis of trauma, but 

recommendations for collective healing, rooted in acknowledgement of trauma, and Indigenous 

community healing practices. 

Libraries and Higher Education 
Libraries and universities are both institutions that offer access to information for those who can 

adhere to their institutional norms, cultures, and conditions. As institutions, libraries and higher 

education have facilitated assimilation of Indigenous peoples to colonization. Linda Tuhiwai 

Smith (1992) explains this plainly, stating: 

 
Education through Pakeha schooling has reinforced the dichotomies between the 

coloniser and the colonised. It has done this at several levels. Schools were created for 

Maori children as agencies for the assimilation of Maori culture. Maori culture was 

regarded as being antagonistic and in opposition to education. Schools reproduced forms 

of knowledge and history through the curriculum which reified the colonisers’ view of 

reality. Schools also fulfilled a hegemonic role in that they consciously and 

unconsciously produced and reproduced reconstructed histories. In order to survive, and 

indeed succeed, in such schooling, Maori children needed to accept as natural and 

common sense the reconstructed knowledge of their own society. (p. 40) 

 
While the experiences of Indigenous peoples within Aotearoa, Canada, and the United States are 

not identical, broad similarities can be found with the initial devaluing of Indigenous knowledge 

and languages, and resurgences brought about by decades of Indigenous activism and efforts to 

create change with non-Indigenous governments and structures.  
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As a profession, libraries can bring up historical trauma by replicating colonial environments and 

conditions for entry. Some of these include requiring a Master’s degree in Library & Information 

Science - a requirement that is exclusive, expensive, and does not guarantee employment; 

positioning knowledge in written English (an official language of Canada, but not Aotearoa or 

the United States) (Office of the Commissioner of Official Languages, 2020; Stats NZ, n.d.; 

USA.gov, 2020) as the most valid form of knowledge transmission, to the diminishment of 

Indigenous languages; by refusing to acknowledge the traditional and enduring presence of 

Indigenous peoples within the institutional locality; and by operating as places that require that 

Indigenous people assimilate to colonial values in order to succeed or be tolerated within the 

organization. I have collected data which illustrates the lack of training library professionals get 

in Indigenous knowledge and patrons as part of their LIS studies, and the general lack of 

Indigenous theorists and practitioners in the LIS community. 

 

As an environment, libraries can bring up historical trauma through erasure, tokenization, 

misinformation, or disinformation regarding Indigenous peoples; lack of cultural humility and 

skill necessary to provide good customer service to Indigenous patrons; inflexibility or 

unwillingness to change policies and procedures to better serve the current needs of Indigenous 

peoples and patrons from collective cultures; and a general lack of specialized staffing that 

reflects the needs and presence of Indigenous peoples and provides a welcoming environment for 

them to visit, work, and engage with knowledge.  

 

Libraries consistently face challenges such as budget cuts, and this is likely to continue as an 

impact of COVID-19. However, the abundance of LIS programmes indicates a continued 

willingness of individuals to study library science, and a commitment to its espoused values 

which include equity, diversity, and inclusion - so there is hope that the profession can continue 

to evolve in a just way.  

 

My interview participants articulated ways in which libraries emphasized colonizing values, such 

as a lack of understanding of Indigenous values and concepts, or adherence to strict hierarchies 

or rules over showing generosity, inclusion, or cultural humility to library visitors and workers. 

However, participants also shared ways in which they gained satisfaction, pride, and community 
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through their work in librarianship; and all of them saw ways in which they were making a 

difference for their patrons, and the wider community of Indigenous librarianship. 

Conclusion 
While we cannot change the racism and violence of the past, we can learn our shared histories, 

educate ourselves about implicit bias, stereotypes, and white supremacy, and shape policies and 

practices that reduce harm rather than repeat it. As libraries and higher education institutions 

publicly commit to embracing equity, diversity, inclusion, and anti-racism, library practitioners 

can seek out experts in anti-racism and organizational development in order to create the change 

these institutions state they are working toward. They can embrace frameworks such as Whare 

Tapa Whā or the Lakota Intervention Model, which are created for and by Indigenous peoples, 

and consult with local iwi or tribal groups to make informed decisions driven by their needs. 

These are just some of the recommendations I have provided in chapter four that can be 

beneficial in reducing harm within libraries and library work. 

 

While I will continue to critically examine librarianship and LIS programmes, it is my hope that 

they will continue to become more equitable and better able to serve Indigenous peoples. I enjoy 

learning, researching, publishing, and teaching, and my current role as an instruction librarian 

allows me to do all of those things as part of a global community of LIS practitioners which 

increasingly value the contributions and needs of Indigenous people. While I do not always have 

pride in my profession, I continue to have hope, and will continue to work to create positive 

experiences for all people in libraries, but especially Māori, Pasifika, and Indigenous people. 
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Glossary 
 
COVID-19 Coronavirus Disease 2019 
 
LIS Library & Information Science/Studies 
 
Whare Tapa Whā A framework of Māori wellness created by Mason Durie 
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Appendix 

Table 1: MLIS Admissions Data 
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MLIS Admissions Data 2021 

This MLIS Admissions data was first compiled in 2017, and last reviewed in-depth in 2019. While data has been 

updated since then for some specific schools, and 5 newly-launched or re-accredited programmes have been added 

in 2020 and 2021, this data may be subject to change due to COVID-19 and related issues (delivery mode, budget 

cuts, pejorative to continue attracting students with fee waivers, flexibility in admissions standards, etc.). 

Nonetheless, it gives a snapshot of the barriers in place for those wanting to study towards an MLIS credential. 

MLIS Admissions data summary (64 programmes in Aotearoa and North America): 

26/64 require a 3.0 GPA or higher in order to be considered for admission 

38/64 will consider applications with a GPA under 3.0 for admission 

41/64 offer an online delivery mode outside of COVID-19 

28/64 will consider applications with a GPA under 3.0, and offer an online delivery mode outside of COVID-19 

(shown shaded in grey) 

University GPA Options if Under 

Application 

Fee (US$) Credits 

Tuition 

Estimate 

(US$) Summary Online 

University of Alabama 

3.0 AND one 

of (GRE, 5 yrs 

exp, other 

grad degree) 

Under exceptional circumstances, an 

applicant may be considered for 

admission if he or she meets either 

the GPA requirement for regular 

admission (GPA of 3.0) or the 

entrance exam score requirement as 

outlined above (GRE or MAT). If such 

an applicant is admitted, he or she 

will need to obtain permission to 

continue in the program, after the 

first 12 semester hours of 

graduate-level work have been 

completed. Permission to continue is 

earned by achieving a GPA of “B” or 

better (3.0) in the first 12 semester 

hours. If the 12 hours are completed 

in a term in which the total credits 

exceed 12, the evaluation is made on 

the basis of all graduate-level work $50 

36 credits, 

$375/credit 

online/in-st

ate - 

$13,500 $13,500 

Will be 

considered in 

"exceptional" 

circumstances

, and 

admitted 

provisionally. Yes 

https://www.wgtn.ac.nz/explore/postgraduate-programmes/master-of-information-studies/overview
https://www.wgtn.ac.nz/explore/postgraduate-programmes/master-of-information-studies/overview
http://www.ala.org/CFApps/lisdir/directory_pdf.cfm
http://www.ala.org/CFApps/lisdir/directory_pdf.cfm
http://www.slis.ua.edu/about-slis/
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completed at the end of that term of 

enrollment. Students admitted under 

this circumstance who do not meet 

the 3.0 requirement after their first 

12 hours of graduate-level work will 

not receive permission to continue in 

their graduate program, and will be 

dropped from the program. 

State University of 

New York - Albany 

None, but 

need other 

grad degree 

OR GRE 

Applicants must hold a bachelor's 

degree from a college or university of 

recognized standing. All applicants 

must submit GRE scores. $75 

42 credits, 

$453/credit 

- $19,026 $19,026 

GPA not 

required, GRE 

required No 

University of Alberta 

(Canada) 3 None $100 CAD 

48 credits, 

$624.12/cre

dit - 

$29,957.76 

$29,957.

76 3.0 only Yes 

University of Arizona 3 None $85 

37 units, 

$820/unit - 

$30,340 

$30,340.

00 3.0 only Yes 

State University of 

New York - Buffalo 3.0 AND GRE 

You may be admitted conditionally to 

this program even if you don't meet 

all admissions requirements (most 

often because of an undergraduate 

GPA below 3.0) but your personal 

statements, transcripts, employment 

history and letters of reference 

demonstrate potential for success. At 

the end of the semester in which you 

have attempted 12 credit hours in the 

program, your academic standing will 

be reviewed by a member of the LIS 

staff. $50 

36 credits, 

$453/credit 

- $16,308 $16,308 

Will be 

considered, 

and admitted 

provisionally. Yes 

University of British 

Columbia (Canada) B+ (3.0) None $102 CAD 

48 credits, 

$4911 

"schedule 

A", 

$10,017.72 

CAD - 5 

installments 

over 20 

months = 

$8,333. 

CAD 

$8,333 3.0 only No 

http://www.albany.edu/cehc/programs/ms-information-science
http://www.albany.edu/cehc/programs/ms-information-science
http://www.ualberta.ca/school-of-library-and-information-studies/programs
http://www.ualberta.ca/school-of-library-and-information-studies/programs
http://ischool.arizona.edu/master-arts-library-and-information-science
http://ed.buffalo.edu/information/about.html
http://ed.buffalo.edu/information/about.html
http://slais.ubc.ca/
http://slais.ubc.ca/
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University of 

California - Los 

Angeles 3.0 AND GRE 

Applicants not meeting the required 

grade point average of 3.0 (“B”) may 

be recommended for provisional 

admission to the Graduate Division in 

exceptional cases if GRE scores, 

letters of recommendation, work 

experience, or other factors indicate 

unusual promise. $105 

72 units (18 

courses, 2 

yrs, 

$17,000/ye

ar) $34,000 

Will be 

considered No 

Catholic University of 

America 

3.0, GRE for 

scholarship 

applications 

Graduate Record Examination (GRE) 

scores if you have a cumulative GPA 

under 3.0. The Admissions 

Committee reads through each 

applicant's file carefully, reviewing 

what the statement, references and 

other content tells them about the 

applicant's background, talent and 

other attributes that are needed by 

the information professions - 

including readiness to engage in 

academic work, analytic and 

conceptual thinking ability, writing 

skills, and evidence of commitment to 

the application of new techniques 

and concepts in the information 

profession. If a file as a whole shows 

evidence of such qualities, applicants 

may be admitted despite 

unsatisfactory scores. If it gives 

reason to doubt this, an applicant 

may be rejected despite satisfactory 

scores. $60 

36 credits, 

$1,070/cred

it - $38,520 $38,520 

Will be 

considered 

with GRE Yes 

Chicago State 

University 

3.0; 

conditional 

entry 

possible? 

Applicants with a grade point average 

between 2.75 and 2.99 for the final 

60 semester credit hours of 

undergraduate and/or graduate 

courses (on a 4.00 scale) and who 

satisfy specific departmental criteria 

are generally eligible for admission to 

degree candidacy; not all programs 

offer conditional admission. $30 

Information 

not 

available N/A 

Will be 

considered Yes 

http://is.gseis.ucla.edu/
http://is.gseis.ucla.edu/
http://is.gseis.ucla.edu/
http://lis.cua.edu/
http://lis.cua.edu/
http://www.csu.edu/collegeofeducation/infomediastudies
http://www.csu.edu/collegeofeducation/infomediastudies
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Clarion University of 

Pennsylvania 

3.0, or 2.75 

with high 

MAT/GRE 

scores 

Overall GA for the baccalaureate 

degree of at least 3.00 on a 4.00 

scale; Or a 3.00 GPA for the last 60 

credits of the baccalaureate degree 

with an overall quality point average 

of at least 2.75; or a 2.75 to 2.99 

overall GPA for the baccalaureate 

degree with a score of at least 412 on 

the Miller Analogies Test or a 

combined score of at least 300 on the 

quantitative and verbal sections of 

the Graduate Record Examination or 

new test equivalent; or a graduate 

degree in another discipline with an 

overall GPA of at least 3.00. $40 

36 credits, 

$500/credit 

- $18,000 $18,000 

Can apply 

with GPA of 

2.75 if also 

have high 

MAT/GRE 

scores 

Yes, 

online 

only 

Dalhousie University 

(Canada) 

3.0 (B 

Average) None $100 CAD 

48 credits, 2 

years, 

$39,606.64 

$39,606.

64 3.0 only No 

University of Denver 

3.0, will 

consider 2.5 

The minimum undergraduate GPA for 

admission consideration for graduate 

study at the University of Denver is a 

cumulative 2.5 on a 4.0 scale or a 2.5 

on a 4.0 scale for the last 60 semester 

credits or 90 quarter credits 

(approximately two years of work) for 

the baccalaureate degree. $65 

58 credits, 

$1372/credi

t - $79,576 $79,576 

Will be 

considered 

No, 

some 

classes 

online 

but 

most 

are 

campus 

only 

Dominican University 

3.0, will 

consider 

below with 

high MAT/GRE 

scores 

Scores from the Graduate Record 

Exam (GRE) or Miller Analogies Test 

(MAT) taken within the past five 

years if you didn’t meet the 

cumulative performance requirement 

of 3.0 on a 4.0 scale. A combined 

score of 297 (on the current scale) or 

1,000 (on prior scale) on two portions 

of the GRE and a 3.5 or higher on the 

analytical writing section, or a score 

of 404 on the MAT is necessary for 

admission. $25 

36 credits, 

$850/credit 

- $30,600 $30,600 

Will be 

considered Yes 

Drexel University 3.0 plus GRE None $65 

45 credits, 

$1228/credi

t, $55,260 $55,260 3.0 only Yes 

http://www.clarion.edu/libsci
http://www.clarion.edu/libsci
http://sim.management.dal.ca/
http://sim.management.dal.ca/
http://www.du.edu/education
http://www.dom.edu/academics/majors-programs/master-library-and-information-science
http://drexel.edu/cci/academics/graduate-programs/ms-in-information/
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East Carolina 

University 

2.7, GRE or 

MAT GRE or MAT  

39 credits, 

$20,252/ye

ar? $7,485, 

$4,487 

(distance) $40,504 

Can apply 

with 

GRE/MAT 

Yes, 

online 

only 

Emporia State 

University 2.5 - 3.0 

Probationary* admission to the 

Graduate School is permitted if the 

student has a grade point average 

between 2.2 and 2.49 on the last 60 

hours of study. However it is up to 

the department to admit a student 

on probation. The student must 

achieve a 3.00 grade point average in 

his or her first nine semester hours of 

graduate study. Probationary 

conditions cannot extend more than 

1 year or for a certain number of 

credit hours. If the student does not 

meet this condition, she or he will not 

be permitted to continue in graduate 

study $50 

36 credits, 

$334.45/hr 

(residential) 

= 

$12,040.20 

$12,040.

20 Can apply 

No, 

"Some 

courses 

are 

entirely 

online, 

but the 

MLS 

progra

m 

cannot 

be 

complet

ed in a 

totally 

online 

format." 

Florida State 

University 3.0 plus GRE None $30 

36 semester 

hours, 

$579.32/ho

ur - 

$20,855.52 

$20,855.

52 3.0 only Yes 

University of Hawaii 

3.0, GPA 

Recommende

d 

None. 

Note: Distance education services 

only available to students who reside 

on a neighboring Hawaiian island. $100 

39 credits, 

$650/credit 

- $23,400 $23,400 3.0 only 

No (see 

note) 

University of Illinois 

3.0, GRE if 

under 

A grade point average (GPA) of 3.0 

(A=4.0), or comparable GPA for an 

international applicant, for last two 

years of undergraduate study is a 

minimum requirement for 

admission.GRE scores are only $70 

40 credits, 

$636/hour 

(online) - 

$25,440 $25,400 

Can apply 

with GRE Yes 

http://bit.ly/ECUML
http://bit.ly/ECUML
http://www.emporia.edu/school-library-and-information-management/programs-certificates-licensures/master-library-science/
http://www.emporia.edu/school-library-and-information-management/programs-certificates-licensures/master-library-science/
http://ischool.cci.fsu.edu/
http://ischool.cci.fsu.edu/
http://www.hawaii.edu/lis/
http://ischool.illinois.edu/degrees-programs/ms-library-and-information-science
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required for applicants with a GPA 

below 3.0 on a 4.0 scale in the last 

two years of undergraduate 

coursework. Applicants holding a JD 

or PhD are not required to submit 

GRE scores. 

Indiana University 

3.0, 

GRE/GMAT if 

under 

A minimum grade point average of 

3.0 (on a 4.0 scale) in undergraduate 

studies is needed. And, a minimum of 

3.2 in any graduate degree work is 

needed. If you do not have this GPA, 

you are required to submit GRE (or 

GMAT) scores. $55 

36 credits, 

$451/credit 

- $16,236 $16,236 

Can apply 

with 

GRE/GMAT Yes  

Indiana University 

Purdue University 

Indianapolis 

3.0, GRE if 

under 

GRE, plus "In addition, in your 

application essay, explain any unusual 

circumstances around a low 

undergraduate GPA." $70 

39 credits, 

$465/credit 

= $18,135 $18,135 

Can apply 

with GRE 

Yes, 

100% 

online 

University of Iowa 3.0 only None ? 

36 hours, 

$10,770/ye

ar = 

$21,540 $21,540 3.0 only No 

Kent State University 

3.0, GRE if 

under 

GRE, plus Those applicants who do 

not meet the minimum GPA 

requirement of 3.0 must submit a 

statement that addresses the 

circumstances that contributed to a 

low GPA and any adjustments that 

will be made in order to maintain a 

GPA of 3.0 or higher in graduate 

school. 

 

Recent professional achievements 

that indicate an ability to perform at 

a higher academic level will also be 

considered for conditional admission. $45 

37 credits, 

$725/credit 

= $26,825 $26,825 

Can apply 

with GRE Yes 

University of 

Kentucky 

3.0, GRE if 

under 

Ask applicants to submit a statement 

explaining circumstances. $65 

36 credits, 

$6363/sem

ester $25,452 

Can apply 

with GRE and 

additional 

statement Yes 

http://ils.indiana.edu/about/accreditation.html
http://soic.iupui.edu/lis/
http://soic.iupui.edu/lis/
http://soic.iupui.edu/lis/
http://slis.grad.uiowa.edu/
http://www.kent.edu/iSchool/master-library-information-science
http://www.uky.edu/CIS/SLIS
http://www.uky.edu/CIS/SLIS
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Long Island University 

3.0, GRE/MAT 

if under 

Applicants whose undergraduate 

average is below a 3.0 may be 

required to submit the results of the 

Graduate Record Exam or Miller 

Analogies Test taken in the last five 

years. Students already holding a 

master’s degree or who can show 

successful completion of coursework 

in graduate school will not be 

required to take the GRE or MAT 

exams. Applicants who do not meet 

the above minimum criteria may be 

considered for admission as limited 

matriculants if potential for success in 

the program and the field can be 

confirmed by other metrics that 

might included an unusually high GRE 

or MAT score, extensive and 

successful experience in the field, 

outstanding letters of 

recommendation from professionals 

in the field, or a personal interview 

that will demonstrate that the 

applicant has attained the level of 

maturity and dedication necessary to 

pursue study at the master’s level. $50 

36 credits, 

$1225/credi

t = $44,100 $44,100 

Can apply 

with 

GRE/MAT Yes 

Louisiana State 

University 

3.0, GRE if 

under 

A grade-point average of at least 2.75 

(“A”= 4.0) on the final 64 hours (half 

degree requirement) of 

undergraduate work and 3.0 on any 

graduate-level work previously taken. 

Applicants with a GPA of less than 

2.75 for the final 64 hours of 

undergraduate work must have 

completed a minimum of nine hours 

of graduate work with at least a 3.33 

GPA for those courses in order to be 

considered for admission. Need to 

petition for an exception (need GRE 

and an extra written statement) $50 

36 credits - 

Fall/Spring - 

FT (9 hrs) - 

$5981.00, 

PT (6 hrs) - 

$2731.00; 

Summer - 

FT (6 hrs) 

$3131.00; 

PT (3 hrs) - 

$1376.00 = 

Total 

degree full 

time = 

$23,924.00 

$23,924,

00 

Can apply 

with 

GRE/MAT/GM

AT for 

probational 

admission 

Yes, 

entirely 

online 

only 

McGill University 

(Canada) 3.0 only None 

$110.29 

CAD 

48 credits, 

$3668.96 

total 

$36,668.

96 3.0 only No 

http://bit.ly/2KSjzYS
http://slis.lsu.edu/
http://slis.lsu.edu/
http://www.mcgill.ca/sis/
http://www.mcgill.ca/sis/
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University of 

Maryland 3.0 only None $75 

36 credits, 

$683/credit 

- $24,588 $24,588 3.0 only No 

University of 

Michigan 

3.0, holistic 

view 

"We do periodically admit applicants 

with UG GPAs less than 3.0, based on 

the strength of their overall 

application." $75 

48 credits, 

$1200/credi

t - $57,600 $57,600 Can apply No 

University of 

Missouri-Columbia 3.0 only None $65 

39 credits, 

$16,243.11 

$16,243.

11 3.0 only Yes 

University of 

Montreal (Canada) 3.0 only None $96.50 CAD 

51 credits, 

$79.70/cred

it = 

$4064.70 

CAD$4,0

64.70 3.0 only No 

University of North 

Carolina - Chapel Hill 

3.0...maybe 

flexible 

"Yeah, sure...do the best you can in 

the GRE"; "Recently accepted 

graduate students had an average 

undergraduate GPA of 3.5" $87.50 

48 credits, 

$14K/year = 

$28,000 $28,000 3.0 only No 

University of North 

Carolina - Greensboro 

3.0 - can apply 

if under Can apply $65 

36 credits, 

$278.58/cre

dit = 

$10,028.88 

$10,028.

88 Can apply Yes 

North Carolina 

Central University 2.75 

(exceptions to the 2.75 GPA 

requirement may be made for 

applicants with relevant professional 

experience.) $50 

36 semester 

hours, 

$2520/12 

hours - 

$7,650 $7,650 Can apply Yes 

University of North 

Texas 

3.0 - 2.6-2.99 

considered 

Applicants with a 2.90-2.99 will be 

conditionally admitted and must 

make a B or above in their first 12 

hours. Applicants with a 2.60 - 2.899, 

may complete leveling, which is 4 

courses at the undergraduate level, in 

which B's or higher must be earned 

for admission to the MS program. $75 

36 hours, 

$86,584 $86,584 

Can apply for 

probational 

admissions/ 

leveling Yes 

University of 

Oklahoma 

3.0, will be 

considered if 

below 

A graduate of an accredited four-year 

institution whose grade point average 

is below 3.0 but not less than 2.80, 

and who has met all other 

requirements for admission to full 

graduate standing may be admitted 

conditionally. Applicants whose grade 

point average is below 2.80, but who $50 

36 hours, 

$6,946 for 

18 hrs - 

$13,892 $13,892 

Can apply for 

conditional 

status No 

http://ischool.umd.edu/academics/master-of-library-and-information-science
http://ischool.umd.edu/academics/master-of-library-and-information-science
http://si.umich.edu/
http://si.umich.edu/
http://lis.missouri.edu/
http://lis.missouri.edu/
http://www.ebsi.umontreal.ca/
http://www.ebsi.umontreal.ca/
http://sils.unc.edu/programs/graduate/msls
http://sils.unc.edu/programs/graduate/msls
http://soe.uncg.edu/academics/departments/lis/
http://soe.uncg.edu/academics/departments/lis/
http://www.nccuslis.org/about
http://www.nccuslis.org/about
http://informationscience.unt.edu/master-science
http://informationscience.unt.edu/master-science
http://slis.ou.edu/
http://slis.ou.edu/
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have met all other requirements, may 

apply for admission after completing 

at least 12 hours at the 

undergraduate (3000 and above) 

level in an effort to improve the 

grade point average and demonstrate 

academic competence. 

University of Ottawa 

(Canada) 3.0 (B) None $100 CAD 

48 units, 

$3,645.69/t

erm  3.0 Only No 

University of 

Pittsburgh 3.0 only None $50.00 

36 credits, 

$23,438 

year or 

$954/credit 

$34,344 

(estimat

ed) 3.0 only Yes 

Pratt Institute 

No GPA 

requirement 

at all 

Although the average GPA is 3.6, 

students below this as well as above 

are accepted and do well at Pratt. In 

the end, the decision to admit an 

applicant is based on the perceived fit 

between him/her and Pratt. A strong 

essay can also help to mitigate lower 

scores. Although the average SAT 

score is 1180 (higher for architecture 

and writing), students are taken with 

higher and lower scores. $50 

36 credits, 

$1376/credi

t - $49,536 $49,536 

No minimum 

GPA, must 

have BA No 

University of Puerto 

Rico 3.25 None $60 

36 hours, 

$626/hour - 

$22,536 $22,536 3.25 Yes 

City University of New 

York - Queens College 3 

Applicants whose undergraduate 

cumulative grade-point average is 

below 3.0, but who otherwise merit 

consideration for admission, may be 

required to take the Graduate Record 

Examination (GRE). Applicants with 

undergraduate GPAs below 3.0 who 

hold advanced degrees are not 

required to take the GRE. . $125 

36 credits, 

$440/credit 

- $15,840 $15,840 

May apply, or 

be admitted 

as a 

non-matricula

ted student No 

University of Rhode 

Island 3.0 only None $65 

36 credits, 

$14,304 for 

9-15 credits 

$32,000 

(estimat

ed) 3.0 only No 

http://arts.uottawa.ca/sis/
http://arts.uottawa.ca/sis/
http://www.sci.pitt.edu/academics/masters/mlis/
http://www.sci.pitt.edu/academics/masters/mlis/
http://bit.ly/prattmslis
http://egcti.upr.edu/
http://egcti.upr.edu/
http://sites.google.com/a/qc.cuny.edu/gslis/
http://sites.google.com/a/qc.cuny.edu/gslis/
http://www.uri.edu/artsci/lsc/
http://www.uri.edu/artsci/lsc/
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Rutgers University 

3.0, will 

consider 

lower with 

GRE 

Discuss in essay, +GRE; "Overall 

cumulative grade point average of 3.0 

is typically the minimum requirement 

though applicants with lower GPAs 

are encouraged to apply and should 

discuss their GPA and undergraduate 

learning experiences in the Personal 

Statement." $70 

36 credits, 

$29K 

residential, 

$36K online $36,000 May apply Yes 

St Catherine 

University 

3.0, will 

consider 

lower with 

GRE/MAT 

If the applicant's GPA is less than 3.0, 

official scores from the Graduate 

record Examination (GRE) or the 

Miller Analogies Test (MAT) are 

required.  

36 credits, 

$923/credit 

- $33,238 $33,238 

May apply 

with 

GRE/MAT No 

St John's University 3.0 only None $70 

36 credits, 

$1285/credi

t - $46,260 $46,260 3.0 only Yes 

San Jose State 

University 3.0 only None ?? 

43 units, 

$474/unit - 

$20,382 $20,382 3.0 only 

Yes, 

online 

only 

Simmons College 

3.0, will 

consider 

lower with 

GRE 

Applicants with less than a 3.0 GPA 

for all degrees will be considered 

after they submit the GREs. $65 

36 credits, 

$1270/credi

t - $45,720 $45,720 

May apply 

with GRE Yes 

University of South 

Carolina 

3.0, plus GRE 

or MAT None $65 

36 hours, 

$552.25/ho

ur - $19,881 $19,881 3.0 only Yes 

University of South 

Florida 

3.25, will 

consider 

lower with 

GRE 

GRE for conditional status. 

Conditional admission status will be 

converted to regular status upon 

completion of the first three LIS 

courses with a GPA of 3.5 or above. $30 

39 hours, 

$347.91 = 

$13,568.49 

$13,568.

49 

May apply for 

conditional 

status with 

GRE No 

University of 

Southern California 3.0 only None $155 

40 hours, 

$1800/credi

t hour or 

$14,400/ter

m = 

$72,000 $72,000 3.0 only Yes 

http://comminfo.rutgers.edu/
http://www.stkate.edu/academics/academic-programs/gc-library-and-information-science
http://www.stkate.edu/academics/academic-programs/gc-library-and-information-science
http://www.stjohns.edu/academics/programs/library-and-information-science-master-science
http://ischool.sjsu.edu/master-library-and-information-science
http://ischool.sjsu.edu/master-library-and-information-science
http://simmons.edu/slis
http://www.libsci.sc.edu/
http://www.libsci.sc.edu/
http://bit.ly/USFMLIS
http://bit.ly/USFMLIS
http://librarysciencedegree.usc.edu/
http://librarysciencedegree.usc.edu/
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Southern Connecticut 

State University 

3.0, 

exceptions 

considered 

GRE not required. "A candidate 

whose academic record is not 

sufficiently competitive may be 

recommended by the Department 

Graduate Admissions Committee to 

the School of Graduate and 

Professional Studies for Conditional 

Admission but only if the applicant 

has demonstrated considerable 

promise as a result of work 

experiences and/or contributions to 

the community." $50 

36 credits, 

$508/credit 

= $18,288 $18,288 Can apply Yes 

University of 

Southern Mississippi 

3.0 plus GRE - 

conditional 

admission 

possible 

A master's student admitted 

conditionally must maintain a grade 

point average of at least 3.0 on the 

first nine (9) hours of coursework at 

or above the 500 level. If, prior to 

satisfying the requirements to have 

the conditional status removed, the 

student attempts more than 9 hours 

of coursework at or above the 500 

level, he or she must achieve a 3.0 

overall grade point average on all 

coursework. Only USM courses will 

be applied toward the 9 hours 

required. $40 

40 hours, 

420 credit - 

$16,800 $16,800 

May apply for 

conditional 

status, GRE 

needed for all 

applicants Yes 

Syracuse University 3.0 plus GRE None $75 

36 credits, 

$1,559/cred

it, - $56,124 $56,124 3.0 only Yes 

University of 

Tennesee 3.25 None $60 

36 hours, 

$626/hour - 

$22,536 $22,536 3.25 Yes 

University of Texas - 

Austin 3.0 only None $65 

40 credits, 

$500/credit 

- $20,000 $20,000 3.0 only No 

Texas Women's 

University 

3.0, can apply 

with GRE 

If your undergraduate GPA is below 

3.0, you are required to submit an 

official standardized test score as part 

of the application to the Graduate 

School. Official test scores are 

accepted from the GRE, GMAT, LSAT, 

MCAT or Miller Analogies Test (MAT). $50 

36 - 39 

semester 

hours (MS 

or MA in 

LIS), 

$259.56/ho

ur - 

$10,122.84 

$10,122.

84 

May apply 

with 

GRE/MAT, 

etc. Yes 

http://inside.southernct.edu/information-and-library-science
http://inside.southernct.edu/information-and-library-science
http://www.usm.edu/slis
http://www.usm.edu/slis
http://ischool.syr.edu/academics/graduate/masters-degrees/ms-library-and-information-science/
http://www.sis.utk.edu/
http://www.sis.utk.edu/
http://www.ischool.utexas.edu/
http://www.ischool.utexas.edu/
http://www.twu.edu/slis/
http://www.twu.edu/slis/
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University of Toronto 

(Canada) 3.0 only None $125 CAD 

$5,445.00/s

emester  3.0 only No 

Valdosta State 

University 3.0 only None $35 

39 credits, 

$249/hour - 

$9,711 $9,711 3.0 only Yes 

University of 

Washington 

3.0, others 

may apply 

" individual programs may consider 

qualified applicants with a GPA below 

a 3.0." GRE required as of 2018. $85 

63 credits, 

$785/credit, 

$49,855 $49,855 

May apply 

with GRE. Yes 

Wayne State 

University 

3.0, 

"alternative 

admissions" if 

between 

2.5-2.99 

pplicants with an undergraduate 

grade point average between 2.50 

and 2.99 can satisfy this requirement 

by one of the Alternative Admissions 

methods. GRE, MAT, prior graduate 

work with 3.0, or do nine credits as a 

non-degree student. There are no 

conditional admissions. $50 

36 credits, 

$741.62/cre

dit, 

$26,698.32 $26,698 

Can apply 

with GRE, or 

apply to take 

classes as a 

non-degree 

student Yes 

University of Western 

Ontario (Canada) 3.0 only none $115 CAD 

15 courses, 

$1,151.10/c

redit CAD  3.0 only 

No, 

offers 

evening 

classes 

University of 

Wisconsin - Madison 3.0 only none $75 

39 credits, 

$800/credit, 

$31,200 $31,200 3.0 only Yes 

University of 

Wisconsin - 

Milwaukee 

2.75, can 

apply if lower 

with GRE 

A student whose undergraduate GPA 

is below 2.75 may be admitted if the 

applicant can furnish substantial 

evidence of capacity to do 

satisfactory graduate work. Such 

evidence might be proof of an 

advanced degree with a cumulative 

GPA of 3.0 or higher high quality 

performance in postgraduate work; 

or a high score on the Graduate 

Record Examination (GRE) or Miller 

Analogies Test (MAT). $65 

36 credits, 

4,605.29 for 

6 credits, 

$27,631.74 

$27,631.

74 

Can apply 

with 

GRE/MAT Yes 

Victoria University of 

Wellington Te 

Herenga Waka BA with Hons 

"A New Zealand Bachelor’s degree 

with Honours, or a Master's degree, 

or an equivalent degree. This may be 

waived by the associate dean for a 

candidate who has completed a New 

Zealand Bachelor’s degree, or an 

equivalent degree, and has had 

extensive practical, professional, or None 180 points 

NZ$17,5

77 

Exceptions 

now possible Yes 

http://www.ischool.utoronto.ca/
http://www.ischool.utoronto.ca/
http://www.valdosta.edu/mlis/
http://www.valdosta.edu/mlis/
http://ischool.uw.edu/programs/mlis
http://ischool.uw.edu/programs/mlis
http://sis.wayne.edu/mlis/index.php
http://sis.wayne.edu/mlis/index.php
http://www.fims.uwo.ca/
http://www.fims.uwo.ca/
http://ischool.wisc.edu/
http://ischool.wisc.edu/
http://uwm.edu/informationstudies/
http://uwm.edu/informationstudies/
http://uwm.edu/informationstudies/
https://www.wgtn.ac.nz/explore/postgraduate-programmes/master-of-information-studies/overview
https://www.wgtn.ac.nz/explore/postgraduate-programmes/master-of-information-studies/overview
https://www.wgtn.ac.nz/explore/postgraduate-programmes/master-of-information-studies/overview
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scholarly experience of an 

appropriate kind." 



Table 2: Indigenous Knowledge within the LIS Curriculum 
Information compiled by analyzing LIS course listings, recruitment materials, and some personal 

online correspondence. Indigenous staff are noted when tribal affiliation is known. Asterisks 

denote adjunct or sessional faculty, and seasonal topics/coursework. 
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Indigenous Knowledge within the LIS Curriculum (2020) 

University of Alberta, Canada 

Courses Support Programmes Faculty 

LIS 510 - Storytelling 
(Elective) 
 
LIS 598 - Indigenous 
Contexts for Library and 
Information Studies in 
Canada*  

University of Alberta Libraries 
Indigenous Internship 

● Part-time paid library 
internship 

● Tuition paid up to two 
years 

● Cohort learning 
opportunities 

● First Peoples’ House 
(campus-wide) 

Danielle Allard 
● Research includes 

“Indigenous archives” 
 
Tanya Ball* (Michif Métis) 

● LIS 598 
 
Ali Shiri 

● Research includes 
'Inuvialuit Voices: 
Cultural Heritage 
Preservation and 
Access through Digital 
Storytelling in Digital 
Libraries' 

The University of Arizona, United States of America 

Courses Support Programmes Faculty 

LIS 521 - Children’s and 
Young Adult Literature in a 
Multicultural Society 
 
LIS 550 - Information 
Environments from 
Non-Dominant Environments  
 
LIS 556 - Health Information 
in Ethnic-Cultural 
Communities 
 
LIS 557 - Documenting 
Diverse Cultures and 
Communities 
 
LIS 558 - Social Justice in 

Knowledge River 
● Graduate 

assistantships 
● Academic support and 

cohort learning  
 

Native American Student 
Affairs group (campus-wide) 

Jennifer Jenkins 
● Research areas 

include“alternate 
Native narrations and 
culturally competent 
metadata” 

 
Jamie Lee 

● “Committed to 
decolonizing 
methodologies” 

 
Gina Macaluso 

● Knowledge River 
Program Manager 
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Information Services 

The University of British Columbia, Canada 

Courses Support Programmes Faculty 

First Nations Curriculum 
Concentration - includes 12 
credits of First Nations 
coursework, and a 120-hour 
experiential learning 
component with an 
Indigenous organization 
 
ARST 585 - Information 
Practice and Protocol in 
Support of Indigenous 
Initiatives 
 
LIBR 553 - Understanding 
Information Users in Diverse 
Environments 
 
LIBR 588 - Specialized 
Literatures:  Theory and 
Practice of Oral History* 

● Gene Joseph First 
Nations Scholarship 

● Xwi7xwa Library 
(campus-wide) 

● First Nations 
Longhouse 
(campus-wide) 

● Residential School 
History and Dialogue 
Centre (campus-wide) 

Lisa Nathan 
● UBC iSchool 

 
Sarah Dupont (Métis), Tamis 
Cochrane, Karleen 
Delaurier-Lyle, Eleanore 
Wellwood, Kayla Lar-son 
(Michif Métis) 

● Xwi7xwa Library 
 
 Kim Lawson (Heiltsuk 
Nation), Tricia Logan* (Métis)  

● Indian Residential 
School History and 
Dialogue Centre 

 
Spencer Lilley* (Te Atiawa, 
Muaūpoko, Nga Puhi) 

● Dodson Visiting 
Scholar 2015/16 

University of Hawai’i at Mānoa, United States of America 

Courses Support Programmes Faculty 

LIS 631 - Introduction to 
Hawaii and Pacific 
Librarianship 
 
LIS 633 - Indigenous 
Librarianship 
 
LIS 634 - Multicultural 
Resources for Diverse User 
Groups 
 
LIS 635 - Traditional 
Literature and Oral Narration 
 
LIS 654 - Archival Ethics & 
Profession 
 

● Pacific Islander 
Scholarship 

● Student Groups 
○ LIS Diversity 

Council 
○ Nā Hawaiʻi 

ʻImi Loa 

None identified 
 
Keahiahi Long 

● University of Hawai’i 
at Mānoa Library 
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LIS 693 - Indigenous Oceania 
Approaches to Archival 
Advocacy & Ethics* 

Victoria University at Wellington Te Herenga Waka, Aotearoa 

Courses Support Programmes Faculty 

INFO 520 - The Information 
Professions 
 
INFO 530 - Māori Information 
Sources* 
 
INFO 531 - Aotearoa New 
Zealand:  Information 
Resources, Tools, Issues 
 
INFO 533 - Services to 
Specific Groups 

None Identified 
 
Āwhina - Māori student 
support (campus-wide) 
 
 

Annette Golding 
● Research includes 

Indigenous cultural 
sustainability 

 
Spencer Lilley* (Te Atiawa, 
Muaūpoko, Nga Puhi) 

● INFO 530 
 
Marty King  

● Māori studies librarian 

University of Texas at Austin, United States of America 

Courses Support Programmes Faculty 

INF 385T (2018) - Special 
Topics in Information Science 
Access & Care of Indigenous 
Cultural Knowledge* 

● iSchool Diversity and 
Inclusion Committee 

● Native American & 
Indigenous Collective 
(campus-wide) 

 

Loriene Roy (Anishinabe, 
White Earth Reservation, 
Minnesota Chippewa Tribe) 

● INF 385T 

San Jose State University, United States of America 

Courses Support Programmes Faculty 

INFO 281-14 - Seminar in 
Contemporary Issues - Topic: 
Indigenous Librarianship* 

 
INFO 281 - Seminar in 
Contemporary Issue - Topic: 
Intercultural Communication 

INFO 275 - Library Services 
for Racially and Ethnically 
Diverse Communities 

● First Generation 
Students Group 

Rowena Koh 
● Research includes 

Indigenous cultures 
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University of Washington, United States of America 

Courses Support Programmes Faculty 

Indigenous knowledge is a 
stated research focus of the 
school 

LIS 534 - Indigenous 
Systems of Knowledge* 

INSC 598 B: Indigenous 
Research Methods* 

LIS 598 D: Indigenous Art is 
Indigenous Knowledge* 

LIS 598 E: Native American 
Knowledge Systems: 
Sovereign Rights, Protections 
and Protocols* 

INFO 498 D: Indigenous 
Ways of Knowing in the 
Digital World* 
 
LIS 583 A - Cross Cultural 
Approaches to Leadership* 

iSchool and OMA&D Hawaii: 
Indigenous Knowledge and 
Science in a Western Context 
(Fall 2020)* 

 
Indigenous knowledge based 
study abroad classes in 
Aotearoa, Guahan, Tahiti* 

● iSchool Diversity 
Committee 

● iNative Research 
Group 

● UW Libraries 
McKinstry Fellowship 

○ Scholarship 
○ Assignment in 

libraries 
○ Native 

Americans and 
Pacific 
Islanders 
among eligible 
applicants 

● Sherman Alexie and 
Lethene Parks 
Endowed Fellowship 
in Tribal and Rural 
Librarianship 

● wǝɫǝbʔaltxʷ – 
Intellectual House 
(campus-wide) 

 

Miranda Belarde-Lewis 
(Zuni/Tlingit)  
 
Clarita Lefthand-Begay 
(Navajo) 
 
Sandy Littletree (Navajo) 
 
Cheryl Metoyer* (Cherokee) 

Western University, Canada 

Courses Support Programmes Faculty 

Indigenous Contexts, 
Libraries, and Information 
(Currently in development) 

None identified 
 
Indigenous Student Centre 
(campus-wide) 

None identified 
 
Indigenous course being 
developed in consultation 



Pronunciation  

Wǝɫǝbʔaltxʷ - University of Washington Intellectual House, named in the Luhshootseed 
language and phonetically pronounced, “wah-sheb-altuh” 

Xwi7xwa - The University of British Columbia library for First Nations and Indigenous students 
and researchers, named in the hən̓q̓əmin̓əm̓ language of the xʷməθkʷəy̓əm  (Musqueam) 
people, and pronounced, “way-wah” 
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Indigenous Learning Space 
(in progress, campus-wide) 
 
 
 
 
 
 

with Nancy Cooper (Ojibway, 
Potawatomi, Irish), Feather 
Maracle (Haudenosaunee, 
Three Fires, Mohawks of 
theBay of Quinte at 
Tyendinaga), and Amanda 
Myers (Anishinaabe, 
Bodewadomi, Blenheim 
Métis) 

University of Wisconsin-Madison, United States of America 

Courses Support Programmes Faculty 

Archives in a Digital Age 
concentration (includes tribal 
libraries) 
 
640 TLAM - Tribal Libraries, 
Archives & Museums 
 
640 - Services to Diverse 
Populations 
 
820 - Community 
Engagement 
 
LIS202 - Information Divides 
and Differences in a 
Multicultural Society 

Tribal Archives, Libraries, and 
Museums (TLAM) Project 

● 640 TLAM 
● Indigenous knowledge 

gatherings including 
Great Lakes Culture 
Keepers 

● Internships with tribal 
institutions 

● TLAM Student Group 

None identified 
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